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LBD Informational or Explanatory Module 
 

Module Title:  
Reconstruction  

 
Module Description (overview):  
 

The bloody war between the North and South had ended. Slavery was over once and for all. The nation 

needed to heal its wounds. Both the North and the South had changed during the war. The South lay in 

ruin and had to be rebuilt. Competing ideas fought to shape America.  

 

 

 

 
Template Task 

Task Number, Type, and 

Level 
Template Prompt Completed Prompt 

 

Task: 11 

Type: Informational or 

Explanatory 

Level: L1, L2 

 

After 

researching________(informational 

texts) on _______(content), write a 

___________(report or substitute) that 

defines _______and explains 

_________(content).  Support your 

discussion with evidence from your 

research. L2 What implications can you 

draw? 

 

 

 

 

After researching primary and 

secondary sources on 

reconstruction, write an essay 

that defines reconstruction and 

explains how Presidents, Radical 

Republicans, and Southern 

Democrats wanted to rebuild the 

nation.  Support your discussion 

with evidence from your 

research. L2 What implications 

can you draw?  

 

Grade(s)/Level: 7th Grade 

Discipline: Social Studies 

Course: US History 

Author(s): Cara Azeles/ Jason Dermes  

 

Contact information: Lebanon School District 

 www.jcraig@lebanon.k12.pa.us 

 Jill Craig 
 717-675-2172 
 
 Lancaster-Lebanon IU 13 

 www.barbaraa_smith@iu13.org 
 Barbara Smith 

         717-606-1374 
 

 

 

http://www.jcraig@lebanon.k12.pa.us/
http://www.barbaraa_smith@iu13.org/
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Table of Contents 
 

Section 1: Standards 

Describes the College and Career Readiness (CCR) anchor standards for reading and writing in ELA, 

social studies, and science.  This section also allows module developers to add specific content standards, 

as defined by their district/state, that they will use in developing a module. 

 

Section 2: Tasks 

Describes the role of the template task within the module, defining the difference between a teaching 

task and a classroom assessment task.  A teaching task drives several weeks of instruction, while a 

classroom assessment task tests the extent to which students can perform independently during a much 

shorter time frame, such as during one to two classroom periods.  Major pre-test/post-test tasks for 

assessing performance across a longer period of time are under development and are not included in the 

module.  

 

Section 3: Instructional Ladder 

Establishes the steps students engage in, and specifies the skills they need, to complete a teaching task 

successfully. The LBD instructional ladder provides guidance on instructional strategies for teaching 

reading and writing and can be used by teachers as a framework for creating lesson plans and pacing 

guides.  Instructional notes at the end of the ladder clarify the particular instructional strategies specified 

in the instructional ladder.   The LBD instructional ladder is one approach to outlining the instruction of 

reading and writing and can easily be adapted by others as they create their own. 

 

Section 4: Materials, References, and Supports 

Provides information on instructional materials and references for the teaching and learning of reading 

and writing.   

 

Section 5: Student Work Samples 

Shares exemplary student work samples to support scoring rubrics and for calibrating expectations.   

 

Section 6: Following Up 

Allows for space for teachers to include notes, comments, variations and feedback to the original 

module, after teaching it to various students.  
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Section 1: Standards 
 

Common Core Standards: Informational/Explanatory:  The following College and Career Readiness (CCR) 

anchor standards apply to reading and writing in informational or explanatory template tasks.  Refer to the 6-12 

standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers 

and general content remain the same across all grades, but details vary. 

 
Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the test.  

2 Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order to build knowledge or 

to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts independently and proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

4 Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

 
10 

Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience. 

 

 

Content Standards: Insert appropriate content standards as defined by your state/district.  

Number Content Standard(s) 

8.3.7.A Classify the social, political, cultural, and economic contributions of individuals and groups 

throughout US history. 

8.3.7.B Examine the importance of significant historical documents, artifacts, and places critical to 

US history. 

8.3.7.D Examine conflict and cooperation among groups and organizations in US History. 

  
 

Content Standards Source:  
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Section 2: Tasks 
 

At the center of the Literacy by Design strategy are student tasks—what students are asked to do to both 

develop and exhibit their skills and content knowledge. Tasks used in LBD modules are built on template tasks 

such as those included in the LBD Template Task Collection, which allow teachers to create students 

experiences that connect reading and writing, as well as connect the development of literacy skills and subject-

area content knowledge.  The tasks are critical in that they are what students do ―day-in-and-day out‖ of their 

schooling.     

 

The following two types of template-based tasks are included in the module: 

 

1. Teaching Tasks: Teaching tasks are designed to ensure students are taught using rigorous, quality 

assignments. The driving force behind the module, teaching tasks set up clear expectations for teachers 

and learners based on the common core standards. To construct a teaching task, teachers add content 

to a template task, and then add background information that introduces students to the work ahead.  

Teachers also have the option to add extensions for students to apply their work in real-world settings.  

Teaching tasks are taught, or ―coached,‖ over several weeks with teachers using a variety of instructional 

strategies and prompts in order to ensure that students acquire and internalize the thinking and skills 

necessary to complete a task product. The teaching task templates can be found in the LBD collection. 

 

2. Classroom Assessment Tasks: Based on the same template, classroom assessment tasks are shorter (1-

2 days) un-coached tests.  Teachers can use a variation of a classroom assessment task as a formative 

pre-test prior to teaching the module.  While the classroom assessment task template is the same as the 

teaching task template, the scoring guide is leaner to accommodate that students are reading and writing 

during a much shorter time period than a teaching task and writing an ―uncoached‖ or ―untaught‖ draft. 

 

A third type of related formative pre-test/post-test assessment tasks will be developed by other LDC partners 

with expertise in assessments.  The set of tasks will be used to measure progress across a larger span of time, 

such as a semester or year, and will be used to help inform the success of the LBD framework and Literacy 

Design Collaborative partner work.  Those tasks, currently under development, are external to specific modules 

and are not included.  
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Template Task  

Task Number/Type/Level Template Prompt 

Task: 11 

Type: Informational or 

Explanatory 

Level: L1, L2 

 

 

After researching________(informational texts) on _______(content), write a 

___________(report or substitute) that defines and explains 

_________(content).  Support your discussion with evidence from your research. 

L2 What implications can you draw? 

 
Teaching Task 

Background:  

After the Civil War, the country was in a state of disarray and still very fragmented. Competing views of how to 

mend the country were countless.  Abraham Lincoln wanted all Americans to forget the war as soon as possible 

so the nation could rebuild quickly. His plan to rebuild the nation said a state could rejoin the Union when 10 

percent of its' voters took an oath to support the Union.  He offered amnesty to Southerners with the 

agreement to obey the ban on slavery. Lincoln knew that many people in the government and country did not 

agree with his plan.  These differing view points caused many problems in the country eventually leading to the 

conspiracy to assassinate President Lincoln. 

 

Prompt:  

 After researching primary and secondary sources on reconstruction, write an essay that defines 

reconstruction and explains how Presidents, Radical Republicans, and Southern Democrats wanted to 

rebuild the nation.  Support your discussion with evidence from your research. L2 What implications 

can you draw?  
 

 

Extension (if appropriate): 

 

 

 

 

 

 

 
Comments 

Teaching Task Notes 

Students will be able to: 

-Actively read primary and secondary sources 

-Acquire language skills to discuss Academic content.   

-Learn how to structure and develop a report that defines Reconstruction and explains opposing contemporary 

views.   

 

 

Material and Resources 

Teacher will provide a variety of primary sources, secondary sources, a web sites that offer a variety of ideas 

and points of view as well as the class text. 

 

 

Student Resources 

Students will be provided the appropriate information that they will be required to use throughout the module. 
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LBD Informational or Explanatory Rubric 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 

Research 

Accurately presents and applies information relevant to prompt with effective selection of 

sources and details. L2 Addresses the credibility of sources and identifies uniquely salient 

sources. 

Controlling Idea Establishes a controlling idea that clearly states the purpose and/or addresses the task’s 

question. 

Development Presents detailed information in order to examine and convey complex topics or issues, 

answer questions, solve problems; identifies salient themes or features; concisely explains 

key information with salient details and connects relevant points among sources, where they 

agree and disagree. Identifies trend(s) in research to clarify topic and assesses any 

conclusions, implications, and consequences. *L2 Discusses in detail implication(s) relevant to 

the topic or issue. L3 Identifies and explains one or more significant gaps or unanswered 

questions about the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, synthesize, 

compare, or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. (Bibliography has few 

errors and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 

Research 

Presents and applies information relevant to prompt with general accuracy and sufficient 

detail. L2 Addresses the credibility of sources.  

Controlling Idea Establishes a controlling idea that states the purpose and/or addresses the task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer questions, solve 

problems; identifies salient themes or features; explains key information with sufficient detail. 

Identifies a trend in the research and discusses implications. *L2 Discusses relevant 

implications to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs language 

and tone appropriate to audience and purpose. (Bibliography has few errors; is in correct 

format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 

Research 

Attempts to present information relevant to task but may lack sufficient or relevant details. 

L2 Attempts to address the credibility of sources. 

Controlling Idea Controlling idea is weak and does not establish a purpose or address task’s question. 

Development Tends to retell rather than synthesize information with sufficient detail in order to examine 

topics or issues, answer questions, solve problems attempts or fails to explain key elements. 

*L2 Fails to discuss implications. L3 Fails to identify a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language 

and tone are inappropriate to audience and purpose. (Bibliography has several errors or is 

not in correct format. 
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Classroom Assessment Task 

Background:  

In 1860, Abraham Lincoln became America's first Republican President.  Although Lincoln supported the 

preservation of the Union, his election was an important short-term cause of Southern Succession.  The 

Northern and Southern states had, and continue to have, differing perspectives about the causes of the Civil 

War. 

 

Prompt: 

After researching an article on Civil War perspectives, write a paragraph that defines and explains the differing 

perspectives about the cause of the Civil War.  Support your discussion with evidence from your research. 

 

  

  

Informational or Explanatory Classroom Assessment Rubric 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/Research Presents and applies relevant information with general accuracy. 

Controlling Idea Establishes a controlling idea that states the main purpose and/or question for the 

tasks. L2 Addresses the credibility of sources. 

Development Presents sufficient information in order to examine or convey topics or issues, answer 

questions, solve problems; identifies salient themes or features; explains key 

information with sufficient detail. *L2 Discusses relevant implications to topic. L3 

Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions 

 

Demonstrates a command of standard English conventions and cohesion; employs 

language and tone appropriate to audience and purpose.  

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Attempts to present information relevant to prompt.  

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a research 

question. 

Development Tends to retell rather than present information in order to answer questions, solve 

problems; lacks details to develop topic. *L2 Implications are weak or not relevant to 

topic. L3 Does not identifies a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; 

language and tone are inappropriate to audience and purpose.  
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Section 3: THE INSTRUCTIONAL LADDER 
Informational/Explanatory Tasks 

 

The LBD Instructional Ladder establishes the steps students engage in to complete a teaching task successfully. 

The Ladder offers guidance on instructional strategies for reading and writing by providing the first step of 

support for teachers in creating lesson plans and pacing guides.  Teachers can select specific instructional 

strategies for each step on the ladder in order to ensure students acquire the skills essential to success on the 

teaching task. The LBD instructional ladder is one approach to outlining the instruction of reading and writing 

and can easily be adapted by others as they create their own. 

 

 Sections of the Ladder: The Ladder consists of four sections: 

1. Classroom pre-instruction: “Get ready, get set …” Teachers provide background information or a 

context for the task and make sure students understand the charge embedded in the task prompt and 

rubric.  

 

2. The reading process: “… Go!” Teachers lead students through the reading process involving one or 

more texts, as appropriate to the task. In some tasks, this might mean a deep reading of a single text. In 

other tasks, student may need to research multiple texts. Note-taking is a key skill in this section.  

 

3. Transition to writing: “Get ready again …” Teachers provide a bridge to the writing process students 

are to engage in next by guiding them in reflecting on their new knowledge base from their readings and 

thinking through the skills and strategies they will need to use to manage task. 

 

4. The writing process: “… and Go!” Teachers lead students through the writing process as it relates to 

the task.  This most likely involves re-reading a single text or multiple texts for relevant information in 

order to shape and hone their use of reading material and refine their reasoning and explanation. 

Revision is a key step in this section as it is a discovery process in which skills and thinking come 

together to produce an accurate and thoughtful composition. 

 

Steps on the Ladder: Each rung of the Instructional Ladder includes the following: 

 

Prompt: A mini-assignment focused on a particular skill 

 

Product: Work students produce to demonstrate performance along the way 

 

Scoring guide: Used to score product 

 

Instructional strategies: Used to teach the particular skill 

 

Professional development: Teacher training that supports quality instruction 

 

Pacing: Estimated time requirements 
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Overview: LBD Informational or Explanatory Instructional Ladder 

Classroom Pre-Instruction 

1. Pre-test (optional) Ability to read a text or multiple texts on a topic or issue and to write an 

informational product. 

2. Bridging conversation Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

3. Begin instructional 

sequence 

Ability to understand and explain the teaching task’s prompt and rubric 

4. Student project 

planning 

Ability to plan a task so that reading and writing processes are accomplished on 

time 

Reading Process 

1. Reading ―habits of 

mind‖ 

Ability to select appropriate texts and understand necessary reading strategies 

needed for the task. 

2. Essential vocabulary Ability to apply strategies for developing an understanding of a text by locating 

words and phrases that identify key concepts and facts, or information.   

3. Note-taking 1 Ability to read purposefully and select relevant information; to summarize 

and/or paraphrase.  (Refer to levels applied to prompt.) 

4. Note-taking 2 Ability to prioritize and narrow supporting information. 

Transition to Writing 

1. Bridging conversation Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

Writing Process  

1. Initiation of task Ability to establish a controlling idea and consolidate information relevant to 

task. 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

3. Development Ability to construct an initial draft with an emerging line of thought and 

structure. 

4. Revision Ability to apply revision strategies to refine development of argument, including 

line of thought, language usage, and tone as appropriate to audience and 

purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 

6. Final draft Submit your final draft before or on due date for scoring and feedback. 

7. Extensions Ability to apply what is learned in the classroom to an experience involving 

non-school audiences and situations. 
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Instructional Ladder Section 1 – Classroom Pre-Instruction 

 

1. Pre-test (optional): Ability to read a text or multiple texts on a topic or issue and to write an 

informational product. 

 

Prompt: See classroom assessment prompt 

 

Product: In-class pre-test response 

 

Scoring guide: See classroom assessment scoring guide 

 

Instructional strategies: No instruction 

 

Professional development: Use of data to inform planning and instructional strategies 

 

2. Bridging Conversation: Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

 

Prompt:  In a quick write, write your first reaction to the task prompt. What strategies might you use to 

gain knowledge of the issue and form an opinion? 

 

Product: short response 

 

Scoring guide: no scoring 

 

Instructional strategies:  

 Teach or review content required for the task depending on when in the sequence they teach 

the content – before or during the production of the task.  If teaching Levels 2 and/or 3, discuss 

the demands embedded in these levels as well.  

 

Professional development (Prepare to teach):  

 Discuss in detail the reading strategies that apply to the task 

 Discuss in detail the type of writing, the structure (e.g. informational/analysis), and the rubric 

and materials you will use (e.g. literature, maps, data) 

 Do the task to ensure understanding of the demands and cognitive processes embedded in the 

task  

 Create a template for students to use during the writing process 

 

3. Begin instructional sequence: Ability to understand and explain the teaching task’s prompt and rubric.   

 

Prompt:  In your own words, write a brief explanation of what the task is asking you to do. What texts 

(non-fiction, informational, technical, data, maps) might you consider for this task? 

 

Product:  Short constructed response 

 

Scoring guide: no scoring 

 
Instructional strategies:  

 Review each student’s response to ensure she/he understands the task. Ensure relevant reading 

material is selected or provided. 

 Have students share responses  so that students can hear/know what each other is doing and 

encourage them to help each other when appropriate.   

 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 
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Professional development: 

 Collaboratively plan the task: (e.g.) 

o How much time to teach each step? 

o How much time to score? 

o How to conduct scoring? 

o Do we need any training on specific aspects of the task? 

o What resources can support teaching? 

o Who has the expertise? 

 

4. Student project planning: Ability to plan a task so that reading and writing processes are accomplished 

on time 

 

Prompt: Create a project timeline 

 

Product: Timeline 

 

Scoring guide: Timeline 

Proficient Not yet 

 Creates a ―doable‖ timeline that paces reading and writing processes 

 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Model a common or sample timeline & homework 

 Provide students with a timeline template 

 Discuss the importance of planning 

 

Professional development: 

 Create sample timelines, homework, timeline template and other appropriate tools to support 

student planning. 
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Instructional Ladder Section 2 – Reading Process (Development of Skills and Cognition) 

1. Reading “habits of mind”: Ability to select appropriate texts and understand necessary reading 

strategies needed for the task. 

 

Prompt:  

1) Identify sources you will use and note how each source relates to your task. 

 

2) Note sources in bibliographic format (if applicable);  

 

Product:  Bibliography 

 

Scoring guide: Short response/bibliography 

Proficient Not yet 

 Selects appropriate text(s) for task (if applicable) 

 Creates a first draft of a bibliography (if applicable) 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Assist students in selecting text/s or provide texts. Teachers may select texts for students, direct 

them to a collection, or have them select on their own. 

 Demonstrate reading strategies relevant to a type of text to prepare students for next steps in 

the ladder. 

 Provide students with template for bibliography and explain format and use. 

 

Professional development: 

 Discuss and analyze the appropriateness of texts for specific tasks 

 Review and discuss reading strategies that pertain to specific types of texts (e.g. literary, 

information, technical) and to the task 

 Agree on a bibliographic format 

 Plan for students who need extra time, resources, or assistance 

 

2. Essential Vocabulary: Ability to apply strategies for developing an understanding of a text by locating 

words and phrases that identify key concepts and facts, or information.   

 

Prompt: In your notebook, identify key words or phrases as you read and define them denotatively and 

connotatively in context of the passage in the work you are reading.  Add terms we identified as the 

―language of the discipline.‖  

 

 

Product: short response and vocabulary notebook entry 

 

Scoring guide: Vocabulary notes 

Proficient Not yet 

 Identifies vocabulary, phrases and notes their denotative meaning and, if 

applicable, their meaning in context of the passage(s).  

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Review ―denotation‖ and ―connotation.‖   

 Use of dictionary and other sources to acquire understanding 

 Teach strategies for understanding words in context 
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 Introduce language of reading and writing relevant to task (e.g. composition, memo, rhetoric, 

tone, concise) 

 Introduce or review relevant terms used in the discipline (e.g. longitude, socialization, 

demographics) 

 Introduce or reinforce language that applies to the discipline and literacy practices: e.g. rhetoric, 

headings, symbolism.  

 

Professional development: 

 Determine strategies for teaching vocabulary and language of the discipline and literacy practices 

in reading and composition 

 Determine what the ―language of the discipline‖ relevant to this task will be 

 

3. Note-taking 1: Ability to read purposefully and select relevant information; to summarize and/or 

paraphrase.   

 

Prompt: Using a note taking method, select information (passages, facts, data) relevant to the task; list 

(bullet) each source and note relevant information.   

L2 What strategies will you use to discern ―credible sources‖? 

L3 Why is it important in the process of inquiry to ―identify gaps‖ or ―unanswered questions‖ 

about the topic? 

 

What does ―plagiarism mean and what strategies can you use to avoid it?‖  

 

 

Product: notes & short response 

 

Scoring guide: Notes; short response 

Proficient Not yet 

 Accomplishes task by selecting relevant source material to support 

controlling idea (include L2 and 3 if applied to task) 

 Answers question about plagiarism correctly and provides appropriate 

strategies for avoiding it 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Review policy for plagiarism and develop students’ understanding of it. 

 Provide students with a note taking method(s) and template 

 Discuss the term ―relevant‖ and what it means stay on task--two demands embedded in the 

rubric 

 Teach strategies for identifying and selecting source material in the form of quotes, passages, 

data, etc. as it relates to a controlling idea and task – give students strategies for avoiding 

―highlight sprawl.‖ 

 L2 Discuss what is meant by ―credible sources‖ and strategies for knowing what is a credible 

source 

 L3 Discuss and demonstrate how authors ―identify gaps‖ or ―unanswered questions‖ and why 

this is important to inquiry 

 Identify any gaps or unanswered questions as you do you read about your topic. 

 Teach strategies for summarizing or paraphrasing 

 

Professional development: 

 Strategies for teaching note taking skills, summarizing and paraphrasing 

 L2 Discuss and share strategies for discerning credible sources from suspect ones 

 L3 Discuss how authors ―identify gaps‖ or ―unanswered questions‖ and why this is important to 

inquiry; share strategies for helping students think through these demands 
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 Review or develop a plagiarism policy. Determine strategies for avoiding it. 

 

4. Note-taking 2: Ability to prioritize and narrow supporting information. 

 

Prompt: Prioritize relevant information in your notes on which to build your sequence or process. 

 

Product: notes and graphic organizer 

 

Scoring guide: Notes/graphic organizers 

Proficient Not yet 

 Provides a prioritized set of notes that connect points for logic structure or 

line of thought 

 Suggests implications drawn from information about the issue or topic  

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Students prioritize notes from ―most important‖ to ―least important‖ or ―most relevant‖ to 

―least relevant‖  

 

Professional development: 

 Strategies for developing cognitive strategies as well as practical ones for prioritizing ideas, 

supporting evidence.   
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Instructional Ladder Section 3 – Transition to Writing 

 
1. Bridging Conversation: Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

 

Prompt: In a quick write, write about what you know now that you’ve read about _______(content). 

What strategies might you use to ensure your information is accurate? 

 

Product: short response (with bullets) class work  

 

Scoring guide: No scoring 

 

Instructional strategies:  

 Review professional or other samples of writing type and structure. 

 Deconstruct professional samples of the type of writing students will engage in   

o Demonstrate patterns of development (e.g. from most important to least important) 

o Note the difference between a claim and a controlling idea or thesis 

o Note the difference between an ―explanation‖ and an ―argument‖ 

o Analyze purpose and audience 

o Analyze tone and language choices 

o Evaluate effectiveness – Do you get the information and explanation you expect? Why? 

 Discuss the prompt and what students need to do to complete assignment successfully.  

 Refer to rubric – point out demands and qualities of performance, such as ―substantive and 

credible, clear, thorough, relevant, etc.‖ 

 

Professional development/prepare for teaching 

 Collect professional samples with a range of structures and patterns of development (e.g. 

deductive and inductive logic) 

Instructional Ladder Section 4 – Writing Process (Development of Skills and Cognition) 

 

1. Initiation of Task: Ability to establish a controlling idea and consolidate information relevant to task. 

 

Prompt: Write a summary paragraph that includes a controlling idea and sequences the key points you 

plan to make in your composition. 

 

Product: Paragraph  

 

Scoring guide: Short response/summary 

Proficient Not yet 

 Writes a concise summary statement that establishes a controlling idea 

and identifies key points that support development of information and/or 

explanation. 

 Writes in readable prose 

Attempts to meet the 

criteria for Proficient 

 

Instructional strategies:  

 Show students’ summaries and abstracts 

 Collectively write a summary demonstrating a controlling idea with key points that support the 

development of the explanation 

 

Professional development: 

 Deconstruct the demands and qualities of performances embedded in the rubric.  What 

strategies or methods can help students acquire these skills and qualities of performance?  
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2. Planning: Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

 

Prompt: Create an outline including key elements drawn from your research and order them in some 

logical way (e.g. chronologically, sequentially) 
 
Product: Outline/plan 

 

Scoring guide: Outline 

Proficient Not yet 

 Applies an outline strategy to develop reasoning for argument 

 Provides citations and references with elements for correct form  

 Draws a credible implication from information about an issue or topic 

 Writes in readable prose 

Attempts to meet the 

criteria for Proficient 

 

Instructional strategies:  

 Mini-lessons in logic structures 

 Use discussion-based strategies to develop thinking relevant to prompt 

 Have students connect ideas among the arts, literature, events 

 

Professional development: 

 Teachers develop templates 

 PD in discussion-based strategies and questioning 

 PD in logic structures 

 

3. Development: Ability to construct an initial draft with an emerging line of thought and structure. 

 

Prompt: Write an opening for your composition with one or more paragraphs that establishes the 

controlling idea and provides a lead in for your reader.  

 

Write an initial draft to include multiple paragraphs: an opening, development of your process, an ending 

to include either a comment, conclusion, or implication 

 

Product: Opening paragraph and first draft 

 

Scoring guide: Opening and Initial Draft 

Proficient Not yet 

 Provides an opening to include a controlling idea and an opening strategy 

relevant to the prompt 

 Provides an initial draft with all elements of the prompt addressed 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 How to open a composition – e.g, with background information, a question, quote, or grand 

sweeping statement 

 The ―ingredients‖ of an opening paragraph, such as author’s name, etc. 

 How to end a composition –e.g. as a comment about next steps, a restatement of main finding 

or a description of unanswered questions 
 Use of template for all levels to guide students through first draft 

 Student-led revision sessions 

 

Professional development: 

 Drafting strategies – conferencing and whole group 
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 Discuss use of technology to manage some of the feedback to students 

 

4. Revision: Ability to apply revision strategies to refine development of argument, including line of thought, 

language usage, and tone as appropriate to audience and purpose. 

 
Prompt: Apply revision strategies for clarity, logic, language, cohesion (students should do at least 2 

drafts).   

 

Product: Revised drafts (2 or more) 

 

Scoring guide: Drafts 

Proficient Not yet 

 Demonstrates use of revision strategies that clarify logic and development 

of ideas; embeds relevant details; improves word-usage and phrasing; and 

creates smooth transitions between sentences and paragraphs 

 Applies a text structure to organize reading material content and to explain 

key points related to the prompt 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Develop ways to manage revision process so that students get feedback in timely and helpful 

ways 

 Draft study (students volunteer a segment for class or small group help and discussion) 

 Peer feedback on clarity of thinking and development of claim/argument 

 Read-aloud for peer and adult feedback 

 Strategies for embedding informational – citation methods, quoting, paraphrasing 

 

Professional development: 

 Revise for IDEAS and LOGIC before grammar. Strategies such as 

o individual & small group mentoring 

o ―what’s good, what’s needed‖ feedback 

o peer feedback methods 

 

5. Editing: Ability to apply editing strategies and presentation applications. 

 

Prompt: Finalize draft for the readership; apply finishing touches (e.g. visuals, neatness, formatting, copy 

editing). 

 

Product: Next to final draft 

 

Scoring guide: Next to final draft 

Proficient Not yet 

 Demonstrates use of strategies that enhance the readability and appearance 

of the work for presentation 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Use of error analysis to encourage self-correction of language usage and grammatical errors  

 Use of copy-editing marks 

 

Professional development: 

 Editing strategies 

 Technology and publishing methods 

 

 

6. Final Draft: Submit your final draft before or on due date for scoring and feedback. 
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Prompt: Teaching task  

 

Product: Informational/Explanatory product. 

 

Scoring: See teaching task rubric 

 

Instructional strategies: N/A 

 

Professional development: 

o Collaborative scoring 

o Analysis of data 

 

7. Extensions (optional): Ability to apply what is learned in the classroom to an experience involving 

non-school audiences and situations. 

 

Prompt: Build into teaching task (main assignment) 

 

Product: Public performance such as:  

 Publishing an informational composition (e.g. report, feature article) in the local paper or school 

publication 

 Presenting an argument on a local issue to the school board or city council 

 Inviting community members with multiple perspectives to participate in discussion on an issue 

 

Scoring: Construct appropriate rubric 

 

Instructional Strategies: 

 Apply Common Core Anchor Standards in speaking and listening 

 Integrate core subjects, such as a math/science  or ELA/ social studies project 

 Integrate core and non-core subjects, such as art or music, with the core areas 

 

Professional development: 

 Staff plans activities, events and other venues to celebrate and extend student experiences. 

 Forms partnerships with academic, community and national organizations. 

 

 

Instructional Notes:  The LBD Instructional Ladder is not a script. In fact, specific strategies such as ―jigsaw‖ 

or ―value line‖ are not cited in the Ladder because there are so many of these strategies to be found in 

professional development manuals and programs. The Ladder does, however, provide a guide for thinking about 

the types or uses of instructional strategies and the professional development that teachers may need to deliver 

these types of strategies.  

 

Teachers should keep in mind the following:  

 

 Teach to the rubric. Instruction should attend to the demands and qualities of performances 

embedded in rubrics, particularly the proficient level. As students acquire the fundamental skills 

to demonstrate proficient work, teachers should focus instruction on Levels 2 and 3. A key 

strategy embedded in the Instructional Ladder involves supporting and coaching students over 

time to address the prompt.  

 Teach responsively.  LBD Modules are designed for teaching students to reach proficiency or 

advanced levels of performances aligned to the CCSR and Common Core Standards. To assist 

students in reaching this goal, teachers should employ direct and indirect instructional strategies, 

whether they question, demonstrate, intervene, guide or lecture. They should give students 

multiple opportunities over the course of a year to learn at Level 1 or the foundational literacy 

skills and thinking embedded in LBD Modules. If students become adept at this level, they are 
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then poised to ―upgrade‖ their skills to Levels 2 and 3 and to combine text structures. By 

scaffolding the LBD Modules, teachers can ensure that students become increasingly at ease with 

writing situations and demands.  In this way, students progress from dependent readers and 

writers to independent ones.  
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Section 4: Materials, References, and Supports 
 
There are a variety of materials and supports available that teachers and students can access to support the 

teaching and learning of literacy skills – and, through the learning of those skills content area knowledge.  This 

section includes the materials (or citations) necessary to teach the module.  It may also include supports students 

can access on their own.   

 
 

 

 

Conklin, Wendy. "The Lincoln Assassination Conspiracy." Mysteries in History:  

    American History. Illus. Tracy Reynolds. Ed. Eric Migliaccio. Westminster:  

     Teacher Created Resources, 2005. 45-62. Print. 

Harkrader, Lisa. Reconstruction and Aftermath of Civil War. Berkeley Heights, 2004. 15-17. Print. 

Harkrader, Lisa. Reconstruction and Aftermath of Civil War. Berkeley Heights, 2004. 22-24. Print. 

Kenes, Heather M. "Causes of the American Civil War: Northern and Southern  

     Perspectives." 8 Sept. 2010. File last modified on 8 Sept. 2010. MS. 

King, Wayne E., and John L. Napp. History of Our Nation 1865 to the Present.  

     Circle Pines: AGS, 2005. Print. 
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Section 5: Student Work Samples 
 
Student work samples allow educators to begin to calibrate understanding of what student achievement of the 

CCR anchor standards looks like at each grade level and across school, town and state lines. Student work 

samples are critical to successful scoring; rubrics are not enough on their own.  This section includes scored 

student work samples representative of each level on the rubric for both the teaching task and the classroom 

assessment task.   
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Section 6: Following Up 
 
The LBD modules and tasks are just the beginning.  It is putting these—and others--into play in many classrooms 

with many different students that will allow individual teachers and all of us together to improve on how we build 

students reading and writing skills to meet the common core standards.   This is a working section for teachers.  

It should include teacher notes including: 

 

 What worked?   

o Collins Writing  

o Focused Teaching Task   

o Unit Curriculum  

 What didn’t? 

o Some Sources were too challenging for a majority of our students 

o LLLCD Rubric  

 

 What changes would make, if had it to do over 

o The rubric needs to be revised to make it more accessible to the student 

o Our teaching task had to be revised to clarify our expectations   

 

 

 Evaluation information 

 

 

 Ideas for spin-offs or extensions to the module 

 

 



Pacing Guide for “Reconstruction” Module 
 
Timing:   
 
Day 1 
 

 Literacy By Design  
o Instructional ladder, Section 1- Pre-test 

 Complete classroom assessment task  
 Sources 

o Causes of the American Civil War  
o Classroom Assessment Task  

 
Day 2  
 

 Content: Effects of the Civil War  
o EQ What problems were solved and/or created as a result of the Civil 

War?   
 Literacy By Design  

o Instructional Ladder, Section 1- Bridging Conversation  
 Introduction of the Prompt/ Rubric 

 Sources 
o Civil War Review Notebook Presentation 

 
 
Day 3-6 
 

   Content: Plans for Reconstruction  
o EQ Why is rebuilding necessary following a war? 
o EQ How did the reconstruction plans differ and what problems did 

this cause? 
 Literacy By Design  

o Instructional Ladder, Section 1- Begin Instructional Sequence 
 Understanding teaching task prompt  

o Instructional Ladder, Section 2- Reading “Habits of mind”  
 Selecting appropriate tests/ reading strategies  

o Instructional Ladder, Section 2- Essential Vocabulary  
o Instructional Ladder, Section 2- Note taking 1 

 Sources 
o Beginrecon ppt 
o Textbook 

 
Day  7-11 
 

 Content: Lincoln Assassination Mock Trial  



o EQ: Was there a conspiracy to murder Lincoln? 
o Assessment Quiz 

 Literacy By Design  
o Instructional Ladder 2- Note taking I Reading and selecting relevant 

information   
 Sources 

o Trial ppt 
o Mysteries in History pgs 45-62 

 
Day 12  

 Content: Johnson’s Presidency  
o What were the results of Johnson’s Presidency? 
o How did Checks and balances affect Johnson’s presidency? 

 Literacy By Design  
o Instructional Ladder 2- Note taking I Reading and selecting relevant 

information 
 Sources 

o Johnson ppt 
o Textbook 
o Checks and Balances Graphic Organizer  

 
 
Day 13-14  

 Content: Reshaping the South 
o How did the South change during Reconstruction? 
o Why did Reconstruction end and did it achieve its purpose? 

 Literacy By Design  
o Instructional Ladder 2- Note taking I Reading and selecting relevant 

information 
 Sources  

o Reshapingthesouth ppt 
o Cartoon ppt 
o Cartoon Activity  

 
Day 15 
 

 Literacy By Design  
o Instructional ladder, Section 2- Note taking II 
o Instructional ladder, section 2- Bridging Conversation  

 Transition to writing  
o Sources (Used Remainder of Module)   

 LBD Reconsources1.pdf 
 Lincoln and Johnsons doc 
 Rad Rep doc  
 LBD Reconstructionmodwriting Notebook Presentation 



 LBD2 Notebook Presentation  
 LBD Translating the Rubric Notebook Presentation Translating 

the Rubrics wks 
 
Day 16 

 Literacy By Design  
o Instructional Ladder, Section 4- Initiation of task  

 Write a summarizing paragraph to establish controlling idea 
 
Day 17-21 

 Literacy By Design  
o Instructional Ladder, Planning 

 Develop line of thought and appropriate text structure  
 
Day 21-24 

 Literacy By Design  
o Instructional ladder, Section 4- Development 

 Begin writing rough draft 
 
Day 24-25 

 Literacy By Design 
o Instructional ladder, Section 4- Revisions 

 Rough draft revisions 
 
Day 26 

 Literacy By Design  
o Instructional ladder, Section 4- Editing  

 Finishing touches prior to final draft  
o Instruction ladder, Section 4- Final Draft  

 Students turn in final draft  



 

Causes of the American Civil War: 

Northern and Southern Perspectives 

 

Economic Differences: 
 

With the creation of Eli Whitney’s cotton gin, more and more Southern plantations wanted to produce 
cotton. Therefore, more “cheap labor” was needed, i.e. Slaves. In the North, more and more factories were 
being built. In fact, many industries in the North would purchase the raw cotton from the South and use 
it to make a finished product. Prior to industrialization in the North, Southerners purchased their finished 
products from Europe. When the North started producing finished products, they issued hefty taxes on 
European imported goods so the South would have no choice but to purchase Northern goods. This 
angered the South.  

 

Political Differences: 
 

While the Northern states supported a stronger federal government, the South fought for more states’ 
rights. By having greater states’ rights, states would have the power of nullification, which would allow 
the states to determine which federal acts they wish to ignore (ex: Taxes on imports). The North thought 
the idea of States Rights would weaken the central government and eventually weaken the entire country 
as a whole, so they were against nullification. In the end, the federal government denied the idea of 
nullification, which resulted in the Southern states to move toward succession.  

 

Slavery: 
  

Due to the increased demand for cheap labor on the plantations in the South, the Southern states 
supported slavery. In the North, many religious groups worked hard to end slavery in the United States. 
They were morally opposed to the idea that one person could "own" another. Abolitionists in the North 
wrote books, published newspapers spreading their ideas about slavery, and often assisted slaves to 
freedom when they ran away from their masters. Southerners believed that abolitionists were attacking 
their way of life and that the Federal government was not doing enough to protect their "property" from 
running away. The Missouri Compromise, which was passed in 1820, prohibited slavery in states from the 
Louisiana Purchase (except for Missouri).  During the Mexican War, conflict came about when the 
question arose as to what would happen with the new states should the United States be victorious. As 
time progressed, The Northerners opposed slavery even greater with the publishing of Harriet Beecher 
Stowe’s Uncle Tom’s Cabin, the Dred Scott Case, and the passage of the Fugitive Slave Act, which held 
people responsible if they were caught harboring fugitive slaves, regardless as to whether or not they 
were located in a non-slave state.  

 
1"Causes of the Civil War." Kentucky Educational Television: Education, Public Affairs, Arts and Culture, Online Video. Web. 08 Sept. 2010. 
<http://www.ket.org/civilwar/causes.html>. 

2"Causes of the Civil War." The American Civil War. The Columbia Encyclopedia. Web. 08 Sept. 2010. <http://www.us-civilwar.com/>. 

3Kelly, Martin. "Top Five Causes of the Civil War." American History. About. Web. 08 Sept. 2010. 

<http://americanhistory.about.com/od/civilwarmenu/a/cause_civil_war.htm>. 



Abraham Lincoln ‘With malice toward none’ (4 March 1865) 
Lincoln swept to an overwhelming victory in the 1864 presidential election with an electoral vote of 212 
out of 233. On the day of his inauguration, the Civil War was almost over - it ended thirty-seven days later. 
So his second inaugural address looked beyond the war and appealed for reconciliation and 
reconstruction. It ranks with the Gettysburg address as one of the greatest speeches of modern times. 
With characteristic modesty, Lincoln wrote afterwards that he thought the address would ‘wear as well as 
- perhaps better than - anything I have produced, but I believe that it is not immediately popular. Men are 
not flattered by being shown there is a difference between the Almighty and them.’ 
At this second appearing to take the oath of the presidential office there is less occasion for an extended 
address than there was at the first. Then a statement somewhat in detail of a course to be pursued seemed 
fitting and proper. Now, at the expiration of four years, during which public declarations have been 
constantly called forth on every point and phase of the great contest which still absorbs the attention and 
engrosses the energies of the nation, little that is new could be presented. The progress of our arms, upon 
which all else chiefly depends, is as well known to the public as to myself, and it is, I trust, reasonably 
satisfactory and encouraging to all. With high hope for the future, no prediction in regard to it is ventured. 
On the occasion corresponding to this four years ago all thoughts were anxiously directed to an impending 
civil war. All dreaded it, all sought to avert it. While the inaugural address was being delivered from this 
place, devoted altogether to saving the Union without war, urgent agents were in the city seeking to destroy 
it without war - seeking to dissolve the Union and divide effects by negotiation. Both parties deprecated 
war, but one of them would make war rather than let the nation survive, and the other would accept war 
rather than let it perish, and the war came. 
One-eighth of the whole population were colored slaves, not distributed generally over the Union, but 
localized in the southern part of it. These slaves constituted a peculiar and powerful interest. All knew that 
this interest was somehow the cause of the war. To strengthen, perpetuate, and extend this interest was the 
object for which the insurgents would rend the Union even by war, while the Government claimed no right 
to do more than to restrict the territorial enlargement of it. Neither party expected for the war the magnitude 
or the duration which it has already attained. Neither anticipated that the cause of the conflict might cease 
with or even before the conflict itself should cease. Each looked for an easier triumph, and a result less 
fundamental and astounding. 
Both read the same Bible and pray to the same God, and each invokes His aid against the other. It may 
seem strange that any men should dare to ask a just God's assistance in wringing their bread from the sweat 
of other men's faces, but let us judge not, that we be not judged. The prayers of both could not be answered. 
That of neither has been answered fully. 
The Almighty has His own purposes. ‘Woe unto the world because of offenses; for it must needs be that 
offenses come, but woe to that man by whom the offense cometh.’ If we shall suppose that American 
slavery is one of those offenses which, in the providence of God, must needs come, but which, having 
continued through His appointed time, He now wills to remove, and that He gives to both North and South 
this terrible war as the woe due to those by whom the offense came, shall we discern therein any departure 
from those divine attributes which the believers in a living God always ascribe to Him? Fondly do we hope, 
fervently do we pray, that this mighty scourge of war may speedily pass away. Yet, if God wills that it 
continue until all the wealth piled by the bondsman's two hundred and fifty years of unrequited toil shall be 
sunk, and until every drop of blood drawn with the lash shall be paid by another drawn with the sword, as 
was said three thousand years ago, so still it must be said ‘the judgements of the Lord are true and righteous 
altogether’. 
With malice toward none, with charity for all, with firmness in the right as God gives us to see the right, let 
us strive on to finish the work we are in, to bind up the nation's wounds, to care for him who shall have 
borne the battle and for his widow and his orphan, to do all which may achieve and cherish a just and 
lasting peace among ourselves and with all nations. 
Lincoln was assassinated a month later. 

	  
	  

	  
	  
	  



PRESIDENT ANDREW JOHNSON INFORMS CONGRESS THAT THE UNION IS RESTORED 
4 December 1865	  

President Andrew Johnson generally followed Lincoln's plan of leniency to the defeated South 
much to the chagrin of the Radical Republicans. By December 1865, every former Confederate 
state, except Texas, had conformed to Johnson's requirements for reestablishing civil 
government. On 4 December, the President informed Congress that the Union was restored. 

Edited by J.F. Watts and Fred L. Israel 
... I have sought to solve the momentous questions and overcome the appalling difficulties that 
met me at the very commencement of my Administration. It has been my stead-fast object to 
escape from the sway of momentary passions and to derive a healing policy from the 
fundamental and unchanging principles of the Constitution. 
I found the States suffering from the effects of a civil war. Resistance to the General Government 
appeared to have exhausted itself. The United States had recovered possession of their forts and 
arsenals, and their armies were in the occupation of every State which had attempted to secede. 
Whether the territory within the limits of those States should be held as conquered territory, under 
military authority emanating from the President as the head of the Army, was the first question 
that presented itself for decision. 
Now military governments, established for an indefinite period, would have offered no security for 
the early suppression of discontent, would have divided the people into the vanquishers and the 
vanquished, and would have envenomed hatred rather than have restored affection. Once 
established, no precise limit to their continuance was conceivable. They would have occasioned 
an incalculable and exhausting expense. Peaceful emigration to and from that portion of the 
country is one of the best means that can be thought of for the restoration of harmony, and that 
emigration would have been prevented; for what emigrant from abroad, what industrious citizen at 
home, would place himself willingly under military rule? The chief persons who would have 
followed in the train of the Army would have been dependents on the General Government or 
men who expected profit from the miseries of their erring fellow-citizens. The powers of patronage 
and rule which would have been exercised under the President, over a vast and populous and 
naturally wealthy region are greater than, unless under extreme necessity, I should be willing to 
intrust to any one man. They are such as, for myself, I could never, unless on occasions of great 
emergency, consent to exercise. The willful use of such powers, if continued through a period of 
years, would have endangered the purity of the general administration and the liberties of the 
States which remained loyal. 
Besides, the policy of military rule over a conquered territory would have implied that the States 
whose inhabitants may have taken part in the rebellion had by the act of those inhabitants ceased 
to exist. But the true theory is that all pretended acts of secession were from the beginning null 
and void. The States can not commit treason nor screen the individual citizens who may have 
committed treason any more than they can make valid treaties or engage in lawful commerce 
with any foreign power. The States attempting to secede placed themselves in a condition where 
their vitality was impaired, but not extinguished; their functions suspended, but not destroyed. 
But if any State neglects or refuses to perform its offices there is the more need that the General 
Government should maintain all its authority and as soon as practicable resume the exercise of 
all its functions. On this principle I have acted, and have gradually and quietly, and by almost 
imperceptible steps, sought to restore the rightful energy of the General Government and of the 
States. To that end provisional governors have been appointed for the States, conventions called, 
governors elected, legislatures assembled, and Senators and Representatives chosen to the 
Congress of the United States. At the same time the courts of the United States, as far as could 
be done, have been reopened, so that the laws of the United States may be enforced through 
their agency. The blockade has been removed and the custom-houses reestablished in ports of 
entry, so that the revenue of the United States may be collected. The Post-Office Department 
renews its ceaseless activity, and the General Government is thereby enabled to communicate 
promptly with its officers and agents. The courts bring security to persons and property; the 
opening of the ports invites the restoration of industry and commerce; the post-office renews the 
facilities of social intercourse and of business. And is it not happy for us all that the restoration of 
each one of these functions of the General Government brings with it a blessing to the States 
over which they are extended? Is it not a sure promise of harmony and renewed attachment to 



the Union that after all that has happened the return of the General Government is known only as 
a beneficence? 
I know very well that this policy is attended with some risk; that for its success it requires at least 
the acquiescence of the States which it concerns; that it implies an invitation to those States, by 
renewing their allegiance to the United States, to resume their functions as States of the Union. 
But it is a risk that must be taken. In the choice of difficulties it is the smallest risk; and to diminish 
and if possible to remove all danger, I have felt it incumbent on me to assert one other power of 
the General Government - the power of pardon. As no State can throw a defense over the crime 
of treason, the power of pardon is exclusively vested in the executive government of the United 
States. In exercising that power I have taken every precaution to connect it with the clearest 
recognition of the binding force of the laws of the United States and an unqualified 
acknowledgment of the great social change of condition in regard to slavery which has grown out 
of the war... . 
	  
	  
	  



Radical Republicans on Reconstruction 
No one was sure how the Civil War would or should change southern society. Would re-entry into 
the Union require the South to undergo a total social, political, and economic readjustment, or would 
acceptance of abolition and the swearing of an oath of future loyalty to the Union suffice to 
reintegrate white southerners into the political life of the nation? White southerners and many 
moderate Republicans anticipated the need for minor adjustments in southern society to guarantee 
basic rights for freed slaves, but did not envision ‘reconstruction’ as a revolution in southern life. 
Radical Republicans, however, wanted to see a complete restructuring of southern society, and a long 
difficult process for the political rehabilitation of white southerners. The Radicals favoured the 
elevation of African Americans to a position of economic, political, educational, and social equality 
with white southerners. Two of the most radical Republicans in Congress were Thaddeus Stevens of 
Pennsylvania and George Julian of Indiana. As advocates of the social and political advancement of 
freed slaves, Stevens and Julian were even more extreme than most of their fellow Radicals, and were 
never able to convince even their Radical colleagues that ex-Confederates should be dispossessed of 
their land so that it might be redistributed to the freed slaves to give them a real opportunity for 
political power and economic advancement. Property rights have always been sacred in the western 
capitalist tradition. Even though Radical Reconstruction, by putting the South under military 
occupation and enfrancising the ex-slaves, transformed southern society far beyond the initial 
anticipations of moderate Republicans and white southerners, it did not go far enough to satisfy 
Stevens and Julian. Freed slaves remained landless but confined to the land, encouraged, even 
forced, by moderate northern agents of reconstruction to return to agricultural labour. White 
southerners stubbornly resisted any extension of black rights, and devised new means of retaining 
power over African Americans. Radical Republicans and the freed slaves themselves soon recognised 
that reconstruction, despite some successes and despite being bitterly denounced by white 
southerners, was an incomplete, even failed, revolution. Reproduced here are excerpts from speeches 
delivered in the House by Thaddeus Stevens in 1865 and 1866, and by George Julian on 17 November 
1865. 
 
Thaddeus Stevens on Territorialization and Confiscation  
It is obvious from all this that the first duty of Congress is to pass a law declaring the condition of these 
outside or defunct states, and providing proper civil governments for them. Since the conquest they have 
been governed by martial law. Military rule is necessarily despotic, and ought not to exist longer than is 
absolutely necessary. As there are no symptoms that the people of these provinces will be prepared to 
participate in constitutional government for some years, I know of no arrangement so proper for them as 
territorial governments. There they can learn the principles of freedom and eat the fruit of foul rebellion. 
Under such governments, while electing members to the territorial legislatures, they will necessarily mingle 
with those to whom Congress shall extend the right of suffrage. In territories Congress fixed the 
qualifications of electors, and I know of no better place nor better occasions for the conquered rebels and 
the conqueror to practice justice to all men, and to accustom themselves to make and to obey equal laws.. 
But this is not all that we ought to do before these inveterate rebels are invited to participate in our 
legislation. We have turned, or are about to turn, loose four million slaves without a hut to shelter them or a 
cent in their pockets. The infernal laws of slavery have prevented them from acquiring an education, 
understanding the commonest laws of contract, or of managing the ordinary business of life. This Congress 
is bound to provide for them until they can take care of themselves. If we do not furnish them with 
homesteads from forfeited rebel property, and hedge them around with protective laws; if we leave them to 
the legislation of their late masters, we had better left them in bondage. Their condition would be worse 
than that of our prisoners at Andersonville, If we fail in this great duty now, when we have the power, we 
shall deserve and receive the execration of history and of all future ages. 
 
George W Julian's Program of Reconstruction  
I would hang liberally. I would make the gallows respectable in these latter days, by dedicating it to 
Christian uses. I would dispose of a score or two of the most conspicuous of the rebel leaders, not for 
vengeance, but to satisfy public justice, and make expensive the enterprise of treason for all time to come. 
If these men are not punished, and you allow the infernal poison to sift itself down into the general mind 
that treason is no crime, in a little while we shall be shaking hands with our dear southern brethren, the 



government may get back into its old ruts, and another horrid war may be the harvest of our recreancy to 
our trust. 
But suppose you were to hang or exile all these leaders – your work, then, is only just begun. You ought, in 
the next place, to take their large landed estates and parcel them out among our soldiers and seamen, and 
the poor people of the South, black and white, as a basis of real democracy and genuine civilization. The 
leading rebels in the South are the great landlords of that country. One-half to three-fourths of all the 
cultivated land belongs to them, and if you would take it, as you have the right to do, by confiscation, you 
would not disturb the rights of the great body of the people in the South, for they never owned the land. If 
you don't do something of that kind, you will have in the rebel states a system of serfdom over the poor 
almost as much to be deplored as slavery itself. Rich Yankees will go down there... and buy up these estates 
and establish a system of wages-slavery, of serfdom over the poor, that would be just as intolerable as the 
old system of servitude. 
You want no order of nobility there save that of the labouring masses. Instead of large estates, widely 
scattered settlements, wasteful agriculture, popular ignorance, social degradation, the decline of 
manufactures, contempt for honest labour, and a pampered oligarchy, you want small farms, thrifty tillage, 
free schools, social independence, flourishing manufactures and the arts, respect for honest labour, and 
equality of political rights. You can lay hold of these blessings, on the one hand, or these corresponding 
curses, on the other, just as you please. Those regions are in your plastic hands. 
But suppose you have hung or exiled the leaders of the rebellion, and disposed of their great landed estates 
in the way indicated; your work is then only half done. Without something else, you will fail after all to 
reap the full rewards of your sufferings and sacrifices. In order to complete your work of reconstruction, 
you must put the ballot into the hands of the loyal men of the South. 
I would have Congress put a territorial government over her [each southern state], and President Johnson to 
appoint a chief justice, a governor, a marshal, etc., and in local politics, in electing justices, constables, etc., 
I would set the people to voting. If I should allow the rebels to vote, I would be sure to checkmate them by 
the votes of loyal Negroes, and thus I would train up the people, black and white, to the use of the ballot. If 
they should go astray, the supervisory power of Congress would correct all mistakes, and after a while, 
when a population had been secured fit for state government, I would, if in Congress, vote to receive 
Carolina again into our embrace. Some of the states might be received sooner, and under less exacting 
conditions than others, but in all, I would want to be assured that no future harm to our peace could result 
from any lack of vigilance on our part in prescribing necessary conditions. 
Thaddeus Stevens; George Julian 
1861866  
	  
	  



Reconstruction	  era	  of	  the	  United	  States	  
From	  Wikipedia,	  the	  free	  encyclopedia	  
	  
Conservative	  reaction	  
The fact that their former slaves now held political and military power angered many whites. They self-
consciously defended their own actions within the framework of an Anglo-American discourse of 
resistance against tyrannical government, and they broadly succeeded in convincing fellow (white) 
citizens.[94] They formed new political parties (often with "Conservative" in the title) to contest elections, 
and supported or tolerated violent activist groups that intimidated both black and white Republican leaders 
at election time. By the mid 1870s, the Conservatives had aligned with the national Democratic Party, 
which enthusiastically supported their cause even as the national Republican Party was losing interest in 
Southern affairs. Historian Walter Lynwood Fleming describes mounting anger of Southern whites: "The 
Negro troops, even at their best, were everywhere considered offensive by the native whites... The Negro 
soldier, impudent by reason of his new freedom, his new uniform, and his new gun, was more than 
Southern temper could tranquilly bear, and race conflicts were frequent."[95] 
Most members of both the planter/business class and common farmer class of the South opposed black 
power, Carpetbaggers and military rule, and sought white supremacy. Democrats nominated blacks for 
political office and tried to steal other blacks from the Republican side. When these attempts to combine 
with the blacks failed, the planters joined the common farmers in simply trying to displace the Republican 
governments. The planters and their business allies dominated the self-styled "conservative: coalition that 
finally took control in the South. They were paternalistic toward the blacks but feared they would use 
power to raise taxes and slow business development.[96] 
Fleming is a typical example of the conservative interpretation of Reconstruction. His work defended some 
roles in opposing military oppression by the white supremacist group the Ku Klux Klan (KKK) but 
denounced the Klan's violence. Fleming accepted as necessary the disenfranchisement of African 
Americans because he thought their votes were bought and sold by Carpetbaggers. Fleming described the 
first results of the movement as "good" and the later ones as "both good and bad." According to Fleming 
(1907) the KKK "quieted the Negroes, made life and property safer, gave protection to women, stopped 
burnings, forced the Radical leaders to be more moderate, made the Negroes work better, drove the worst 
of the Radical leaders from the country and started the whites on the way to gain political supremacy." 
The evil result, Fleming said, was that lawless elements "made use of the organization as a cloak to cover 
their misdeeds... the lynching habits of today [1907] are largely to conditions, social and legal, growing out 
of Reconstruction."[97] 
Ellis Paxson Oberholtzer (a northern scholar) in 1917 explained: "Outrages upon the former slaves in the 
South there were in plenty. Their sufferings were many. But white men, too, were victims of lawless 
violence, and in all portions of the North and the late "rebel" states. Not a political campaign passed 
without the exchange of bullets, the breaking of skulls with sticks and stones, the firing of rival club-
houses. Republican clubs marched the streets of Philadelphia, amid revolver shots and brickbats, to save 
the negroes from the "rebel" savages in Alabama... The project to make voters out of black men was not so 
much for their social elevation as for the further punishment of the Southern white people—for the capture 
of offices for Radical scamps and the entrenchment of the Radical party in power for a long time to come in 
the South and in the country at large."[98] 
Reaction by the angry whites included the formation of violent secret societies, especially the KKK. 
Violence occurred in cities with Democrats, Conservatives and other angry whites on one side and 
Republicans, African-Americans, federal government representatives, and Republican-organized armed 
Loyal Leagues on the other. The victims of this violence were overwhelmingly African American. The 
Klan and other such groups were careful to avoid federal legal intervention or military conflict. Their 
election time tactics included violent intimidation of African American and Republican voters prior to 
elections while avoiding conflict with the U.S. Army or the state militias and then withdrawing completely 
on election day. Conservative reaction continued in both the north and south; the "white liners" movement 
to elect candidates dedicated to white supremacy reached as far as Ohio in 1875.[99][100] 
	  



LINCOLN AND JOHNSON 

VIEW RECONSTRUCTION 
 

“President Lincoln favored a rapid restoration of the Union. 
As soon as 10 percent of Southerners in a state stated they were 
loyal to the Union, the state should be taken back into the Union. 
He knew there were loyal people in each southern state, and 
hoped they would be fair to their former slaves. But just a few 
days after Lee surrendered to Grant, the president was 

assassinated. He never had an opportunity to put his ideas about 
southern reconstruction into practice.  
 Vice-President Andrew Johnson then came to office. A poor 
white from Tennessee, he hated slavery and slaveowners, and 
felt they had held back progress in the South. As governor of 
Tennessee he had opposed secession, and in 1864 he was chosen 
to run for vice-president with Lincoln. 
 Where Lincoln was cautious and flexible, Johnson was quick 
to anger and became unswerving in his views. In the beginning 
he appeared to favor punishment of Confederates, and a policy 

insuring that Southerners would not be taken back into the Union 
until their loyalty had been proven. Johnson also suggested that 
he might be the “Moses” to lead black people to better times. 
 President Johnson immediately moved to take the 
reconstruction of the Confederate states into his own hands. This 
was the president’s job, not Congress’s, he argued. He decided to 
be lenient toward most Confederate leaders but forced the very 
rich to seek pardons from him personally. As a poor white who 
was once treated as an inferior by the rich, this may have meant 
a lot to him. Throughout Reconstruction President Johnson felt 
that he could reconstruct the southern states and accept them 
back into the Union. He did not wish to share power with 
Congress, nor did he seek their advice.” 
 
References: 
Katz, William L. "Lincoln and Johnson View Reconstruction." An Album of 

Reconstruction. New York: Franklin Watts, 1974. 3-7. Print. 



 

 

RADICAL REPUBLICANS 

PLAN FOR 

RECONSTRUCTION 

 

 

   “Congressional Republicans – especially the Radicals – 
were furious at Lincoln’s rejection of a policy, which they 
regarded as not only fair but also necessary. Lincoln 
regarded reconstruction (at least while the war lasted) as a 
military matter and therefore under his jurisdiction as 
Commander in Chief. He had already begun to implement 
his own plan, and new governments were created under it in 
Louisiana and Arkansas. In both states, constitutions were 
adopted; governors, legislators, and other officials were 
elected; and senators and representatives set off for 
Washington hoping to be seated by Congress. But they met 
a chilly reception. Congress refused to recognize the validity 
of the new state governments or the elections held under 
them, and refused to seat the men so chosen. The result 
was a stalemate; Lincoln’s governments might prevail within 
the Southern states where they were established, but they 
had no representation in the federal government. This was 
the state of affairs when Lee surrendered to Grant at 
Appomattox Court House, Virginia, on April 9, 1865, and the 
Civil War came to a close. And it was the situation five days 
later when Lincoln was assassinated by John Wilkes Booth 
at Ford’s Theater in Washington.” 

 
 
Resources:  
 
 Trelease, Allen W. Reconstruction: The Great Experiment. New York: Harper 

Torch, 1971. 12-13. Print. 
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Bell Ringer  

Was reconstruction good for the 
South?  Why or why not?   

Reconstruction Ends 

Voting  

 The 15th amendment gave 
African Americans the right to 
vote 

 Many white Southerners 
opposed the 15th amendment 
and some southern states were 
determined to keep African 
Americans from voting 
 Literacy Test 

 Grandfather clause 

Problems for the Grant 
Administration  

 Grant had no experience of 
training in politics  

 Grant’s presidency was 
scarred by several scandals  

 During Grant’s Presidency, the 
US fell into a depression 

 Conditions in America were 
getting worse and people 
blamed the Republicans  

Why did Reconstruction End? 

 Northerners 

 Were tired of paying high 
taxes and seeing so many 
resources spent on the South  

 Had lost interest in Southern 
problems 

 Were angry about corruption 
in the government  

 Southerners  

 Wanted to end military rule 

 Were tired of the Federal 
government having so much 
control in states politics  

The Election of 1876 

 Republicans- Rutherford B. Hayes 

 Governor of Ohio  

 Democrats- Samuel Tilden  

 Governor of New York  
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The Election of 1876 
 Tilden won the election 

by popular vote but 
neither man had a 
majority of the Electoral 
College  

 The Compromise of 
1877 
 Hayes promised 

Southerners that he 
would end reconstruction 
if they would support him 

 Within a few months, all 
federal troops were out of 
the South  

Summary Point Writing 

 Why did reconstruction end?   



New Module Prompt

After researching primary and
secondary sources on reconstruction,
write an essay that defines
reconstruction and explains how
Presidents, Radical Republicans, and
Southern Democrats wanted to rebuild
the nation. Support your discussion
with evidence from your research. l_2
What implications can you draw?

Paragraph I - Introduction
Paragraph II- Lincoln and Johnson
Paragraph III- Radical Republicans
Paragraph IV- Southern Whites
Paragraph V- Conclusion

I. Topic Sentence
A. Supporting detail
B, Supporting Detail

1. Specific Detail
2. Specific Detail

II. Topic Sentence
A. Supporting Detail
B. Supporting Detail

Oct 31-4:55 PM Oct 25-7:11 AM

Paper Format

1. Name and class in upper right hand
corner.
2. Double spaced
3. Size 12 Default Font
4. Do not skip lines between
paragraphs

My dog is very unique.
A. Named Poppy
B. Mixed breed

1. Border collie
2. Bull Dog

C. Spots but not a dalmatian
D. Feathered Tail

Poppy is a very well behaved dog.
A. Simple commands

1. Fetch
2. Come
3. Leave it

B. Good with people
1. Kids
2. Does not bark or snap.

Oct 31-6:01 PM Oct 26-7:40 AM

Bell Ringer
Which of the following topic sentences is the best
and why?

1. There are many ideas for reconstruction but the
Lincoln and Johnson, Radical Republicans, and the
Southern whites are the ones I am going to talk about.

2. Lincoln, Johnson, Radical Republicans and Southern
whites all had different ideas obout reconstruction.

3. Im going to write about reconstruction for the south.

Get The Goofs

Now I am going to talk about how the Radical
republicans wanted to punish the south.

Nov 4-10:54 PM Nov4-11:07PM



Troubleshooting Checklist

-Did I define reconstruction in my
introduction
-Never write in the first person for a
history paper
-Have I completely answered the prompt
-Have I explained why my supporting
evidence in important
-TAG
-Is my spelling, grammar, and format
correct

Nov4-11:OOPM



Bell Ringer

What are qualities that make good writing?

Oct 29-9:55 AM

TRANSLATING THE RUBRIC

FOCUS

BEADING/
RESEARCH

CONTROUJNQ
IDEA

DEVELOPMENT

OHOAfJIZATION

CONVENTIONS

Oct 27-9:34 AM

Bell Ringer

What are qualities that make good writing?

Oct 29-9:55 AM



Bell Ringer

How will developing my skills at

outlining help me organize
information? (3 Sentences)

Sep23-1:S3PM

I. Main Idea
A. Supporting detail
B Supporting Detail

1. Specific Detail
2. Specific Detail

II. Main Idea
A. Supporting Detail
B. Supporting Detail

1,1,1121;

Who were the Scallawags and Carpetbaggers?
A. Scallawag-White Southerner

1. Controlled African American Politicians
B. Carpetbaggers- Northerners who moved South

1. looking for jobs
2. ran for office
3. some were corrupt

What happened to plantations?/v
\s.

Sep 23-7:49 AM
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Information Sheet 

Module Title: Erosion Control 

 

 

Module Description (overview):  

This module is designed for students to learn the techniques of research while extending their scientific 

knowledge in the area of erosion control.  They will complete the FOSS Earth History Unit and research paper 

simultaneously.  The students will be reading; Water on Mars, in the Earth History Resource book, watching the 

video; Weathering and Erosion, and using the internet to the research erosion control throughout this module. 

 

 

 

 

 

 

 

Template Task (include number, type, level) Teaching Task 

Task 11  

After researching ________________(informational 

texts) on _________(content), write a 

___________ (report or substitute) that defines 

____________ and 

explains_______________(content). Support your 

discussion with evidence from your research. L2 

What implications can you draw?  

 

All levels include a bibliography 

 

 

Prompt: 

 L1 After researching internet sources on 

erosion control, write a five - paragraph 

thesis essay that defines ―the reasons for 

needing erosion control‖ and explains best 

practices for minimizing erosion.  Support 

your discussion with evidence from your 

research. L2 What implications can you 
draw? 

 

 

 

Grade(s)/Level: 6 

 

Discipline: Science 

 

Course: Earth History FOSS unit 

 

Author(s):  Dawn Connelly and Deanna Fedor 

 

Contact information:  

 

Lebanon School District 

jcraig@lebanon.k12.pa.us  

Jill Craig 

717-675-2172 

 

Lancaster-Lebanon IU 13 

barbaraa_smith@iu13.org 

Barbara Smith 

717-606-1374 

 

 

 

 

mailto:jcraig@lebanon.k12.pa.us
mailto:barbaraa_smith@iu13.org
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Table of Contents 

 

 
 

 

 

 

 

Section 1-What Task? 

What task sets clear, measurable goals for learning? 

 

A. Template task (include number, type, level): What template task will you use? 

Task 11  

After researching ________________(informational texts) on _________(content), write a 

___________ (report or substitute) that defines ____________ and 

explains_______________(content). Support your discussion with evidence from your research. L2 

What implications can you draw?  

 

All levels include a bibliography 

 

 

B. Standards: What standards will be used to build the teaching task? 

1) Common Core Standards: Informational/Explanatory:  The following College and Career 

Readiness (CCR) anchor standards apply to reading and writing in informational or explanatory 

template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and 

module being developed.  The standards numbers and general content remain the same across all 

grades, but details vary. 

 

Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical inferences 

from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the test.  

2 Determine central ideas or themes of a text and analyze their development; 

summarize the key supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, including 

visually and quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts independently and 

proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas and 

information clearly and accurately through the effective selection, organization, and 

analysis of content. 

4 Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess the 

credibility and accuracy of each source, and integrate the information while avoiding 

plagiarism. 
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Write routinely over extended time frames (time for research, reflection, and 

revision) and shorter time frames (a single sitting or a day or two) for a range of 

tasks, purposes, and audience. 

 

2) Content Standards: Insert appropriate content standards as defined by your state/district.  

Number Content Standard(s) 

S.8.A.1.2: Identify and explain the impacts of applying scientific, environmental, or technological 

knowledge to address solutions to practical problems. 

 

S.8.A.1.3: Identify and analyze evidence that certain variables that may have caused measurable 

changes in natural or human-made systems. 

 

R.8.A.1.2: Identify and apply word recognition skills. 

R.6.A.2.1: 

R.8.A.1.3: 

S.1.2.8.D: 

Understand nonfiction appropriate to grade level. 

Make inferences, draw conclusions, and make generalizations based on text. 

Draw inferences and conclusions based on a variety of information sources, citing 

evidence from multiple texts to support answers. 

 

Content Standards Source: Pennsylvania Standard Aligned System (SAS) 
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C. Teaching Task: What completed task tells students what to do? 

 

1) Teaching Task Prompt 

Background:  

Students have studied Earth History and investigated changing environments.   Erosion is an 
ongoing issue in our watershed and erosion control is a discussion among environmentalists 

and farmers in our area. 
 

Prompt: 

 L1 After researching internet sources on erosion control, write a five - paragraph 

thesis essay that defines ―the reasons for needing erosion control‖ and explains best 

practices for minimizing erosion.  Support your discussion with evidence from your 

researchL2 What implications can you draw? 
 

Extension (optional): 

Interview an environmentalist and a farmer or conservationist.   

 

 

 

 

 

Teaching Task Comments (optional space for teacher notes) 

 

The extension could be a mini task or a guest speaker.  It could also be incorporated into a stream 

study focusing on Riparian Buffers.  

 

 

 

 

 

 

 

 

 



 

LDC Module. Informational                                            Erosion Control 

 

6 

 

  

2) Teaching Task Rubric ( Informational/Explanatory) 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 

Research 

Accurately presents and applies information relevant to prompt with effective selection of 

sources and details. L2 Addresses the credibility of sources and identifies uniquely salient 

sources. 

Controlling Idea Establishes a controlling idea that clearly states the purpose and/or addresses the task’s 

question. 

Development Presents detailed information in order to examine and convey complex topics or issues, 

answer questions, solve problems; identifies salient themes or features; concisely explains 

key information with salient details and connects relevant points among sources, where they 

agree and disagree. Identifies trend(s) in research to clarify topic and assesses any 

conclusions, implications, and consequences. *L2 Discusses in detail implication(s) relevant to 

the topic or issue. L3 Identifies and explains one or more significant gaps or unanswered 

questions about the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, synthesize, 

compare, or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. (Bibliography has few 

errors and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 

Research 

Presents and applies information relevant to prompt with general accuracy and sufficient 

detail. L2 Addresses the credibility of sources.  

Controlling Idea Establishes a controlling idea that states the purpose and/or addresses the task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer questions, solve 

problems; identifies salient themes or features; explains key information with sufficient detail. 

Identifies a trend in the research and discusses implications. *L2 Discusses relevant 

implications to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs language 

and tone appropriate to audience and purpose. (Bibliography has few errors; is in correct 

format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 

Research 

Attempts to present information relevant to task but may lack sufficient or relevant details. 

L2 Attempts to address the credibility of sources. 

Controlling Idea Controlling idea is weak and does not establish a purpose or address task’s question. 

Development Tends to retell rather than synthesize information with sufficient detail in order to examine 

topics or issues, answer questions, solve problems attempts or fails to explain key elements. 

*L2 Fails to discuss implications. L3 Fails to identify a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language 

and tone are inappropriate to audience and purpose. (Bibliography has several errors or is 

not in correct format. 



 

LDC Module. Informational                                            Erosion Control 

 

7 

Section 2- What Skills?  

What skills do students need to succeed on the teaching task? 

 

 

Section 2-Skills: What skills do students need to succeed on the teaching task? 

 

Specific Skills 

What skills are essential? 

 

Skills Defined (―Ability to…‖) 

How do you define/describe those skills? 

 

Cluster 1:Classroom Pre-instruction  

 

1. Bridging Conversation Ability to connect content and teaching task to existing knowledge, skills, experiences, 

interests, and concerns 

2. Task analysis Ability to understand and explain the teaching task’s prompt and rubric.   

 

3. Project planning Ability to plan a task so that reading and writing processes are accomplished on time 

 

Cluster 2: Reading Process 

 

1. Reading ―habits of mind‖ Ability to select appropriate texts and understand necessary reading strategies needed 

for the task. 

2. Essential Vocabulary Ability to apply strategies for developing an understanding of a text by locating words 

and phrases that identify key concepts and facts, or information.   

3. Note-taking Ability to read purposefully and select relevant information; to summarize and/or 

paraphrase.   

4. Organizing Notes Ability to prioritize and narrow notes and other information. 

 

Cluster 3: Transition to Writing 

 

1. Bridging Conversation Ability to transition from reading or researching phase to the writing phase. 

 

Cluster 4: Writing Process  

 

1. Initiation of Task Ability to establish a controlling idea and consolidate information relevant to task. 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

3. Development Ability to construct an initial draft with an emerging line of thought and structure. 

4. Revision Ability to apply revision strategies to refine development of argument, including line of 

thought, language usage, and tone as appropriate to audience and purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 

Note: Each module is required to identify the essential skills, define them, and cluster them.  The prototype above shows one way to 

do that.  Module builders can use this version, change it, or create a different skill list, different definitions, and different clusters. 
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Section 3: What Instruction? 

How will teachers teach students to succeed on the teaching task? 

 

LDC Prototype Instructional Ladder  

Background/content: Content can be taught before or during the module.    

 

Classroom Pre-Instruction 
Optional Pre-test 1. Administer classroom assessment as pre-test if need to gather information. 

Ability to read a text or multiple texts on a topic or issue and to write an 

informational product. 

Content E.Q.:  What is erosion? 

      Prompt:  Explain what erosion is, the causes of erosion and how it can 

change an environment.   

      Product: In-class response.  

      Instructional strategies: -Students will be given an article with background 

material on erosion and sediments that they will read and respond to the 

following prompt without instruction. 

     Professional Development: Use of data to inform planning and instructional 

strategies. 

Pacing: Estimated Time Required:  1 class period  
 

 

1.Bridging 

Conversation 

Ability to connect content and teaching task to existing knowledge, 

skills, experiences, interests, and concerns. 

Pacing plan: 1 Class Period 

Mini-task : E.Q: What strategies might you use to gain knowledge 

of the issue and form a claim?  

Prompt:  In a quick write, write your first reaction to the task 

prompt.  What strategies might you use to gain knowledge 

of the issue and form a claim or proposition? 
 

Product: short response 

 

Mini-task scoring 

guide 

no scoring 

Instructional 

strategies/ notes:  
 Teach or review content required for the task depending on when in the sequence they 

teach the content – before or during the production of the task.  If teaching Levels 2 and/or 

3, discuss the demands embedded in these levels as well.  

 Teach the rubric.   

PD/ preparation:   Discuss in detail the reading strategies that apply to the task – Partner Reading/ Outlining/ 

Reading critically in the content area. 

 Discuss in detail the type of writing, the structure (e.g. informational/analysis), and the rubric 

and materials you will use (e.g. literature, maps, data) 

 Do the task to ensure understanding of the demands and cognitive processes embedded in 

the task  

 Create a template for students to use during the writing process 

 

2. Task analysis Ability to understand and explain the teaching task’s prompt and 

rubric.   

 

Pacing plan:  

3 class periods 
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Mini-task E.Q.:  What are the best practices for minimizing 

erosion? 

Prompt:   

L1 After researching internet sources on erosion control, 

write a 5 paragraph thesis essay that defines and explains best 

practices for minimizing erosion.  Support your discussion with 

evidence from your research.  

L2  What implications can you draw? 

Product:  Short 

constructed response/ 

notebook entries 

 

Mini-task 

scoring guide 

No scoring 

 

Instructional 

strategies/ 

notes:  

 

 Review each student’s response to ensure she/he understands the task. Ensure relevant 

reading material is selected or provided. 

 Have students share responses  so that students can hear/know what each other is doing and 

encourage them to help each other when appropriate.   

 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 

- Content Instruction:  Investigation 4: My Sediments Exactly 

             -Watch Erosion video and complete question sheet. 

-Have student group share their answers to the video response sheet. 

 -Collaboratively plan the task  

  How much time to teach each step? 

  How much time to score? 

  How to conduct scoring? 

  Do we need any training on specific aspects of the task? 

  What resources can support teaching? 

  Who has the expertise? 

            Assessment - End content instruction with investigation 4 exam. 

  

PD/ 

preparation:  
 Collaboratively plan the task: (e.g.) 

o How much time to teach each step? 

o How much time to score? 

o How to conduct scoring? 

o Do we need any training on specific aspects of the task? 

o What resources can support teaching? 

o Who has the expertise? 

o FOSS training necessary 

 

 

3. Project planning Ability to plan a task so that reading and writing processes are 

accomplished on time 

Pacing plan: 

1-2 class periods 

Mini-task E.Q. : How do we create a project timeline? 

     Prompt:  Create a project timeline 
 

Product: Timeline 

 

Mini-task 

scoring guide 

Meets: 

 Creates a ―usable‖ timeline that paces reading and writing 

processes 

Not yet: Attempts to 

meet the criteria  

Instructional 

strategies/ 

notes:  

 

 Model a common or sample timeline & homework 

 Provide students with a timeline template 

 Discuss the importance of planning 

PD/ 

preparation:  
 Create sample timelines, homework, timeline template and other appropriate tools to 

support student planning. 
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Create a template 

 

Reading Process  
 

1. Reading “habits of 

mind” 

Ability to select appropriate texts and understand necessary 

reading strategies needed for the task. 

Pacing plan: On going 

throughout first two weeks. 

Mini-task E.Q.:  How do we use active reading to select appropriate 

texts? 

E.Q.:  How are sources cited in MLA format? 
 

Prompt:  

1) Identify sources you will use and note how each source 

relates to your    task. 

      2) Note sources in bibliography MLA format on source 

cards using citationmachine.net 
      Scoring guide:   

          Proficient:   

              -Selects appropriate text(s) for task (if applicable) 

              -Creates a first draft of a bibliography 

          Not Yet: 

               -Attempts to meet the criteria for Proficient 
 

Product: Bibliography 

 

Mini-task 

scoring guide 

Meets: 

 Selects appropriate text(s) for task (if applicable) 

 Creates a first draft of a bibliography (if applicable) 

Not yet:  

Attempts to meet the 

criteria for ―meets‖ 

Instructional 

strategies/ 

notes:  

 

 Assist students in selecting text/s or provide texts. Teachers may select texts for students, 

direct them to a collection, or have them select on their own. 

 Demonstrate reading strategies relevant to a type of text to prepare students for next steps 

in the ladder. 

 Provide students with template for bibliography and explain format and use 

      Partner read Water on Mars   

     -Read together and highlight a printed Internet article on erosion control  

     -Give the students a variety of articles to read independently or with partners 

     -Have the Internet available for students to research more articles. 

     -Instruction sheet for citationmachine.net will be provided. 
PD/ 

preparation:  
 Discuss and analyze the appropriateness of texts for specific tasks 

 Review and discuss reading strategies that pertain to specific types of texts (e.g. literary, 

information, technical) and to the task 

 Agree on a bibliographic format 

 Plan for students who need extra time, resources, or assistance 

 

2. Essential 

Vocabulary 

Ability to apply strategies for developing an understanding 

of a text(s) by locating words and phrases that identify 

key concepts and facts, or information.   

Pacing plan: 

Ongoing throughout the 

Investigations. 

Mini-task E.Q:   How do we locate key words and phrases that 

identify key concepts, facts,  

and information?  

 

      Prompt:  In your notebook, identify key words or phrases 

as you read and define them denotatively and connotatively in 

Product: vocabulary 

notebook entries 

Short response 

 

 

Vocabulary List 

     -erosion- the 
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context of the passage in the work you are reading.  Add 

terms we identified as the ―language of the discipline. 
 

removal and 

transportation of loose 

rock which can be 

transported by gravity, 

running water, ice, and 

wind. 

     -sediment- material 

(stones and sand) 

deposited by water, 

wind, or glaciers 

     -gravity- a force 

pulling masses toward 

each other. 

     -mass movement- 

when rocks upslope 

move down slope due 

to gravity. 

     -running water- 

water that is moving 

     -glacial ice-  a large 
body of ice that is 

moving slowly down a 

slope or valley  

     -upslope – moving 

toward the top of a hill 

     -down slope – 

moving toward the 

bottom of the hill 

     -deposition- 

suspended sediments, 

such as sand grains, 

settle out. 

     -basin- depressed 

area where the 

deposition settles. 
 

Mini-task 

scoring guide 

Meets: 

 Identifies vocabulary, phrases and notes their denotative meaning 

and, if applicable, their meaning in context of the passage(s).  

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

-Review ―denotation-literal dictionary definition‖ and ―connotation-various feelings images 

and memories that help you to remember the meaning.‖  

        -Use of dictionary and other sources to acquire understanding  

        -Use vocabulary graphic organizer 

        -Introduce relevant terms used in the discipline. 
 

PD/ 

preparation:  
 Determine strategies for teaching vocabulary and language of the discipline and literacy 

practices in reading and composition 

 Determine what the ―language of the discipline‖ relevant to this task will be 
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3. Note-taking Ability to read purposefully and select relevant information; to 

summarize and/or paraphrase.   

Pacing plan:  

Ongoing throughout the 

FOSS Unit. 

Mini-task E.Q.:  How do we read purposefully to select relevant 

information for note-taking purposes? 

 

     Prompt:  Using a note taking method, select information 

relevant to the task; number the sources and note them on the 

note cards.   

       L2 What implications can you draw? 

      -Take notes on resource book reading and Internet 

sources on note cards. 

      -Teach plagiarism meaning and strategies to avoid. 
 

Product: notes & short 

response 

 

Mini-task 

scoring guide 

Meets: 

 Accomplishes task by selecting relevant source material to 

support controlling idea and task. 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

-Review policy for plagiarism and develop students’ understanding of it 

         -Provide the students with a note-taking method and template. 

         -Discuss the term ―relevant‖ and what it means to stay on task. 

         -Teach strategies for identifying and selecting source material in the form of quotes, 

passages, data, etc. as it relates to a controlling idea and task. 

- examples to make their argument. 

-Teach strategies for summarizing or paraphrasing. 

- L2  Discuss implications that can be drawn?       

  

PD/ 

preparation:  
-- Ability to prioritize and narrow supporting information. 
      -Using outlining, graphic organizers, underlining and bulleting. 

      -Take notes on resource book reading and Internet sources on note cards. 
 

 

 

4. Note-evaluation Ability to prioritize and narrow supporting information. Pacing plan: 1 class period 

Mini-task E.Q.:  How do we prioritize information? 

 

Prompt:  Prioritize relevant information in your notes on 

which to build your sequence of your paper. 
 

Product: notes and graphic 

organizer 

Mini-task 

scoring guide 

Meets: 

 Provides a prioritized set of notes that connect points for logic 

structure or line of thought 

 Suggests implications drawn from information about the issue or 

topic  

 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 Students prioritize notes from ―most important‖ to ―least important‖ or ―most relevant‖ to 

―least relevant‖ by numbering note cards. 
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PD/ 

preparation:  
-Strategies for prioritization using supporting information. 

-Discuss methods for developing arguments.  

 

Transition to Writing 
1. Bridging 

Conversation 

Ability to transition from reading or researching phase to 

writing phase. 

Pacing plan:  

1 class period 

Mini-task E.Q.:  What accurate information do you have about 

erosion? 

(after instruction and research-second quick write) 
Prompt: In a quick write, write about what you know now that 

you’ve read about erosion. What strategies might you use to ensure 

your information is accurate? 

 
 

Product: short response 

(with bullets) class work 

 

Mini-task 

scoring guide 

No scoring  

 

 

 

Instructional 

strategies/ 

notes:  

 

Review writing examples 

 Analyze professional samples of argumentative research 

  Demonstrate patterns of development 

  Note the difference between a claim and thesis 

  Note the difference between an explanation and an argument 

  Analyze purpose and audience 

  Analyze zone and language choices 

Evaluate effectiveness – Did you get the information and explanation you 

expected? Why? 

  Discuss the prompt 

  Refer to rubric- go over with students 
 

PD/ 

preparation:  
 Collect professional samples with a range of structures and patterns of development (e.g. 

deductive and inductive logic) 

Writing Process  

1. Initiation of Task Ability to establish a controlling idea and consolidate 

information relevant to task. 

Pacing plan: 

1 class period 

Mini-task  E.Q.: What is your thesis statement? 

      -Assign prompt 

     - Introduce research paper writing graphic organizer. 

     - Introduce rubric to set expectations 

Prompt:  Create a thesis statement that states major ideas of 

paper. 
 

Product: Paragraph 

 

Mini-task 

scoring guide 

Meets: 

Proficient: Writes a concise summary statement that 

establishes a controlling idea and identifies key points that 

support development of the argument. 
 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 
Show students example thesis statements 

Collectively write a thesis statement that demonstrates the key points of the argument. 
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notes:   

PD/ 

preparation:  
 Deconstruct the demands and qualities of performances embedded in the rubric.  What 

strategies or methods can help students acquire these skills and qualities of performance?  

 

 

 

 

2. Planning Ability to develop a line of thought and text structure 

appropriate to an Informational/Explanatory task. 

Pacing plan: 

1-2 class period 

Mini-task E.Q.:  How do we create an outline using the thesis essay 
graphic organizer. 

 

 Prompt:  Create an outline using the thesis essay graphic 

organizer. 
 

Product: Outline/plan 

 

Mini-task 

scoring guide 

Meets: 

 Applies an outline strategy to develop reasoning for argument 

 Provides citations and references with elements for correct 

form  

 Draws a credible implication from information about an issue or 

topic 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 Mini-lessons in logic structures 

 Use discussion-based strategies to develop thinking relevant to prompt 

 Have students connect ideas among the arts, literature, events 

PD/ 

preparation:  
 Teachers develop templates 

 PD in discussion-based strategies and questioning 

 PD in logic structures 

 

 

3. Development Ability to construct an initial draft with an emerging line of 

thought and structure. 

Pacing plan:  

1-2 class periods 

Mini-task E.Q.:  How is an opening constructed to establish a 

controlling idea that provides a lead in for your reader? 

 

 Prompt:  Write an opening with one or more 

paragraphs that establishes the controlling idea and provides 

a lead in for your reader. 

 Write an initial draft to include five paragraphs using 

the graphic organizer format.  Be sure to provide supporting 

evidence for each main idea.   
 

Product: Opening 

paragraph and first draft 

 

Mini-task 

scoring guide 

Meets: 

Proficient: Writes a concise summary statement that 

establishes a controlling idea and identifies key points that 

support development of the argument. 
 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

-Strategies on how to use a hook and thesis statement effectively. 

-Develop three body paragraphs supporting the thesis statement. 

-Model use of drafting templates. 
 

 PD/  Drafting strategies – conferencing and whole group 
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Preparation:  Discuss use of technology. 

 

4. Revision Ability to apply revision strategies to refine development of 

argument, including line of thought, language usage, and tone 

as appropriate to audience and purpose. 

Pacing plan: 

3 class periods 

Mini-task E.Q.:  What are the revision strategies for clarity, logic, 

language, and cohesion? 

 

 Prompt:  Apply revision strategies for clarity, logic, 

language, and cohesion. (Students should do at least 2 drafts). 
 

Product: Revised drafts  

(2 or more) 

Mini-task 

scoring guide 

Meets: 

Demonstrates use of revision strategies that clarify logic and 

development of ideas; embeds relevant details, improves word-

usage and phrasing, and creates smooth transitions between 

sentences and paragraphs. 

Applies a text structure to organize reading material content 

and explain key points in prompt. 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

Students engage in revision process. 

Draft study (pair share/feedback/conference with teacher) 

Read-aloud for peer and adult feedback 

Strategies for embedding information (citations, quotes) 
 

PD/ 

preparation:  
 Identify strategies for revising for IDEAS and LOGIC before editing for grammar. Strategies 

such as 

o individual & small group mentoring 

o ―what’s good, what’s needed‖ feedback 

o peer feedback methods 

 

5. Editing Ability to apply editing strategies and presentation applications. Pacing plan:  

Mini-task E.Q.:   How do we finalize a draft for readership? 

Prompt: Finalize draft for the readership; apply finishing 

touches 

Product: Next to final draft 

 

Mini-task 

scoring guide 

Meets: 

 Demonstrates use of strategies that 

enhance the readability and appearance 

of the work for presentation 

Not yet: Attempts to meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

-Use of error analysis to encourage self-correction of language usage and grammatical 

errors. 

-Use of copy-editing marks. 

-Use of technology to insert visual materials, create bibliographic format, publish, etc. 
PD/ 

preparation:  
 Editing strategies 

 Technology and publishing methods 

 

Final Draft Submit your final draft before or on due date for scoring and feedback. 

 

Optional post-test Administer classroom assessment as post-test to measure ability to perform 

independently on shorter version of same template task 

Unit Essential Question: How do we read texts on a 

topic or issue and use the facts to write an 



 

LDC Module. Informational                                            Erosion Control 

 

16 

informational product? 
 

 Prompt: L1 After researching internet sources on erosion control, 

write a 5 paragraph thesis essay that defines ―the reasons for needing erosion 

control‖ and explains best practices for minimizing erosion.  Support your 

discussion with evidence from your research. Support your discussion with 

evidence from your research. 

L2 What implications can you draw? 

 Product:  Argumentative product. 
 Scoring Guide: Teaching task rubric 

 Instructional strategies: N/A 

 Professional Development:  

  Collaborative scoring 

  Analysis of data 

 Pacing: Estimated Time Required:  2 class periods 

 

Optional Extension An activity that allows students to apply what is learned in the classroom to an experience involving 

non-school or other audiences and situations. 

Prompt: 

 Product:  

 Scoring Guide:  

Instructional strategies: 

 Professional Development:  

 Pacing: Estimated Time Required: 
 

 

 

 

 

Materials, references and supports 
For Teachers For Students 

Earth History – FOSS unit 

FOSS Notebook Sample 

Computer Access 

Internet sources: 

ipl.org 

 

science-

class.net/geology/weathering_erosion.htm 

 

http://www.teachersdomain.org/resource/ess0

5.sci.ess.earthsys.erosion/ 

 

      

FOSS Resource Book 

FOSS Notebook 

Computer access 

Internet sources: 

computer access/erosion control internet sources: 

kidsgeo.com 

watersheds.org/earth/erosion.htm 

kidsgeo.com/geology-for-kids/0059-instruction-to-

erosion.php 

FOSS Notebook 

FOSS Earth Science Resource Book 

http://www.historyforkids.org/scienceforkids/geology/r

ocks/sedimentary/erosion.htm 

http://ezinearticles.com/?The-Effect-of-Erosion-On-

Our-Earth&id=635661 

http://www.geography4kids.com/files/land_erosion.htm

l 

http://www.rocksforkids.com/RFK/howrocks.html#Ero

sion 
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http://science.nationalgeographic.com/science/earth/the

-dynamic-earth/weathering-erosion-article/ 

http://www.nature.nps.gov/geology/usgsnps/misc/gweae

ro.html     (weathering vs. erosion) 
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Section 4: What Results? 

How good is good enough? 

A. Classroom Assessment Task: How do teachers assess what students know when working independently? 

Background (optional):  

Students have studied Earth History and investigated changing environments.   Erosion is an ongoing 

issue in our watershed and erosion control is a discussion among environmentalists and farmers in 

our area. 
 

Prompt: 

L1 After researching internet sources on erosion control, write a 5 paragraph thesis essay 

that defines ―erosion‖ and explains best practices for minimizing erosion.  Support your 

discussion with evidence from your research. L1B After researching internet sources on 

erosion control, write at least two paragraphs that define and explain best practices for 

minimizing erosion. Support your discussion with evidence from your research. 

L2 What implications can you draw? 
 

 

 

 

Classroom Assessment Rubric (Informational/Explanatory) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/Research Presents and applies relevant information with general accuracy. 

Controlling Idea Establishes a controlling idea that states the main purpose and/or question for the 

tasks. L2 Addresses the credibility of sources. 

Development Presents sufficient information in order to examine or convey topics or issues, 

answer questions, solve problems; identifies salient themes or features; explains key 

information with sufficient detail. *L2 Discusses relevant implications to topic. L3 

Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions 

 

Demonstrates a command of standard English conventions and cohesion; employs 

language and tone appropriate to audience and purpose.  

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Attempts to present information relevant to prompt.  

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a research 

question. 

Development Tends to retell rather than present information in order to answer questions, solve 

problems; lacks details to develop topic. *L2 Implications are weak or not relevant to 

topic. L3 Does not identifies a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; 

language and tone are inappropriate to audience and purpose.  
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Appendix: Teacher Work Section 

What now, what next? 

 

The LDC modules and tasks are just the beginning.  It is putting these—and others--into play in many classrooms 

with many different students that will allow individual teachers and all of us together to improve on how we build 

students reading and writing skills to meet the common core standards.   This is a working section for teachers.  

It should include teacher notes, comments and feedback on the original module after it is taught.  No doubt it 

will be expanded and change as LDC partners weigh in and as the Foundation develops the platform for sharing 

work.   

 

A. Thoughts. Provide thoughts and ideas after teaching the module to different students in different 

classes  

L2 – What implications can you draw – This statement is hard to decide what exactly we are 

looking for from the students.  Our science papers already require implications within the L1. 

 

B. Variations.  Add ideas for spin-offs or extensions to the module. 

Studying Riparian Buffers – participating in county conservation efforts 
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Instructions 

I. Instructions for Section 1 

A.  Template task 

 Decide whether you want an argumentation, informational, or narrative task and review the 

template tasks in the section you choose.  
  Keep in mind that each type requires students to manage different skills and purposes. Which 

template best fits the content your students will be working with? Which template best set up 

opportunities for students to apply literacy skills they need to learn and practice? 
 

B. Standards 

 Review and start thinking about the Common Core Standards related to selected task. 

 Further investigate the Common Core Standards at the grade level for the task they are 

developing, if they seek more specific grade-appropriate specifics. 

 Specify the state and/or district content standards that will also be reflected in the module. 

 

C. Teaching Task 

 Fill in the blanks as the template directs, inserting, for example, a question, content, and product. 

Be sure to not change the provided language of the template. The written parts of the template 

ensure that your task is aligned to the common core standards. 
 Provide the necessary background or information students will need to begin to address the 

teaching prompt. 

 Outline an extension of the task if desired. 

 The filled in template task is now a teaching task, designed by you. Check it to make sure it’s 

manageable, appropriate, and clear. 

 

D. Classroom Assessment Task 

 Determine whether or not a pre and/or post assessment will be given for this particular task 

based on other assessments being conducted 

  For the pre and/or post assessment, use the same informational or explanatory template task as 

selected for the teaching task.  

 For both the pre/post assessment, change the fill-in-the-blank content to reflect the shorter time 

frame that students will be given to complete the classroom assessment.   

 Resist temptation to change the provided language of the selected template task in order to 

ensure alignment with the teaching task. 

II. Instructions for Section 2 

A. Back-map the requirements of the task to identify the specific skill students need to complete the 

task.  Adjust the number of lines/headers as needed to make the chart work for you.   

 

B. To define each skill, describe each starting with the statement ―Ability to….‖ 

 

C. Cluster skills in a way that makes sense for instruction.   

 

III. Instructions for Section 3 

A. Organize Section 3 around the skills identified, defined, and clustered in Section 2.  

 

B. Mini-tasks: Adopt or develop the ―mini-tasks‖ or short assignments you will teach students and have 

them complete based on the skills you have identified they will need for the overall task. Make sure 

to include a measurable product and rubric for each task and be explicit about how the mini-task 

relates to the skills required for the overall task and is not just a ―fun activity‖ for students. 
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C. Instructional strategies/notes: For each mini-task adopted or developed, outline/bullet the types of 

instructional strategies you will use with students to teach them the identified skills and guide them in 

producing products. 

 

D. Pacing plans: Based on where your students are, think through the amount of time it will take for you 

to teach and students to complete the mini-tasks and the overall task –make notations including 

notes on moving from the broader instructional strategies to more specific day-to-day lesson plans 

and differentiating time based on level of student skill. 

 

E. Professional development/preparation:  If you choose, think through what type of support you would 

need – or others may need—to teach students the skills you have identified.  What do you already 

know?  What would you need to know?  Where could you find support? 

 

F. Materials, references, and supports:  What supports do teachers need?  What supports do students need? 

You should provide information on the instructional materials, resources and supports necessary for 

teaching and learning of skills and content required by the task in this section.  There are two 

sections: one for teachers, one for students.  Check out the example materials and resources that 

others have listed in their modules--this section should identify specific learning resources related to 

the developed task such as specific articles, on-line learning sites, books, etc not just day-to-day 

school tools such as a notebook and highlighter.  Complete one section for student materials and 

one section for teachers’ materials—think though how and why these might be different. 

 

IV. Instructions for Section 4 

A. Provide exemplary student work samples resulting from the teaching of your module. 

 

B. Add any other supports needed to support scoring and using results (TBD). 

 

C. As an option, create a classroom assessment task to use as an ―un-coached‖ measure of student 

performance on a short, 1-2 period test built on the same template as the teaching task.  This type 

task can also be used as a pre-test. 

 

Appendix Instructions 

A. Provide thoughts and ideas after teaching the module to different students in different classes 

including addressing: 

 

 What worked?  What didn’t? 

 What changes would make, if had it to do over 

 Evaluation information 

 

B. Variations on a theme:  Add ideas for spin-offs or extensions to the module…. 

 

 



 
 

Writer’s Notebook 
Erosion Control 

 
_________________________________ 

Student’s First and Last Name 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Task A 

After researching internet sources on erosion control, 
write a five paragraph thesis essay that defines “the 
reasons for needing erosion control” and explains best 
practices for minimizing erosion.  Support your 
discussion with evidence from your research.   
 
What are best practices for minimizing erosion? 
Quick-Write Response: 
 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

 
 



Claim/Thesis: 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

 

 
 

Content Vocabulary  
Vocabulary Word Meaning 

  

  

  

  

  

  

  

  

  

 
 



Vocabulary from Readings 
Vocabulary word Meaning 

  

  

  

  

  

  

  

 
 
 
 

 
 
 



 
 
 

Organizing Notes  
 

Main Ideas  Details to support the idea 

  

  

  

  

  

  

 



 
 
 

Task B 
After researching internet sources on erosion control, 
write a five paragraph thesis essay that defines “the 
reasons for needing erosion control” and explains best 
practices for minimizing erosion.  Support your 
discussion with evidence from your research.  What 
implications can you draw? 
 
What are best practices for minimizing erosion? 
Quick-Write Response: 
 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

Claim/Thesis: 



________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

Content Vocabulary  
Vocabulary Word Meaning 

  

  

  

  

  

  

  

  

  

  

 

 
 
 
 



 
 

Vocabulary from Readings 
Vocabulary Word Meaning 

  

  

  

  

  

  

  

  

 
 
 
 
 
 
 
 
 
 

 



 
 

Organizing Notes  
 

Main Ideas  Details to support the idea 

  

  

  

  

  

  

 
 
 

 



 
 

Task A 
After researching internet sources on erosion control, 
write a five paragraph thesis essay that defines “the 
reasons for erosion control” and explains best practices 
for minimizing erosion.  Support your discussion with 
evidence from your research.   
 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 



________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

 
 
 
 
 
 
 
 



 
 

Task B 
After researching internet sources on erosion control, 
write a five paragraph thesis essay that defines “the 
reasons for needing erosion control” and explains best 
practices for minimizing erosion.  Support your 
discussion with evidence from your research.  What 
implications can you draw? 
 
________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 

________________________________________________________________

________________________________________________________________ 
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Module Title:   

Element Superhero/Villain 
 
 
Module Description (overview):  
 
Elements make-up everything around us. Students will research an element (selected through a 
lottery system) and create a superhero/villain using the element's characteristics. They will 
complete a narrative explaining the superhero/villain. 
 
 
 
 
 

Template Task (include number, type, level) Teaching Task 
 
Task 11 Template (Informational or 
Explanatory) 
 
After researching ________________(informational 
texts) on _________(content), write a _____________ 
(report or substitute) that defines _____________ 
and explains _______________ (content). Support 
your discussion with evidence from your 
research.  
 
L2 What implications can you draw?   
 

 
After researching Internet and textbook sources 
on your element, write a report that defines your 
element and explains its characteristics as a 
superhero or villain with special abilities related 
to the actual capabilities of your element. Support 
your discussion with evidence from your 
research.  
 
L2 What implications can you draw?  

 
All levels include a bibliography. 
 

 
 
Grade(s)/Level: 6-8 
 
Discipline: Science 
 
Course: 8th Grade Science 
 
Author(s):  Deanna Fedor and Dawn Connelly 
 
Contact Information:  

Lebanon School District   Lancaster-Lebanon IU 13 
jcraig@lebanon.k12.pa.us   barbaraa_smith@iu13.org  
Jill Craig     Barbara Smith 
717-675-2172    717-606-1374 

 
 

mailto:jcraig@lebanon.k12.pa.us
mailto:barbaraa_smith@iu13.org
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Section 1-What Task? 

What task sets clear, measurable goals for learning? 

 
A. Template task (include number, type, level): What template task will you use? 

 
Task 11 Template (Informational or Explanatory) 
 
After researching ________________(informational texts) on _________(content), write a 
_____________ (report or substitute) that defines _____________ and explains _______________ 
(content). Support your discussion with evidence from your research.  
 
L2 What implications can you draw?   
 

 
 

B. Standards: What standards will be used to build the teaching task? 
1) Common Core Standards: Informational/Explanatory:  The following College and 

Career Readiness (CCR) anchor standards apply to reading and writing in 
informational or explanatory template tasks.  Refer to the 6-12 standards for grade-
appropriate specifics that fit each task and module being developed.  The standards 
numbers and general content remain the same across all grades, but details vary. 

 

Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical 
inferences from it; cite specific textual evidence when writing or speaking 
to support conclusions drawn from the test.  

2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, 
including visually and quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order 
to build knowledge or to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts 
independently and proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas 
and information clearly and accurately through the effective selection, 
organization, and analysis of content. 

4 Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess 
the credibility and accuracy of each source, and integrate the information 
while avoiding plagiarism. 

 
10 

Write routinely over extended time frames (time for research, reflection, 
and revision) and shorter time frames (a single sitting or a day or two) for 
a range of tasks, purposes, and audience. 
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2) Content Standards: Insert appropriate content standards as defined by your 

state/district.  
 

Number Content Standard(s) 
S8.A.2.1.5: Use evidence from investigations to clearly communicate and support 

conclusions. 
S8.A.1.1.4: Develop descriptions, explanations, predictions, and models using 

evidence. 
S8.C.1.1.1: Explain the differences among elements, compounds, and mixtures. 
Content Standards Source:  Standards Aligned System 
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Teaching Task: What completed task tells students what to do? 
 

Teaching Task Prompt 
 
After researching Internet and textbook sources on your element, write a report that 
defines your element and explains its characteristics as a superhero or villain with 
special abilities related to the actual capabilities of your element. Support your 
discussion with evidence from your research.  
 
L2 What implications can you draw?  

 
All levels include a bibliography. 
Background:  
 
Elements make-up everything around us. You will research an element and create a 
superhero/villain using the element's characteristics. You will create your character 
based the properties of the element. Your final paper will be at least 5 paragraphs 
explaining your element through your hero/villain. 
 
Prompt:  
 
After researching Internet and textbook sources on your element, write a report that 
defines your element and explains its characteristics as a superhero or villain with 
special abilities related to the actual capabilities of your element. Support your 
discussion with evidence from your research.  
 
L2 What implications can you draw?  

 
All levels include a bibliography. 
 
Extension (optional): 
 
Franklin Institute Field Trip (Philadelphia, PA) 
      Liquid Air (Live Science Show) 

 
 

 
Teaching Task Comments (optional space for teacher notes) 

 
Adaptations: 
 
ESL/LS students will be required to write at least 3 paragraphs on their element. 
 
Advanced students will be required to write at least 5 paragraphs explaining their 
element along with an element of their choice, creating a superhero or villain unique to 
the two elements.  

 



 

LDC Module Informational                                                  Element Superhero/Villain 7 

1) Teaching Task Rubric ( Informational/Explanatory) 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 
Research 

Accurately presents and applies information relevant to prompt with effective 
selection of sources and details. L2 Addresses the credibility of sources and 
identifies uniquely salient sources. 

Controlling 
Idea 

Establishes a controlling idea that clearly states the purpose and/or addresses 
the task’s question. 

Development Presents detailed information in order to examine and convey complex topics 
or issues, answer questions, solve problems; identifies salient themes or 
features; concisely explains key information with salient details and connects 
relevant points among sources, where they agree and disagree. Identifies 
trend(s) in research to clarify topic and assesses any conclusions, implications, 
and consequences. *L2 Discusses in detail implication(s) relevant to the topic or 
issue. L3 Identifies and explains one or more significant gaps or unanswered 
questions about the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, 
synthesize, compare, or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and 
cohesion; employs language and tone appropriate to audience and purpose. 
(Bibliography has few errors and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 
Research 

Presents and applies information relevant to prompt with general accuracy and 
sufficient detail. L2 Addresses the credibility of sources.  

Controlling 
Idea 

Establishes a controlling idea that states the purpose and/or addresses the 
task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer 
questions, solve problems; identifies salient themes or features; explains key 
information with sufficient detail. Identifies a trend in the research and 
discusses implications. *L2 Discusses relevant implications to topic. L3 
Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, 
synthesize, compare, or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; 
employs language and tone appropriate to audience and purpose. (Bibliography 
has few errors; is in correct format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 
Research 

Attempts to present information relevant to task but may lack sufficient or 
relevant details. L2 Attempts to address the credibility of sources. 

Controlling 
Idea 

Controlling idea is weak and does not establish a purpose or address task’s 
question. 

Development Tends to retell rather than synthesize information with sufficient detail in order 
to examine topics or issues, answer questions, solve problems attempts or fails 
to explain key elements. *L2 Fails to discuss implications. L3 Fails to identify a 
relevant gap or unanswered question. 
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Section 2- What Skills?  

What skills do students need to succeed on the teaching task? 

 
 

Section 2-Skills: What skills do students need to succeed on the teaching task? 
 

Specific Skills 
What skills are essential? 

 
Skills Defined (“Ability to…”) 

How do you define/describe those skills? 
 
Cluster 1:Classroom Pre-instruction  
 
1. Bridging Conversation Ability to connect content and teaching task to existing knowledge, 

skills, experiences, interests, and concerns 
2. Task analysis Ability to understand and explain the teaching task’s prompt and 

rubric.   
 

3. Project planning Ability to plan a task so that reading and writing processes are 
accomplished on time 

 
Cluster 2: Reading Process 
 
1. Reading “habits of 

mind” 
Ability to select appropriate texts and understand necessary reading 
strategies needed for the task. 

2. Essential Vocabulary Ability to apply strategies for developing an understanding of a text 
by locating words and phrases that identify key concepts and facts, or 
information.   

3. Note-taking Ability to read purposefully and select relevant information; to 
summarize and/or paraphrase.   

4. Organizing Notes Ability to prioritize and narrow notes and other information. 
 
Cluster 3: Transition to Writing 
 
1. Bridging Conversation Ability to transition from reading or researching phase to the writing 

phase. 
 
Cluster 4: Writing Process  
 
1. Initiation of Task Ability to establish a controlling idea and consolidate information 

relevant to task. 
2. Planning Ability to develop a line of thought and text structure appropriate to 

an Informational/Explanatory task. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks 
cohesion; language and tone are inappropriate to audience and purpose. 
(Bibliography has several errors or is not in correct format. 
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3. Development Ability to construct an initial draft with an emerging line of thought 
and structure. 

4. Revision Ability to apply revision strategies to refine development of 
argument, including line of thought, language usage, and tone as 
appropriate to audience and purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 
Note: Each module is required to identify the essential skills, define them, and cluster them.  The 
prototype above shows one way to do that.  Module builders can use this version, change it, or create 
a different skill list, different definitions, and different clusters. 
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Section 3: What Instruction? 

How will teachers teach students to succeed on the teaching task? 

 

LDC Prototype Instructional Ladder  

Background/content: Content will be taught before the module.  Research will be completed 
during the module. 
 
Classroom Pre-Instruction 
Optional Pre-test Administer classroom assessment as pre-test if need to gather information.   

 
      Pre-Test: -- Ability to read a text or multiple texts on a topic or issue and     
to write an informational product. 
 

Content Essential Question: How can you relate the Periodic Table’s 
information to everyday life? 

 
      Prompt:  Explain what information you can get from the Periodic Table    
and why it is important to your everyday life.  
      Product: In-class response.  
      Instructional strategies: -Students will be given an article with 
background material on the Periodic Table that they will read and respond to 
the following prompt without instruction. 
     Professional Development: Use of data to inform planning and 
instructional strategies. 

Pacing: Estimated Time Requirements: One Period 
 
**I gave 2 versions of the article they read for the Pre-Test. I created an 

adapted article for my ESL students. ** 
 

 
1.Bridging 
Conversation 

Ability to connect content and teaching task to existing 
knowledge, skills, experiences, interests, and concerns. 

Pacing plan:  
1 period 

Mini-task Essential Question: What strategies might you use to 
gain knowledge of the issue and form a claim or 

proposition? 
Prompt:  In a quick write, write your first reaction to the 
task prompt. What strategies might you use to gain 
knowledge of the issue and form an opinion? 

Product: short 
response 
 

Mini-task 
scoring guide 

No scoring 

Instructional 
strategies/ 
notes:  

Teach or review content required for the task depending on when in the 
sequence they teach the content-before or during the production of the task.  If 
teaching level 2, discuss the demands embedded in these levels as well. 
  
Teach the rubric. 
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PD/ 
preparation:  

Discuss in detail the reading strategies that apply to the task. 
  -partner reading 
  -reading and outlining 
  -reading critically in the content area 
 Discuss in detail the thesis essay, the structure and the rubric and 
materials you will use. 
 Do the task to ensure understanding of the demands and cognitive 
processes embedded in the task. 
 Create a template for students to use during the writing process. 
 

 
2. Task analysis Ability to understand and explain the teaching task’s 

prompt and rubric.   
 

Pacing plan: 
See Pacing Guide for 
Task Specifics 

Mini-task Content Essential Question: How is each element 
unique? 

 
Prompt: L1 After researching Internet and textbook 
sources on your element, write a report that defines and 
explains your element as a superhero.  Support your 
discussion with evidence from your research.  
L2 What implications can you draw?  (What is the impact 
on everyday life your element?)  

Product:  Short 
constructed response 
 

Mini-task 
scoring guide 

No scoring 
 

Instructional 
strategies/ 
notes:  
 

Content Instruction:  Investigation 2: Elements 
             -Watch Element videos and complete question sheets. 

-Have student group share their answers to the video response sheets. 
 -Collaboratively plan the task  
  How much time to teach each step? 
  How much time to score? 
  How to conduct scoring? 
  Do we need any training on specific aspects of the task? 
  What resources can support teaching? 
  Who has the expertise? 
            Assessment - End content instruction with Investigation 2 exam. 
 

PD/ 
preparation:  

 Collaboratively plan the task: (e.g.) 
o How much time to teach each step? 
o How much time to score? 
o How to conduct scoring? 
o Do we need any training on specific aspects of the task? 
o What resources can support teaching? 
o Who has the expertise? 
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3. Project planning Ability to plan a task so that reading and writing 

processes are accomplished on time 
Pacing plan: 
See Pacing Guide for 
Task Specifics 

Mini-task Essential Question: How do we create a project 
timeline? 

Prompt: Create a project timeline 

Product:  
Project Timeline 
 

Mini-task 
scoring 
guide 

Proficient: Creates a usable timeline that paces reading and writing processes 
Not Yet:  attempts to meet the criteria for Proficient 

 
Instructional 
strategies/ 
notes:  
 

Model a sample timeline 
Provide students with a timeline template 
Discuss the importance of planning 

PD/ 
preparation:  

Create a sample timelines 
Create a template 

 
 
Reading Process  
 
1. Reading “habits 
of mind” Active 
Reading 

Ability to select appropriate texts and understand 
necessary reading strategies needed for the task. 

Pacing plan: 
See Pacing Guide for 
Task Specifics 

Mini-task Essential Question: How do we use active reading to 
select appropriate texts? How are sources cited in MLA 

format? 
Prompt:  
1) Identify sources you will use and note how each source 
relates to your task. 
2) Note sources in bibliographic format (if applicable);  

Product:  
Bibliography 
 

Mini-task 
scoring 
guide 

Meets 
              -Selects appropriate text(s) for task (if applicable) 
              -Creates a first draft of a bibliography 
Not Yet: 
               -Attempts to meet the criteria for Meets 

Instructional 
strategies/ 
notes:  
 

Partner read Elements 
     -Read together and highlight a printed Internet article on the Periodic Table 
     -Give the students a variety of articles to read independently or with partners 
     -Have the Internet available for students to research more articles. 
     -Instruction sheet for citationmachine.net will be provided 

PD/ 
preparation:  

-Find reliable articles. 
-Plan for students that need extra assistance 

 
2. Essential 
Vocabulary 

Ability to apply strategies for developing an 
understanding of a text(s) by locating words and 

Pacing plan: 
On-going throughout 
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phrases that identify key concepts and facts, or 
information.   
 

first two 
investigations 

Mini-task Essential Question: How do we locate key words and 
phrases that identify key concepts, facts, and 
information? 
 
Prompt: In your notebook, identify key words or phrases as 
you read and define them denotatively and connotatively in 
context of the passage in the work you are reading.  Add 
terms we identified as the “language of the discipline.”  
 

Product:  
Notebook Entries 
Note  
         Vocabulary List 
Element 
Periodic Table 
Metal 
Non-metal 
Metalloid 
Alkali Metal 
Alkaline Earth 
Noble Gas 
Lanthanide 
Actinide 
Halogen 
Reaction 
Atomic Mass 
Atomic Weight 
Symbol 
Boiling Point 
Melting Point 

Mini-task 
scoring 
guide 

Meets 
            Identifies vocabulary, phrases, and notes their denotative meaning and their 
meaning within the context. 
Not Yet 
             Attempts to meet the criteria for Meets. 

 
Instructional 
strategies/ 
notes:  
 

Review “denotation-literal dictionary definition” and “connotation-various feelings 
images and memories that help you to remember the meaning.”  
Use of dictionary and other sources to acquire understanding  
Use vocabulary graphic organizer 
Introduce relevant terms used in the discipline. 

PD/ 
preparation:  

Determine strategies for teaching vocabulary and language of the discipline and 
literacy practices in reading and composition 
 
Determine what the “language of the discipline” relevant to this task will be 

 
 
3. Note-taking Ability to read purposefully and select relevant 

information; to summarize and/or paraphrase.   
Pacing plan:  
Ongoing through FOSS 
unit 

Mini-task Essential Question: How do we read purposefully to 
select relevant information for note taking purposes? 

Prompt: Using a note taking method, select information 
(passages, facts, data) relevant to the task; list (bullet) 
each source and note relevant information.   

Product: notes & short 
response 
 



 

LDC Module Informational                                                  Element Superhero/Villain 14 

L2 What strategies will you use to discern 
“credible sources”? 
L3 Why is it important in the process of inquiry to 
“identify gaps” or “unanswered questions” about 
the topic? 

What does “plagiarism mean and what strategies can you 
use to avoid it?”  

Mini-task 
scoring guide 

Notes: short response 
Proficient: Accomplishes task by selecting relevant source material to support 
controlling idea and task. 

Instructional 
strategies/ 
notes:  
 

 Review policy for plagiarism and develop students’ understanding of it. 
 Provide students with a note taking method(s) and template 
 Discuss the term “relevant” and what it means stay on task--two demands 

embedded in the rubric 
 Teach strategies for identifying and selecting source material in the form of 

quotes, passages, data, etc. as it relates to a controlling idea and task – give 
students strategies for avoiding “highlight sprawl.” 

 L2 Discuss what is meant by “credible sources” and strategies for knowing 
what is a credible source 

 Identify any gaps or unanswered questions as you do you read about your 
topic. 

 Teach strategies for summarizing or paraphrasing 
PD/ 
preparation:  

 Strategies for teaching note taking skills, summarizing and paraphrasing 
 L2 Discuss and share strategies for discerning credible sources from suspect 

ones 
 Review or develop a plagiarism policy. Determine strategies for avoiding it. 

 
 
 

 
4. Note-evaluation Ability to prioritize and narrow supporting 

information. 
Pacing plan: 
1 Period 

Mini-task Essential Question: How do we prioritize information? 
Prompt: Prioritize relevant information in your notes on 
which to build your sequence or process. 

Product: notes and 
graphic organizer 

Mini-task 
scoring guide 

Meets: Provides a prioritized set of notes that shows an organized line of thought. 
Suggest implications drawn from information. 
Not Yet: Attempts to meet the criteria for Meets. 

Instructional 
strategies/ 
notes:  

 Students prioritize notes from “most important” to “least important” or “most 
relevant” to “least relevant” by numbering their note cards. 

PD/ 
preparation:  

-Strategies for prioritization using supporting information. 
-Discuss methods for developing arguments.  

 
 
 
Transition to Writing 
1. Bridging 
Conversation 

Ability to transition from reading or researching 
phase to writing phase. 

Pacing plan:  
1-2 Periods 
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Mini-task Essential Question: What accurate information do you 
have about your element? 
 
Prompt: In a quick write, write about what you know now 
that you’ve read about _______(content). What strategies 
might you use to ensure your information is accurate? 

Product: short 
response (with 
bullets) class work 

Mini-task 
scoring guide 

No scoring 

Instructional 
strategies/ 
notes:  
 

Review writing examples 
Analyze professional samples of argumentative research 

 Demonstrate patterns of development 
 Note the difference between a claim and thesis 
 Note the difference between an explanation and an argument 
 Analyze purpose and audience 
 Analyze zone and language choices 

Evaluate effectiveness – Did you get the information and explanation you 
expected? Why? 

Discuss the prompt 
Refer to rubric- go over with students 

PD/ 
preparation:  

Collect professional samples with a range of structures and patterns of 
development  

 

Writing Process  

1. Initiation of Task Ability to establish a controlling idea and 
consolidate information relevant to task. 

Pacing plan: 
1 Period 

Mini-task Essential Question: What is your introduction? 
 
Prompt: Write a summary paragraph that includes a 
controlling idea and sequences the key points you plan to 
make in your composition. 

Product:  
Introduction 
Paragraph 

Mini-task 
scoring 
guide 

Meets: Writes a concise summary statement that establishes a controlling idea and 
identifies key points that support development of the argument. 
Not Yet:  Attempts to meet the criteria for Meets. 

Instructional 
strategies/ 
notes:  

 Show students’ summaries and abstracts or opening paragraphs from 
professional work 

 Demonstrate or provide a check-list for the “ingredients” of an opening 
paragraph, such as author’s name, etc. and a range of approaches for 
establishing an informational/explanatory composition 

 Collectively write a summary demonstrating a controlling idea with key points 
that support the development of the explanation 

PD/ 
preparation:  

 Deconstruct the demands and qualities of performances embedded in the rubric.  
What strategies or methods can help students acquire these skills and qualities 
of performance?  

 
 
 
 

2. Planning Ability to develop a line of thought and text Pacing plan: 
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structure appropriate to an 
Informational/Explanatory task. 

2 Periods 

Mini-task Essential Question: How do we create an outline using 
the informational essay graphic organizer? 
 
Prompt: Create an outline including key elements drawn 
from your reading or research and order them in some 
logical way (e.g. chronologically, sequentially) 

Product: Outline/plan 
 

Mini-task 
scoring 
guide 

Meets:  
Applies an outline strategy to develop reasoning for argument 
Provides citations and references with elements for correct form  
Draws a credible implication from information about an issue or topic 
Not yet: Attempts to meet the criteria for “meets” 

Instructional 
strategies/ 
notes:  

Model the use of the thesis essay graphic organizer. 

PD/ 
preparation:  

 Teachers develop templates 
 Logic structures 

 
 
 
 

3. Development Ability to construct an initial draft with an 
emerging line of thought and structure. 

Pacing plan:  
1-2 Periods 

Mini-task Essential Question: How is an opening constructed to 
establish a controlling idea that provides a lead in for 
your reader? 
 
Prompt: Redraft an opening for your composition with one 
or more paragraphs that establishes the controlling idea 
and provides a lead in for your reader.  
 
Write an initial draft to include multiple paragraphs: an 
opening, development of your process, an ending to 
include either a comment, conclusion, or implication 

Product:  
Rough Draft 
 

Mini-task 
scoring 
guide 

Meets: 
Provides an opening to include a controlling idea and an opening strategy relevant 
to the prompt. 
Provides an initial draft with all elements of the prompt addressed. 
Not yet: Attempts to meet the criteria for “meets” 

Instructional 
strategies/ 
notes:  
 

-Strategies on how to use a hook and thesis statement effectively. 
-Develop three body paragraphs supporting the thesis statement. 
-Model use of drafting templates. 
-Student-led revision sessions 

PD/ 
preparation:  

 Drafting strategies – conferencing and whole group 
 Discuss use of technology  

 
4. Revision Ability to apply revision strategies to refine 

development of argument, including line of thought, 
Pacing plan: 
3 Periods 
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language usage, and tone as appropriate to 
audience and purpose. 

Mini-task Essential Question: What are the revision strategies for 
clarity, logic, language, and cohesion? 
 
Prompt: Apply revision strategies for clarity, logic, 
language, cohesion (students should do at least 2 drafts).   

Product: Revised drafts 
(2 or more) 

Mini-task 
scoring 
guide 

Meets: Demonstrates use of revision strategies that clarify logic and development of 
ideas; embeds relevant details, improves word-usage and phrasing, and creates 
smooth transitions between sentences and paragraphs. 
Applies a text structure to organize reading material content and explain key points 
in prompt. 
Not Yet: Attempts to meet the criteria for Meets. 

Instructional 
strategies/ 
notes:  
 

Students engage in revision process. 
Draft study (pair share/feedback/conference with teacher) 
Read-aloud for peer and adult feedback 
Strategies for embedding information (citations, quotes) 

PD/ 
preparation:  

 Identify strategies for revising for IDEAS and LOGIC before editing for grammar. 
Strategies such as 

o Individual & small group mentoring 
o “What’s good, what’s needed” feedback 
o Peer feedback methods 

 
 
5. Editing Ability to apply editing strategies and presentation 

applications. 
Pacing plan:  
2 Periods 

Mini-task Essential Question: How do we finalize a draft for 
readership? 
 
Prompt: Finalize draft for the readership; apply finishing 
touches (e.g. visuals, neatness, formatting, copy editing). 

Product: Next to final 
draft 
 

Mini-task 
scoring 
guide 

Meets:  Demonstrates use of strategies that enhance the readability and appearance 
of the work for presentation 
Not Yet:  Attempts to meet the criteria for Proficient 

Instructional 
strategies/ 
notes:  

-Use of error analysis to encourage self-correction of language usage and 
grammatical errors. 
-Use of copy-editing marks. 
-Use of technology to insert visual materials, create bibliographic format, publish, 
etc. 

PD/ 
preparation:  

 Editing strategies 
 Technology and publishing methods 

 
Final Draft Submit your final draft before or on due date for scoring and feedback. 

 
Post-Test Administer classroom assessment as post-test to measure ability to 

perform independently on shorter version of same template task 
Unit Essential Question: How do we read texts on a topic or issue and 
use the facts to write an informational product? 
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Prompt:  
 
After researching Internet and textbook sources on your element, write a 
report that defines and explains your element as a superhero with special 
abilities related to the actual capabilities of your element. Support your 
discussion with evidence from your research.  
L2 What implications can you draw?  

 
Optional Extension An activity that allows students to apply what is learned in the classroom to an 
experience involving non-school or other audiences and situations. 
 
 
 
 
 
Materials, references and supports 

For Teachers For Students 
Chemical Interactions - FOSS  
Chemical Interactions - Prentice Hall 
Internet sources 
ipl.org 
science-class.net/ 
http://www.chemicool.com/elements/carbon.html  
http://www.webelements.com 
http://www.chemicalelements.com  
Discovery Streaming Videos 

Chemical Interactions FOSS Resource Book 
Chemical Interactions Prentice Hall 
 
 

http://www.chemicool.com/elements/carbon.html
http://www.webelements.com/
http://www.chemicalelements.com/
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Section 4: What Results? 

How good is good enough? 

A. Classroom Assessment Task: How do teachers assess what students know when working 
independently? 

Background (optional):  
 
Elements make-up everything around us. Students will research an element (selected through a 
lottery system) and create a superhero using the element's characteristics. They will complete a 
narrative explaining the superhero. 
 
Prompt: 
 
After researching Internet and textbook sources on your element, write a report that defines 
your element and explains its characteristics as a superhero or villain with special abilities 
related to the actual capabilities of your element. Support your discussion with evidence from 
your research.  
 
L2 What implications can you draw?  

 
All levels include a bibliography. 
 

 

Classroom Assessment Rubric (Informational/Explanatory) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/Research Presents and applies relevant information with general accuracy. 

Controlling Idea Establishes a controlling idea that states the main purpose and/or 
question for the tasks. L2 Addresses the credibility of sources. 

Development Presents sufficient information in order to examine or convey topics or 
issues, answer questions, solve problems; identifies salient themes or 
features; explains key information with sufficient detail. *L2 Discusses 
relevant implications to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, 
synthesize, compare, or explain cause/effect, or problem/solution. 

Conventions 
 

Demonstrates a command of standard English conventions and cohesion; 
employs language and tone appropriate to audience and purpose.  

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Attempts to present information relevant to prompt.  

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address 
a research question. 

Development Tends to retell rather than present information in order to answer 
questions, solve problems; lacks details to develop topic. *L2 Implications 
are weak or not relevant to topic. L3 Does not identifies a relevant gap or 
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unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is 
disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks 
cohesion; language and tone are inappropriate to audience and purpose.  
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Appendix: Teacher Work Section 

What now, what next? 

 
The LDC modules and tasks are just the beginning.  It is putting these—and others--into play in 
many classrooms with many different students that will allow individual teachers and all of us 
together to improve on how we build students reading and writing skills to meet the common core 
standards.   This is a working section for teachers.  It should include teacher notes, comments and 
feedback on the original module after it is taught.  No doubt it will be expanded and change as LDC 
partners weigh in and as the Foundation develops the platform for sharing work.   
 

A. Thoughts. Provide thoughts and ideas after teaching the module to different students in 
different classes  
 
The wording throughout the module is very mature—not very “user friendly.” I think 
that revisions would be beneficial to help the students and teacher understand what is 
exactly expected. For example, “L2 What implications can you draw?” This is very vague.  
 

B. Variations.  Add ideas for spin-offs or extensions to the module. 
 
I assigned elements to individual students based upon the pre-test scores. The lowest 
scores were given the most common elements because of the accessibility of information 
and possible background knowledge.  Advanced students received more challenging 
elements that they may/may not have heard of before. 
 
A variation would be to have students select their own elements. 
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Instructions 

I. Instructions for Section 1 

A.  Template task 
 Decide whether you want an argumentation, informational, or narrative task and 

review the template tasks in the section you choose.  
  Keep in mind that each type requires students to manage different skills and 

purposes. Which template best fits the content your students will be working with? 
Which template best set up opportunities for students to apply literacy skills they 
need to learn and practice? 

 
B. Standards 

 Review and start thinking about the Common Core Standards related to selected 
task. 

 Further investigate the Common Core Standards at the grade level for the task they 
are developing, if they seek more specific grade-appropriate specifics. 

 Specify the state and/or district content standards that will also be reflected in the 
module. 
 

C. Teaching Task 
 Fill in the blanks as the template directs, inserting, for example, a question, content, 

and product. Be sure to not change the provided language of the template. The 
written parts of the template ensure that your task is aligned to the common core 
standards. 

 Provide the necessary background or information students will need to begin to 
address the teaching prompt. 

 Outline an extension of the task if desired. 
 The filled in template task is now a teaching task, designed by you. Check it to make 

sure it’s manageable, appropriate, and clear. 
 

D. Classroom Assessment Task 
 Determine whether or not a pre and/or post assessment will be given for this 

particular task based on other assessments being conducted 
  For the pre and/or post assessment, use the same informational or explanatory 

template task as selected for the teaching task.  
 For both the pre/post assessment, change the fill-in-the-blank content to reflect the 

shorter time frame that students will be given to complete the classroom 
assessment.   

 Resist temptation to change the provided language of the selected template task in 
order to ensure alignment with the teaching task. 

II. Instructions for Section 2 

A. Back-map the requirements of the task to identify the specific skill students need to 
complete the task.  Adjust the number of lines/headers as needed to make the chart 
work for you.   
 

B. To define each skill, describe each starting with the statement “Ability to….” 
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C. Cluster skills in a way that makes sense for instruction.   
 

III. Instructions for Section 3 
A. Organize Section 3 around the skills identified, defined, and clustered in Section 2.  
 
B. Mini-tasks: Adopt or develop the “mini-tasks” or short assignments you will teach 

students and have them complete based on the skills you have identified they will need 
for the overall task. Make sure to include a measurable product and rubric for each task 
and be explicit about how the mini-task relates to the skills required for the overall task 
and is not just a “fun activity” for students. 

 
C. Instructional strategies/notes: For each mini-task adopted or developed, outline/bullet 

the types of instructional strategies you will use with students to teach them the 
identified skills and guide them in producing products. 

 
D. Pacing plans: Based on where your students are, think through the amount of time it will 

take for you to teach and students to complete the mini-tasks and the overall task –make 
notations including notes on moving from the broader instructional strategies to more 
specific day-to-day lesson plans and differentiating time based on level of student skill. 

 
E. Professional development/preparation:  If you choose, think through what type of 

support you would need – or others may need—to teach students the skills you have 
identified.  What do you already know?  What would you need to know?  Where could 
you find support? 

 
F. Materials, references, and supports:  What supports do teachers need?  What supports do 

students need? 
You should provide information on the instructional materials, resources and supports 
necessary for teaching and learning of skills and content required by the task in this 
section.  There are two sections: one for teachers, one for students.  Check out the 
example materials and resources that others have listed in their modules--this section 
should identify specific learning resources related to the developed task such as specific 
articles, on-line learning sites, books, etc not just day-to-day school tools such as a 
notebook and highlighter.  Complete one section for student materials and one section 
for teachers materials—think though how and why these might be different. 

 
IV. Instructions for Section 4 

A. Provide exemplary student work samples resulting from the teaching of your module. 
 

B. Add any other supports needed to support scoring and using results (TBD). 
 

C. As an option, create a classroom assessment task to use as an “un-coached” measure of 
student performance on a short, 1-2 period test built on the same template as the 
teaching task.  This type task can also be used as a pre-test. 

 
Appendix Instructions 
A. Provide thoughts and ideas after teaching the module to different students in different 

classes including addressing: 
 

 What worked?  What didn’t? 
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 What changes would make, if had it to do over 
 Evaluation information 

 
B. Variations on a theme:  Add ideas for spin-offs or extensions to the module…. 

 
 



Pacing Guide 
 

DAY #1 – September 1, 2010 
Students take Pre-Test and complete the quick write 
Pre-Test - Students will be given a primary source document relating to a prior unit 
and asked to complete an APPARTS analysis of the document. 
Quick Write- Students will write their first response to the prompt. 
   

DAY #2, 3, 4 – September 22, 23, 24, 27(exam) 
Content:  Investigation 2 
Active Reading - Review Active Reading skills using the first document in the 
teaching task set. 
 

DAY #5 – November 9, 2010 
Task Introduction - Introduce teaching task prompt. 
Rubric Evaluation - Discuss the components and requirements of a DBQ essay 
rubric and introduce students to the LBD rubric.  Students compare and contrast 
College Board rubric and LBD rubric. 
 

Day #6 November 10, 2010 
Student Project Planning – Students come up with a project timeline 
 
 

DAY # 7-8-9 November 11-12, 15, 2010 
Content Activity – Teach Works Cited (Librarian/CA) Review in Class 
Active Reading (continued) – Students will finish actively reading all documents in 
the teaching task set.  
  

DAY # 10-12 November 16-18, 2010 
Note-taking I – Students will select relevant information to paraphrase and/or 
summarize. 
Note-taking II – Students will use a graphic organizer to take notes on documents. 
 

Day #13 November 19, 2010 
Quick Write: Transition into writing 
  

DAY #13 November 22, 2010 
Initiation of Task- creating a report 
 

Day #14 November 23, 2010 
Planning – outlining paper 
 

Day #15 -16 December 1-2, 2010 
Development - Students write an initial draft, including where documents fit into 
the essay. 



  
DAY # 17-19  December 3-7, 2010 

Revision - Students share drafts and/or outlines and give each other feedback. 
 

DAY # 20-21 December 8-9, 2010 
Editing – Finalize Draft  
 

DAY # 22 December 10-13, 2010 
Content: General Review 
Final Draft Due December 14, 2010 
 

DAY # 23 December 15, 2010 
 Classroom Assessment Task  
 
 
**Dates are not exact, but work is in the above order. 
 
 



11-year-old girl hailed as a hero after 

vehicles are swept down floodwaters 
Originally printed at http://www.katu.com/news/local/34438424.html 

By Brian Barker, Associated Press and KATU Web Staff November 13, 2008  

 

NEAR TILLAMOOK, Ore. - An 11-year-old girl who crawled out of her family's smashed SUV and made 

her way through a storm to get help is being credited with saving her own life - and the lives of seven 

others. 

 
Wednesday evening, following a two-day storm that brought heavy rains to the Northwest, a culvert and 

the stretch of county road above it washed out near Tillamook.  And when that happened, two vehicles 

ended up going over the edge. 

Stephanie McRae and her three children were in a Ford Expedition that was swept a quarter-mile 

downstream and lodged against a tree. 

"I knew what was happening," said 11-year-old Maddie McRae. "I thought we were going to die because 

the water was going over our heads. But me and my mom prayed a lot and we knew God could get us 

through it." 

Maddie managed to crawl through the SUV's broken front window and shimmy across a branch of the tree 

to get to safety.  She then climbed an electric fence and called 911 from a nearby farmhouse. 

By the time authorities arrived, Fire Capt. Charles Spittles in Tillamook County said, "the river was 

pounding on the roof and going over the roof." 

After rescuers threw an extension ladder over a limb and dangled ropes to her, he said, Stephanie McRae 

lashed her two younger children and rescuers pulled them up to safety. 

McRae herself was getting cold and weak, he said, so rescuers tipped the ladder down to her. She pulled 

herself over the end and crawled along it to get to her rescuers. 

Tillamook County Sheriff Todd Anderson said McRae and the two children were treated at a hospital and 

released. 

Rescuers also waded through the water to fetch four people from another vehicle, a brand new Ford 500, 

which had actually been the first to plunge into the water. 

Jodi Porter, her 9-year-old daughter, her 13-year-old daughter and her father were just returning from 

church when they rounded the bend and ended up going over the edge. 

"We were coming home from church and came around the corner like we have thousands of times in the 13 

years we've lived out here and the road was collapsed in front of us," Porter said.  "And we went down into 

the culvert and it collapsed and we were in the creek floating backwards for about a mile." 

Porter said she had a cell phone and instead of calling 911, frantically called her friend who had left the 

church just behind them.  

"My first thought was to call my best friend because they were right behind us leaving church and I didn't 

want her to fall in," said Porter.  "So as we're floating backwards, I'm dialing her saying 'don't come, don't 

come, you're going to fall in too.'" 

Rescuers were able to reach the family and get them out, but it took a while. 

"We crawled on top of the car but it kept sinking, so we crawled onto a logjam until the firefighters came 

and got us," Porter said. 

Everyone came out of the ordeal with just a few cuts and bruises and Maddie is now considered a hero. 

"I would think it's pretty amazing because I look back and I just went and looked at the car. It's beaten up. I 

don't get how I climbed on the tree and got off," she said. 



 

11-year-old girl hailed as a hero after 

vehicles are swept down floodwaters 
Originally printed at http://www.katu.com/news/local/34438424.html 

By Brian Barker, Associated Press and KATU Web Staff November 13, 2008  

 
 
 

 
 
 
In Oregon, there was a bad storm and two vehicles went into the stream. One car, 
had a family inside, including 11 year old Maddie McRae. Their car was stuck against 
a tree in the river.  
 
Maddie managed to crawl through the SUV's broken front window and climb across 
a branch of the tree to get to safety.  She then climbed an electric fence and called 
911 from a nearby farmhouse. 
 
Rescuers came and saved her family with the help and direction of Maddie.  
 
She was named a hero for saving her family from the water. 



ow do we create a thesis statement^
1t?r

Read over your notes and think about the task.

Nov 19-8:57 AM

Task A
After researching Internet sources on erosion control, write a H vt paragraph thesis
essay that defines the rcasooi for needing to control erosion and explains bat
practice* for minimizing erosion. Support your discussion with evidence from your
research.

E.Q. : What is your thesis statement?
Claim/Thesis:

is poJJrfting our streams and killing
the organisrjMcQ, we must control the amount of

ie stream by building
riparjmbuffers.

4fc
IVRiparian buffers are the best practice for -*̂
controlling the erosion of sediments that are .JJ£.
polluting our streams and killing organisms. L

Nov 17-9:00 AM

What is ajgesis statement?

A thesis statement:

' tells the reader how you will interpret the significance of the subject
matter under discussion.

* is a road map for the paper, in other words, it tells the reader what to
expect from the rest of the paper.

' directly answers the question asked of you. A thesis is an interpretation
of a question or subject, not die subject itself

The subject, or topic, of an essay might be World War II or Moby Dick;
a thesis must then offer a way to understand the war or the novel

* makes a claim mat omen might dispute.
* is usually a single sentence somewhere in your first paragraph nut

presents your argument to Ihe reader.
The rest of the paper, the body of the essay, gathers and organizes

evidence that will persuade the reader
of the logic of your interpretation.

Nov 17-8:47 AM

How do I know if my thesis is strong?

When reviewing your first draft and in working thesis, ask yourself the following:

* Do I answer Ihe question?

' Have I taken a position that othen might challenge or oppose?

* Is my thesis statement specific enough?

' Thesis statements that are no vigue often do not have a strong argument. If your
thesis contains words like "good" or 'successful,"
see if you could be more specific: why is something "good"; what specifically makes
something "successful'"' Does my thesis pass the "So what?" lest? If a reader's first
response is, "So what?" then you need to clarify, to forge a relationship, or to connect
to a larger issue.

* Does my essay support my Ihesis specifically and without wandering** IT you thesis
and the body of your essay do nol seem to go together, one of them has to change. Ifsok
to change your working thesis lo reflect things you have figured out in the course of
writing your paper Remember, always reassess and revise your writing as necessary

* Does my thesis pass die "how and why1" lest? If* reader's first response is "how?"
or "why?" your diesis may be Mo open-ended and lack guidance fix the reader See whit
you can add to give the reader a better take on your position right from (he beginning

Nov 17-8:52 AM



Writer's Notebook
Element Superhero/Villain

Student's First and Last Name
Period

use
Active Reading

strategies as you read.

important information

• Re-read sections that are confusing

• Write dowrcfloRnown worgg>

• Connect what you read to real life

• Underline science vocabulary

Nov 1-10:37 AM Nov 14-7:07 PM

Quick Write 1: Date:

After reading the article on the child turn, define "hero" and explein the
cfwractensffcs that this person may posses. Be sure to include at least 3
examples from your reading.

Nov 14-5:53 PM

Alter responding to Qufck WHte 2 andreedtng the dictionary definition of
vflfefn, define "villain" end explain the personality tralK of one. Be sure to use
at feast 3 examples to etptaln your reasoning.

Nov 14-6:58 PM

TRANSLATING THE RUBRIC
Quick Write 3: Date:

After researching internet and textbook sources, write at least one sentence
about each of the boxes on the "Get One - Give One" graphic organizer,
explaining the qualities that each element has.

X

x ~~

Nov 14-4:48 PM Nov 14-5:29 PM



Get One - Give One
ELEMENT

GROUP NAME

PHASE AT ROOM TEMP.

MALLEABILITY

ACCESSIBILITY

BENEFITS

GROUP CHARACTERISTICS

BOILING/MELTING POINTS

CONDUCTIVITY

HALF LIFE

COMMON USES

ATOMIC MASS

DENSITY
(compared to water)

REACTIVITY

NEGATIVE EFFECTS

YOUR CHOICE

Task A

After researching internet, book, and video sources on an
element, write a 5 paragraph essay that defines your
element's characteristics as a hero or villain and explains
how those properties enhance your character's
superpowers. Support your discussion with evidence from
your research.

TaskB

After researching internet, book, and video sources on an
element, write a 5 paragraph essay that defines your
element's characteristics as a hero or villain and explains
how those properties enhance your character's
superpowers. Support your discussion with evidence from
your research. What implications can you draw?

I am expected to answer Task . Mrs. Fedor asked me to

Nov13-2:36 PM Nov16-1:14PM

Get One - Give One
| ELEMENT. |

GROUP NAME

PHASE AT ROOM TEMP.

MALLEABILITY

ACCESSIBILITY

BENEFITS

GROUP CHARACTERISTICS

BOILING/MELTING POINTS

CONDUCTIVITY

HALF LIFE

COMMON USES

ATOMIC MASS

DENSITY
(comwrWloHr»t»r|

REACTIVITY

NEGATIVE EFFECTS

YOUR CHOICE

X

<?

Source Card Sample
Websites

—--' .«=.-«

«-«-__.. |W__^._ .

Information from the lourc*

Nov13-2:36 PM Nov 16-2:08 PM

webelements.com
chemicool.com
-chemicalelements.co
L __ ™MMJjM_HsiW D.

A—- -•elt'Wt "flue
«ic

I* 31

Dec 21-10:12 AM

Author (Lastnanie, Firstname)

,„« TkTitle of Book (italics): _

Place of Publication:

Publisher:

Year of Publication/Copyright Date:.

Medium {Web, Print).

Dec 21-1:15 PM



X

J

Source Card Sample
Articles

Titte of Magazine or Newspaper (total Source*

lldp of Article:

Allthof (LmMnt, PlntonTw]:

Dflte(iurH«ibYrvj.

Pants l»Htt

X

J

Source Card Sample
Books

Source *

THI.oriln*/™.!

Pliw oIl'ubtHn [ion

Yrarilf PllTllknaH^n/riinvrff hi [Smiv

M|<|i|m(WihiBui

Nov 16-2:08 PM Nov 16-2:08 PM

Oul<* Write 4: Date:

After completing your "G»/ One - Give One" graphic organizer, decide
whether your element would make a tetter Supertjero or Villain. Write at
least one paragraph explaining your thoughts. Use at least 3 examples from
the graphic organizer to explain your reasoning

Name. Psriod.

Get One - Give One
ELEMENT: I

HERO OR VILLAIN

SUPER POWER «

FLEXIBILITY

ACCESSIBILITY

ENERGY SOURCE

NAME

WEAKNESS

STRENGTHS

FAMILY

HOW DOES rr MOVE?

SUPER POWER «1

SHAPE

REACTIVITY WITH OTHERS

LI VI NO SITUATION

YOUR CHOICE

Nov16-1:49PM Nov 30-7:48 AM

Writer's Notebook,
lined paper, computer,
and books that you
used to research.

Dec 6-10:02 AM

How do we create a thesis statement?

Read over your notes and think about the task.

Dec 1-9:40 AM



What is aCgTgsis statement?
A thesis statement:

'tells the reader how you will interpret the significance of the subject
matter under discussion.

* is a road map For the paper; in other words, it tells ihe reader what to
expect from the rest of the paper.

* directly answers the question asked of you. A thesis is an interpretation
of a question or subject, not the subject itself.

The subject, or topic, of an essay might be World War II or Moby Dick;
a thesis must then offer a way to understand the war or the novel,

* makes a claim that others might dispute.
* is usually a single sentence somewhere in your first paragraph that

presents your argument to the reader,
The rest of the paper, the body of the essay, gathers and organizes

evidence that will persuade the reader of the logic of your interpretation.

Task A

After researching internet, book, and video sources on an element, write a 5
paragraph essay that defines your element's characteristics as a hero or villain
ana explains now those properties enhance your character's superpowers.
Support your discussion with evidence from your research.

E.Q.; What is your thesis statement?

Claim/Thesis Statement:

Dec 1-10:59 AM Dec 1-11:00 AM

How do I know if my thesis is strong?

When reviewing your first draft and its working thesis, ask yourself Ihe following:

* Do 1 answer the question?

* Have I taken a position thai others might challenge 01 oppose?

* Is my thesis statement specific enough?

* Thesis statements (hat are too vague often do not have a strong argument. If your
thesis contains words like 'good" or "successful,"
SEC if you could be more specific why is something "good"; what specifically makes

something "successful"? Does my thesis pass the "So what?" test? If a reader's firsl
response is, "So what?" then you need to clarify, to forge a relationship, or to connect
to a larger issue

ing your paper. Remember, always reassess and revise your writing as necessary

* Does my thesis pass the "how and why?" test? If a reader's fiist response is "how?"
or "why?" your thesis may be too open-ended and lack guidance for the reader. See what
you can add to give the reader a better take on your position right from the beginning.

Timeline for Remainder of Project

Outline
Rough Draft
Editing

-Self
- Peer
- Teacher

Final Draft due Wednesday. December 15th

Dec 1-11:00 AM Dec 12-10:21 PM

OUTLINE

NQ^oPSZ

mw
-j-J (irem frrfuj:
aou **
I Supporting I I

Dec 1-11:21 AM

Body 3,
Supporting 1.

Details 2.

3.

Body 4.
Supportin,

details

Conclusion.
Supporting

Details

Dec 1-11:21 AM



Focus Correction Areas (FCAs)
OUTLINE

My FCAs for this assignment are:

1. Thesis statement introduces prompt.

2. Includes body paragraphs with topic
sentences.

3. Each body paragraph has at least (#)
supporting details explain element's characteristics.

Focus Correction Areas (FCAs)
DRAFTING

My FCAs for this assignment are:

1. Thesis statement addresses the prompt.

2. Each body paragraph has at least 3 (#) supporting
details to explain element's characteristics.

3. Introduction and conclusion are written to explain
body paragraphs.

Dec 1-12:04 PM Dec 1-12:04 PM

Rough Draft

X

y

Focus Correction Areas (FCAs)
EDITING

My FCAs for this assignment are:

1 . Check that the thesis statement answers prompt.
Remember: "If _ were a human, it would
make a better _ because _

2. Make sure character is introduced and explained using
at least 5 element properties, but essay does not have use
of first person.

3. Provide at le
offering feedback.

jons/comments to the writer

Dec 10-10:24 AM Dec 12-10:23 PM

fcooto
Lastname, Firstname. Title of Book. Place of
Publication; Publisher, Year of Publication, Medium of
Publication.

vfctetos
Author's last name, first name. "Title of article." Website
Name. Date published. Date you accessed the article. <URL>.

Dec 22-10:05 AM
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LBD Informational or Explanatory Module  
 

Module Title: The Bill of Rights 
 

 
Module Description (overview):  
This module is designed to explore the importance of Americans individual rights and the need to 

ensure that these rights are preserved and protected.  This is what led to the need to add the first 10 

amendments to The United States Constitution. The importance of these amendments has been the 

cornerstone of many landmark court cases in the United States.        

 

 

 
 

 

 

 
Template Task 

Task Number, Type, and 

Level 
Template Prompt Completed Prompt 

Task: 11 

Type:  Informational or 

Explanatory 

Level: L1, L2 

 

 

After researching ______(informational 

Texts) on______(content), write a 

(report or Substitute) that defines and 

explains ________(content) Support 

your discussion with evidence from your 

research.  L2 What implications can you 

draw? 

 

 

 

 

After researching informational 

texts on the Bill of Rights write a 

report that defines and explains 

the need to add the first ten 

amendments to the Constitution.  

Support your discussion with 

evidence from your research.  L2 

What implications can you draw? 

 

 
 

Grade(s)/Level:  6th 

 

Discipline: Social Studies 

 

Course:  US History 

 

Author(s):  Douglas Mason 

 

Contact information:   

Lebanon School District 

www.lebanon.k12.pa.us 

Jill Craig 

717-675-2172 

 

 

http://www.lebanon.k12.pa.us/
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Table of Contents 
 

Section 1: Standards 

Describes the College and Career Readiness (CCR) anchor standards for reading and writing in ELA, 

social studies, and science.  This section also allows module developers to add specific content standards, 

as defined by their district/state, that they will use in developing a module. 

 

Section 2: Tasks 

Describes the role of the template task within the module, defining the difference between a teaching 

task and a classroom assessment task.  A teaching task drives several weeks of instruction, while a 

classroom assessment task tests the extent to which students can perform independently during a much 

shorter time frame, such as during one to two classroom periods.  Major pre-test/post-test tasks for 

assessing performance across a longer period of time are under development and are not included in the 

module.  

 

Section 3: Instructional Ladder 

Establishes the steps students engage in, and specifies the skills they need, to complete a teaching task 

successfully. The LBD instructional ladder provides guidance on instructional strategies for teaching 

reading and writing and can be used by teachers as a framework for creating lesson plans and pacing 

guides.  Instructional notes at the end of the ladder clarify the particular instructional strategies specified 

in the instructional ladder.   The LBD instructional ladder is one approach to outlining the instruction of 

reading and writing and can easily be adapted by others as they create their own. 

 

Section 4: Materials, References, and Supports 

Provides information on instructional materials and references for the teaching and learning of reading 

and writing.   

 

Section 5: Student Work Samples 

Shares exemplary student work samples to support scoring rubrics and for calibrating expectations.   

 

Section 6: Following Up 

Allows for space for teachers to include notes, comments, variations and feedback to the original 

module, after teaching it to various students.  
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Section 1: Standards 
 

Common Core Standards: Informational/Explanatory:  The following College and Career Readiness (CCR) 

anchor standards apply to reading and writing in informational or explanatory template tasks.  Refer to the 6-12 

standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers 

and general content remain the same across all grades, but details vary. 

 
Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the test.  

2 Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order to build knowledge or 

to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts independently and proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

4 Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

 
10 

Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience. 

 

 

Content Standards: Insert appropriate content standards as defined by your state/district.  

Number Content Standard(s) 

5.1.6.A  

 
Explain the effect of the rule of law in protecting property rights, individual rights, and the 
common good. 

5.1.6.C 

 
Explain how the principles and ideals shape local, state, and national government.  

 Liberty / Freedom  

 Democracy  

 Justice  

 Equality 

 

5.1.6.D:  

 

Explain the basic principles and ideals within documents and the roles played by the 

framers as found in significant documents: 

 Declaration of Independence  

 United States Constitution  

 Bill of Rights  

 Pennsylvania Constitution 

 
 

Content Standards Source: Pennsylvania State Standards 
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Section 2: Tasks 
 

At the center of the Literacy by Design strategy are student tasks—what students are asked to do to both 

develop and exhibit their skills and content knowledge. Tasks used in LBD modules are built on template tasks 

such as those included in the LBD Template Task Collection, which allow teachers to create students 

experiences that connect reading and writing, as well as connect the development of literacy skills and subject-

area content knowledge.  The tasks are critical in that they are what students do ―day-in-and-day out‖ of their 

schooling.     

 

The following two types of template-based tasks are included in the module: 

 

1. Teaching Tasks: Teaching tasks are designed to ensure students are taught using rigorous, quality 

assignments. The driving force behind the module, teaching tasks set up clear expectations for teachers 

and learners based on the common core standards. To construct a teaching task, teachers add content 

to a template task, and then add background information that introduces students to the work ahead.  

Teachers also have the option to add extensions for students to apply their work in real-world settings.  

Teaching tasks are taught, or ―coached,‖ over several weeks with teachers using a variety of instructional 

strategies and prompts in order to ensure that students acquire and internalize the thinking and skills 

necessary to complete a task product. The teaching task templates can be found in the LBD collection. 

 

2. Classroom Assessment Tasks: Based on the same template, classroom assessment tasks are shorter (1-

2 days) un-coached tests.  Teachers can use a variation of a classroom assessment task as a formative 

pre-test prior to teaching the module.  While the classroom assessment task template is the same as the 

teaching task template, the scoring guide is leaner to accommodate that students are reading and writing 

during a much shorter time period than a teaching task and writing an ―uncoached‖ or ―untaught‖ draft. 

 

A third type of related formative pre-test/post-test assessment tasks will be developed by other LDC partners 

with expertise in assessments.  The set of tasks will be used to measure progress across a larger span of time, 

such as a semester or year, and will be used to help inform the success of the LBD framework and Literacy 

Design Collaborative partner work.  Those tasks, currently under development, are external to specific modules 

and are not included.  
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Template Task  

Task Number/Type/Level Template Prompt 

Task: 11 

Type:  Informational or 

Explanatory 
Level: L1, L2 
 

 

 

After researching ______(informational Texts) on______(content), write 

a (report or Substitute) that defines and explains ________(content) 

Support your discussion with evidence from your research.  L2 What 
implications can you draw? 
 

 
Teaching Task 

Background:  

The Constitution granted powers and rights to the Federal Government.  Some states did not like the 

Constitution because it did not clearly spell out personal freedoms.  In 1789, it was suggested that provisions for 

such freedoms be added to the original document. In 1791, Congress adopted ten amendments to the 

constitution. An amendment is a change. These became known as the Bill of Rights. 

 

Prompt:  

After researching informational texts on the Bill of Rights write a report that defines and explains the 

need to add the first ten amendments to the Constitution.  Support your discussion with evidence 

from your research.  L2 What implications can you draw? 
 

Extension (if appropriate): 

 

 

 

 

 

 

 
Comments 

Teaching Task Notes 

Students will be able to: 

-Actively read primary and secondary sources. 

-Acquire language skills to shape a report that defines and explains personal freedoms presented in the Bill of 

Rights. 

-Learn how to structure and develop a report that defines and explains personal freedoms presented in the Bill 

of Rights. 

 

Material Resources 

Teacher will provide a variety of primary sources, secondary sources, and web sites that offer a variety of ideas 

and points of view as well as class text. 

 

Student Resources 

Students will be provided the appropriate information that they will be required to use throughout the module. 
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LBD Informational or Explanatory Rubric 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 

Research 

Accurately presents and applies information relevant to prompt with effective selection of 

sources and details. L2 Addresses the credibility of sources and identifies uniquely salient 

sources. 

Controlling Idea Establishes a controlling idea that clearly states the purpose and/or addresses the task’s 

question. 

Development Presents detailed information in order to examine and convey complex topics or issues, 

answer questions, solve problems; identifies salient themes or features; concisely explains 

key information with salient details and connects relevant points among sources, where they 

agree and disagree. Identifies trend(s) in research to clarify topic and assesses any 

conclusions, implications, and consequences. *L2 Discusses in detail implication(s) relevant to 

the topic or issue. L3 Identifies and explains one or more significant gaps or unanswered 

questions about the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, synthesize, 

compare, or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. (Bibliography has few 

errors and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 

Research 

Presents and applies information relevant to prompt with general accuracy and sufficient 

detail. L2 Addresses the credibility of sources.  

Controlling Idea Establishes a controlling idea that states the purpose and/or addresses the task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer questions, solve 

problems; identifies salient themes or features; explains key information with sufficient detail. 

Identifies a trend in the research and discusses implications. *L2 Discusses relevant 

implications to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs language 

and tone appropriate to audience and purpose. (Bibliography has few errors; is in correct 

format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 

Research 

Attempts to present information relevant to task but may lack sufficient or relevant details. 

L2 Attempts to address the credibility of sources. 

Controlling Idea Controlling idea is weak and does not establish a purpose or address task’s question. 

Development Tends to retell rather than synthesize information with sufficient detail in order to examine 

topics or issues, answer questions, solve problems attempts or fails to explain key elements. 

*L2 Fails to discuss implications. L3 Fails to identify a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language 

and tone are inappropriate to audience and purpose. (Bibliography has several errors or is 

not in correct format. 
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Classroom Assessment Task 

Background:  

Student will have a basic understanding of individual rights and responsibilities. 

 

Prompt: 

After researching the letter from the Superintendent, write a paragraph that defines and explains your rights and 

responsibilities as a Lebanon Middle School Student.  Support your discussion with evidence from your research. 

  

  

Informational or Explanatory Classroom Assessment Rubric 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/Research Presents and applies relevant information with general accuracy. 

Controlling Idea Establishes a controlling idea that states the main purpose and/or question for the 

tasks. L2 Addresses the credibility of sources. 

Development Presents sufficient information in order to examine or convey topics or issues, answer 

questions, solve problems; identifies salient themes or features; explains key 

information with sufficient detail. *L2 Discusses relevant implications to topic. L3 

Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions 

 

Demonstrates a command of standard English conventions and cohesion; employs 

language and tone appropriate to audience and purpose.  

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Attempts to present information relevant to prompt.  

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a research 

question. 

Development Tends to retell rather than present information in order to answer questions, solve 

problems; lacks details to develop topic. *L2 Implications are weak or not relevant to 

topic. L3 Does not identifies a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; 

language and tone are inappropriate to audience and purpose.  



  

 

8 

Section 3: THE INSTRUCTIONAL LADDER 

Informational/Explanatory Tasks 
 

The LBD Instructional Ladder establishes the steps students engage in to complete a teaching task successfully. 

The Ladder offers guidance on instructional strategies for reading and writing by providing the first step of 

support for teachers in creating lesson plans and pacing guides.  Teachers can select specific instructional 

strategies for each step on the ladder in order to ensure students acquire the skills essential to success on the 

teaching task. The LBD instructional ladder is one approach to outlining the instruction of reading and writing 

and can easily be adapted by others as they create their own. 

 

 Sections of the Ladder: The Ladder consists of four sections: 

1. Classroom pre-instruction: “Get ready, get set …” Teachers provide background information or a 

context for the task and make sure students understand the charge embedded in the task prompt and 

rubric.  

 

2. The reading process: “… Go!” Teachers lead students through the reading process involving one or 

more texts, as appropriate to the task. In some tasks, this might mean a deep reading of a single text. In 

other tasks, student may need to research multiple texts. Note-taking is a key skill in this section.  

 

3. Transition to writing: “Get ready again …” Teachers provide a bridge to the writing process students 

are to engage in next by guiding them in reflecting on their new knowledge base from their readings and 

thinking through the skills and strategies they will need to use to manage task. 

 

4. The writing process: “… and Go!” Teachers lead students through the writing process as it relates to 

the task.  This most likely involves re-reading a single text or multiple texts for relevant information in 

order to shape and hone their use of reading material and refine their reasoning and explanation. 

Revision is a key step in this section as it is a discovery process in which skills and thinking come 

together to produce an accurate and thoughtful composition. 

 

Steps on the Ladder: Each rung of the Instructional Ladder includes the following: 

 

Prompt: A mini-assignment focused on a particular skill 

 

Product: Work students produce to demonstrate performance along the way 

 

Scoring guide: Used to score product 

 

Instructional strategies: Used to teach the particular skill 

 

Professional development: Teacher training that supports quality instruction 

 

Pacing: Estimated time requirements 
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Overview: LBD Informational or Explanatory Instructional Ladder 

Classroom Pre-Instruction 

1. Pre-test (optional) Ability to read a text or multiple texts on a topic or issue and to write an 

informational product. 

2. Bridging conversation Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

3. Begin instructional 

sequence 

Ability to understand and explain the teaching task’s prompt and rubric 

4. Student project 

planning 

Ability to plan a task so that reading and writing processes are accomplished on 

time 

Reading Process 

1. Reading ―habits of 

mind‖ 

Ability to select appropriate texts and understand necessary reading strategies 

needed for the task. 

2. Essential vocabulary Ability to apply strategies for developing an understanding of a text by locating 

words and phrases that identify key concepts and facts, or information.   

3. Note-taking 1 Ability to read purposefully and select relevant information; to summarize 

and/or paraphrase.  (Refer to levels applied to prompt.) 

4. Note-taking 2 Ability to prioritize and narrow supporting information. 

Transition to Writing 

1. Bridging conversation Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

Writing Process  

1. Initiation of task Ability to establish a controlling idea and consolidate information relevant to 

task. 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

3. Development Ability to construct an initial draft with an emerging line of thought and 

structure. 

4. Revision Ability to apply revision strategies to refine development of argument, including 

line of thought, language usage, and tone as appropriate to audience and 

purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 

6. Final draft Submit your final draft before or on due date for scoring and feedback. 

7. Extensions Ability to apply what is learned in the classroom to an experience involving 

non-school audiences and situations. 
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Instructional Ladder Section 1 – Classroom Pre-Instruction 

 

1. Pre-test (optional): Ability to read a text or multiple texts on a topic or issue and to write an 

informational product. 

 

Prompt: See classroom assessment prompt 

 

Product: In-class pre-test response 

 

Scoring guide: See classroom assessment scoring guide 

 

Instructional strategies: No instruction 

 

Professional development: Use of data to inform planning and instructional strategies 

 

2. Bridging Conversation: Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

 

Prompt:  In a quick write, write your first reaction to the task prompt. What strategies might you use to 

gain knowledge of the issue and form an opinion? 

 

Product: short response 

 

Scoring guide: no scoring 

 

Instructional strategies:  

 Teach or review content required for the task depending on when in the sequence they teach 

the content – before or during the production of the task.  If teaching Levels 2 and/or 3, discuss 

the demands embedded in these levels as well.  

 

Professional development (Prepare to teach):  

 Discuss in detail the reading strategies that apply to the task 

 Discuss in detail the type of writing, the structure (e.g. informational/analysis), and the rubric 

and materials you will use (e.g. literature, maps, data) 

 Do the task to ensure understanding of the demands and cognitive processes embedded in the 

task  

 Create a template for students to use during the writing process 

 

3. Begin instructional sequence: Ability to understand and explain the teaching task’s prompt and rubric.   

 

Prompt:  In your own words, write a brief explanation of what the task is asking you to do. What texts 

(non-fiction, informational, technical, data, maps) might you consider for this task? 

 

Product:  Short constructed response 

 

Scoring guide: no scoring 

 
Instructional strategies:  

 Review each student’s response to ensure she/he understands the task. Ensure relevant reading 

material is selected or provided. 

 Have students share responses  so that students can hear/know what each other is doing and 

encourage them to help each other when appropriate.   
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 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 

 

Professional development: 

 Collaboratively plan the task: (e.g.) 

o How much time to teach each step? 

o How much time to score? 

o How to conduct scoring? 

o Do we need any training on specific aspects of the task? 

o What resources can support teaching? 

o Who has the expertise? 

 

4. Student project planning: Ability to plan a task so that reading and writing processes are accomplished 

on time 

 

Prompt: Create a project timeline 

 

Product: Timeline 

 

Scoring guide: Timeline 

Proficient Not yet 

 Creates a ―doable‖ timeline that paces reading and writing processes 

 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Model a common or sample timeline & homework 

 Provide students with a timeline template 

 Discuss the importance of planning 

 

Professional development: 

 Create sample timelines, homework, timeline template and other appropriate tools to support 

student planning. 
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Instructional Ladder Section 2 – Reading Process (Development of Skills and Cognition) 

1. Reading “habits of mind”: Ability to select appropriate texts and understand necessary reading 

strategies needed for the task. 

E. Q.  How do we use active reading to select appropriate texts? 

E.Q.  How are sources cited in MLA format 

Prompt:  

1) Identify sources you will use and note how each source relates to your task. 

 

2) Note sources in bibliographic format (if applicable);  

 

Product:  Bibliography 

 

Scoring guide: Short response/bibliography 

Proficient Not yet 

 Selects appropriate text(s) for task (if applicable) 

 Creates a first draft of a bibliography (if applicable) 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Assist students in selecting text/s or provide texts. Teachers may select texts for students, direct 

them to a collection, or have them select on their own. 

 Demonstrate reading strategies relevant to a type of text to prepare students for next steps in 

the ladder. 

 Provide students with template for bibliography and explain format and use. 

 

Professional development: 

 Discuss and analyze the appropriateness of texts for specific tasks 

 Review and discuss reading strategies that pertain to specific types of texts (e.g. literary, 

information, technical) and to the task 

 Agree on a bibliographic format 

 Plan for students who need extra time, resources, or assistance 

 

2. Essential Vocabulary: Ability to apply strategies for developing an understanding of a text by locating 

words and phrases that identify key concepts and facts, or information.   

 

Prompt: In your notebook, identify key words or phrases as you read and define them denotatively and 

connotatively in context of the passage in the work you are reading.  Add terms we identified as the 

―language of the discipline.‖  

 

 

Product: short response and vocabulary notebook entry 

 

Scoring guide: Vocabulary notes 

Proficient Not yet 

 Identifies vocabulary, phrases and notes their denotative meaning and, if 

applicable, their meaning in context of the passage(s).  

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Review ―denotation‖ and ―connotation.‖   

 Use of dictionary and other sources to acquire understanding 
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 Teach strategies for understanding words in context 

 Introduce language of reading and writing relevant to task (e.g. composition, memo, rhetoric, 

tone, concise) 

 Introduce or review relevant terms used in the discipline (e.g. longitude, socialization, 

demographics) 

 Introduce or reinforce language that applies to the discipline and literacy practices: e.g. rhetoric, 

headings, symbolism.  

 

Professional development: 

 Determine strategies for teaching vocabulary and language of the discipline and literacy practices 

in reading and composition 

 Determine what the ―language of the discipline‖ relevant to this task will be 

 

3. Note-taking 1: Ability to read purposefully and select relevant information; to summarize and/or 

paraphrase.   

Mini-task E.Q. How do we read purposefully to select relevant information from the text and other 

sources for note-taking purposes? 

 

Prompt: Using a note taking method, select information (passages, facts, data) relevant to the task; list 

(bullet) each source and note relevant information.   

L2 What strategies will you use to discern ―credible sources‖? 

L3 Why is it important in the process of inquiry to ―identify gaps‖ or ―unanswered questions‖ 

about the topic? 

 

What does ―plagiarism mean and what strategies can you use to avoid it?‖  

 

 

Product: notes & short response 

 

Scoring guide: Notes; short response 

Proficient Not yet 

 Accomplishes task by selecting relevant source material to support 

controlling idea (include L2 and 3 if applied to task) 

 Answers question about plagiarism correctly and provides appropriate 

strategies for avoiding it 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Review policy for plagiarism and develop students’ understanding of it. 

 Provide students with a note taking method(s) and template 

 Discuss the term ―relevant‖ and what it means stay on task--two demands embedded in the 

rubric 

 Teach strategies for identifying and selecting source material in the form of quotes, passages, 

data, etc. as it relates to a controlling idea and task – give students strategies for avoiding 

―highlight sprawl.‖ 

 L2 Discuss what is meant by ―credible sources‖ and strategies for knowing what is a credible 

source 

 L3 Discuss and demonstrate how authors ―identify gaps‖ or ―unanswered questions‖ and why 

this is important to inquiry 

 Identify any gaps or unanswered questions as you do you read about your topic. 

 Teach strategies for summarizing or paraphrasing 

 

Professional development: 

 Strategies for teaching note taking skills, summarizing and paraphrasing 



  

 

14 

 L2 Discuss and share strategies for discerning credible sources from suspect ones 

 L3 Discuss how authors ―identify gaps‖ or ―unanswered questions‖ and why this is important to 

inquiry; share strategies for helping students think through these demands 

 Review or develop a plagiarism policy. Determine strategies for avoiding it. 

 

4. Note-taking 2: Ability to prioritize and narrow supporting information. 

 

Prompt: Prioritize relevant information in your notes on which to build your sequence or process. 

 

Product: notes and graphic organizer 

 

Scoring guide: Notes/graphic organizers 

Proficient Not yet 

 Provides a prioritized set of notes that connect points for logic structure or 

line of thought 

 Suggests implications drawn from information about the issue or topic  

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Students prioritize notes from ―most important‖ to ―least important‖ or ―most relevant‖ to 

―least relevant‖  

 

Professional development: 

 Strategies for developing cognitive strategies as well as practical ones for prioritizing ideas, 

supporting evidence.   
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Instructional Ladder Section 3 – Transition to Writing 

 
1. Bridging Conversation: Ability to establish knowledge base and assess skills and strategies necessary to 

manage task. 

 

Prompt: In a quick write, write about what you know now that you’ve read about _______(content). 

What strategies might you use to ensure your information is accurate? 

 

Product: short response (with bullets) class work  

 

Scoring guide: No scoring 

 

Instructional strategies:  

 Review professional or other samples of writing type and structure. 

 Deconstruct professional samples of the type of writing students will engage in   

o Demonstrate patterns of development (e.g. from most important to least important) 

o Note the difference between a claim and a controlling idea or thesis 

o Note the difference between an ―explanation‖ and an ―argument‖ 

o Analyze purpose and audience 

o Analyze tone and language choices 

o Evaluate effectiveness – Do you get the information and explanation you expect? Why? 

 Discuss the prompt and what students need to do to complete assignment successfully.  

 Refer to rubric – point out demands and qualities of performance, such as ―substantive and 

credible, clear, thorough, relevant, etc.‖ 

 

Professional development/prepare for teaching 

 Collect professional samples with a range of structures and patterns of development (e.g. 

deductive and inductive logic) 

Instructional Ladder Section 4 – Writing Process (Development of Skills and Cognition) 

 

1. Initiation of Task: Ability to establish a controlling idea and consolidate information relevant to task. 

 

Prompt: Write a summary paragraph that includes a controlling idea and sequences the key points you 

plan to make in your composition. 

 

Product: Paragraph  

 

Scoring guide: Short response/summary 

Proficient Not yet 

 Writes a concise summary statement that establishes a controlling idea 

and identifies key points that support development of information and/or 

explanation. 

 Writes in readable prose 

Attempts to meet the 

criteria for Proficient 

 

Instructional strategies:  

 Show students’ summaries and abstracts 

 Collectively write a summary demonstrating a controlling idea with key points that support the 

development of the explanation 

 

Professional development: 
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 Deconstruct the demands and qualities of performances embedded in the rubric.  What 

strategies or methods can help students acquire these skills and qualities of performance?  

 
2. Planning: Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

 

Prompt: Create an outline including key elements drawn from your research and order them in some 

logical way (e.g. chronologically, sequentially) 
 
Product: Outline/plan 

 

Scoring guide: Outline 

Proficient Not yet 

 Applies an outline strategy to develop reasoning for argument 

 Provides citations and references with elements for correct form  

 Draws a credible implication from information about an issue or topic 

 Writes in readable prose 

Attempts to meet the 

criteria for Proficient 

 

Instructional strategies:  

 Mini-lessons in logic structures 

 Use discussion-based strategies to develop thinking relevant to prompt 

 Have students connect ideas among the arts, literature, events 

 

Professional development: 

 Teachers develop templates 

 PD in discussion-based strategies and questioning 

 PD in logic structures 

 

3. Development: Ability to construct an initial draft with an emerging line of thought and structure. 

 

Prompt: Write an opening for your composition with one or more paragraphs that establishes the 

controlling idea and provides a lead in for your reader.  

 

Write an initial draft to include multiple paragraphs: an opening, development of your process, an ending 

to include either a comment, conclusion, or implication 

 

Product: Opening paragraph and first draft 

 

Scoring guide: Opening and Initial Draft 

Proficient Not yet 

 Provides an opening to include a controlling idea and an opening strategy 

relevant to the prompt 

 Provides an initial draft with all elements of the prompt addressed 

 Writes in readable prose 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 How to open a composition – e.g, with background information, a question, quote, or grand 

sweeping statement 

 The ―ingredients‖ of an opening paragraph, such as author’s name, etc. 

 How to end a composition –e.g. as a comment about next steps, a restatement of main finding 

or a description of unanswered questions 
 Use of template for all levels to guide students through first draft 

 Student-led revision sessions 
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Professional development: 

 Drafting strategies – conferencing and whole group 

 Discuss use of technology to manage some of the feedback to students 

 

4. Revision: Ability to apply revision strategies to refine development of argument, including line of thought, 

language usage, and tone as appropriate to audience and purpose. 

 
Prompt: Apply revision strategies for clarity, logic, language, cohesion (students should do at least 2 

drafts).   

 

Product: Revised drafts (2 or more) 

 

Scoring guide: Drafts 

Proficient Not yet 

 Demonstrates use of revision strategies that clarify logic and development 

of ideas; embeds relevant details; improves word-usage and phrasing; and 

creates smooth transitions between sentences and paragraphs 

 Applies a text structure to organize reading material content and to explain 

key points related to the prompt 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Develop ways to manage revision process so that students get feedback in timely and helpful 

ways 

 Draft study (students volunteer a segment for class or small group help and discussion) 

 Peer feedback on clarity of thinking and development of claim/argument 

 Read-aloud for peer and adult feedback 

 Strategies for embedding informational – citation methods, quoting, paraphrasing 

 

Professional development: 

 Revise for IDEAS and LOGIC before grammar. Strategies such as 

o individual & small group mentoring 

o ―what’s good, what’s needed‖ feedback 

o peer feedback methods 

 

5. Editing: Ability to apply editing strategies and presentation applications. 

 

Prompt: Finalize draft for the readership; apply finishing touches (e.g. visuals, neatness, formatting, copy 

editing). 

 

Product: Next to final draft 

 

Scoring guide: Next to final draft 

Proficient Not yet 

 Demonstrates use of strategies that enhance the readability and appearance 

of the work for presentation 

Attempts to meet 

the criteria for 

Proficient 

 

Instructional strategies:  

 Use of error analysis to encourage self-correction of language usage and grammatical errors  

 Use of copy-editing marks 

 

Professional development: 

 Editing strategies 
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 Technology and publishing methods 

 

 

6. Final Draft: Submit your final draft before or on due date for scoring and feedback. 

 

Prompt: Teaching task  

 

Product: Informational/Explanatory product. 

 

Scoring: See teaching task rubric 

 

Instructional strategies: N/A 

 

Professional development: 

o Collaborative scoring 

o Analysis of data 

 

7. Extensions (optional): Ability to apply what is learned in the classroom to an experience involving 

non-school audiences and situations. 

 

Prompt: Build into teaching task (main assignment) 

 

Product: Public performance such as:  

 Publishing an informational composition (e.g. report, feature article) in the local paper or school 

publication 

 Presenting an argument on a local issue to the school board or city council 

 Inviting community members with multiple perspectives to participate in discussion on an issue 

 

Scoring: Construct appropriate rubric 

 

Instructional Strategies: 

 Apply Common Core Anchor Standards in speaking and listening 

 Integrate core subjects, such as a math/science  or ELA/ social studies project 

 Integrate core and non-core subjects, such as art or music, with the core areas 

 

Professional development: 

 Staff plans activities, events and other venues to celebrate and extend student experiences. 

 Forms partnerships with academic, community and national organizations. 

 

 

Instructional Notes:  The LBD Instructional Ladder is not a script. In fact, specific strategies such as ―jigsaw‖ 

or ―value line‖ are not cited in the Ladder because there are so many of these strategies to be found in 

professional development manuals and programs. The Ladder does, however, provide a guide for thinking about 

the types or uses of instructional strategies and the professional development that teachers may need to deliver 

these types of strategies.  

 

Teachers should keep in mind the following:  

 

 Teach to the rubric. Instruction should attend to the demands and qualities of performances 

embedded in rubrics, particularly the proficient level. As students acquire the fundamental skills 

to demonstrate proficient work, teachers should focus instruction on Levels 2 and 3. A key 

strategy embedded in the Instructional Ladder involves supporting and coaching students over 

time to address the prompt.  
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 Teach responsively.  LBD Modules are designed for teaching students to reach proficiency or 

advanced levels of performances aligned to the CCSR and Common Core Standards. To assist 

students in reaching this goal, teachers should employ direct and indirect instructional strategies, 

whether they question, demonstrate, intervene, guide or lecture. They should give students 

multiple opportunities over the course of a year to learn at Level 1 or the foundational literacy 

skills and thinking embedded in LBD Modules. If students become adept at this level, they are 

then poised to ―upgrade‖ their skills to Levels 2 and 3 and to combine text structures. By 

scaffolding the LBD Modules, teachers can ensure that students become increasingly at ease with 

writing situations and demands.  In this way, students progress from dependent readers and 

writers to independent ones.  
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Section 4: Materials, References, and Supports 
 
There are a variety of materials and supports available that teachers and students can access to support the 

teaching and learning of literacy skills – and, through the learning of those skills content area knowledge.  This 

section includes the materials (or citations) necessary to teach the module.  It may also include supports students 

can access on their own.   

 
 
 
 
 

 

Bill of Rights - History for Kids! 
Jan 28, 2011 ... Bill of Rights movie. Click here to watch a movie about the Bill of Rights ... These are 

the ten rights that are in the Bill of Rights: ... 
www.historyforkids.org/learn/northamerica/.../billofrights.htm 
 
 
 
 
 
Carr, Karen. "Bill of Rights (1791)." Kidipede. Portland State University, 28  
     Jan. 2011. Web. 7 Feb. 2011. <http://www.historyforkids.org/learn/ 
 

 

 
Napp, John, and Wayne King. United States History. Circle Pines: American Guided  
     Service, 2001. Print. 
 

 
Zimmerman, Caroline. "DC's Handgun Ban Heads to Supreme Court." Newser (Mar.  
     2008): n. pag. Web. 7 Feb. 2011. <http://www.newser.com/story/21691/ 

http://www.historyforkids.org/learn/northamerica/after1500/government/billofrights.htm
http://www.historyforkids.org/learn/
http://www.newser.com/story/21691/
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Section 5: Student Work Samples 

 
Student work samples allow educators to begin to calibrate understanding of what student achievement of the 

CCR anchor standards looks like at each grade level and across school, town and state lines. Student work 

samples are critical to successful scoring; rubrics are not enough on their own.  This section includes scored 

student work samples representative of each level on the rubric for both the teaching task and the classroom 

assessment task.   
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                                                                Section 6: Following Up 
 
The LBD modules and tasks are just the beginning.  It is putting these—and others--into play in many classrooms 

with many different students that will allow individual teachers and all of us together to improve on how we build 

students reading and writing skills to meet the common core standards.   This is a working section for teachers.  

It should include teacher notes including: 

 

 What worked?  What didn’t? 

 

     On the top of my list of what worked is the module itself in increasing the overall reading and writing 

ability of the students.  The module allowed for a more focused unit of study in where the students gain 

insight and information and they were able to response to the information in written form.  Also, the 

students had the opportunity to work on peer editing skills along with editing and revising their own 

work.  What I felt did not work was note taking.  Although it improved a little, it was a struggle from 

beginning to end.  Outlining was a hard concept for the students to grasp.  Some students wrote very 

little while others wanted to copy everything in sight.  However, it is a starting point. 
 

 

 What changes would make, If had it to do over 

 

     If I were going to teach this module again I would be sure to take more time in the beginning to go 

over with the students what is expected.  I would also give the students additional time to work on 

editing their work.  With the marking period close to the end, some things had to be expedited to be 

completed in time.  During this first module I was at a lost at time in knowing what way to approach 

areas where students were having trouble.  Some of the lower level learning were struggling with the 

very basic part of the writing process.  At times it was challenging to get them to the next level. 

                
                Furthermore, I would enlist more help from my colleges.  There were times when I felt that         

           I was intruding when I had questions dealing with my module.  Anyone that I ask for help was    

           very polite and forthcoming but I still felt that I was taking time away from them completing or  

           working with their own modules.  During the regular school year thing become very busy and I  

           did not want to add to anyone’s work load but I work with a wonderful group of people who  

           would be more than willing to help.  If I had to do it again I would utilizes that resource if  

           needed. 

 

 

 Evaluation information 

 

     In the beginning the method for grading student work was not very clear.  Many people did not agree 

on what constituted a paper that was labeled not yet or a paper labeled advanced.  In my first round of 

grading I was looking more to see if the students had learned the content material that was covered.  So, 

my focus was more in the content area oppose to the written task.    

 

 

 Ideas for spin-offs or extensions to the module 

 

     There are many ideas for spin-offs with this module.  Some of them have to do with simply adding a 

writing component to an already existing idea. For example, during the Black History month the students 

are sometimes given a research report on highlighting a famous African American where they are ask to 

list the background, educational and accomplishment of the individual.  A template prompt can be easily 

put into place to outline what the students need to complete just by adding the person name. 



Pacing Guide for " The Bill of Rights" Module

Timing: 17 Days

Dayl
Literacy By Design

Instructional ladder, Section 1 - Pretest
*Complete classroom assessment task
[ Read text or texts on a topic and write an informational product]

Day 2 Content: How was the Constitution Ratified?
EQ How do amendments make the Constitution a living document?

Literacy By Design
Instructional Ladder, Section 1 - Bridging Conversation
*Introduction of the prompt

Dav 3-6
Content: Three Branches of the Government

Bill of Rights chart and review.

Literacy By Design
Instructional Ladder, Section 2 - Bridging Conversation
• Introduction to the prompt/rubric
Instruction Ladder, Section 2 - Reading "Habits of mind"
• Selecting appropriate tests/reading strategies
Instruction Ladder, Section 2- Essential Vocabulary
Instruction Ladder, Section 2- Note taking I

Day 7-10 EQ How did the Bill of Rights provide for individual freedoms?

Transition to writing

Instructional Ladder, Section 2- Note taking II

Literacy By Design
Instruction Ladder, Section 4- Initiation of task

*Write a summarizing paragraph to establish controlling idea



Literacy By Design
Instruction Ladder, Section 4- Planning

*Develop line of thought and appropriate text structure

Day 14 Literacy By Design
Instruction Ladder, Section 4-Development
• Begin writing rough draft

Day 15 Literacy By Design
Instruction Ladder, Section 4-Revisions
• Rough draft revisions

Day 16 Literacy By Design
Instruction Ladder, Section 4-Editing

* Finishing touches prior to final draft

Day 17 Literacy By Design
Instruction Ladder, Section 4-Final Draft

*Students turn in final draft
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LDC Informational Module 

Task 11:  The Literary Tone of Edgar Allan Poe 

8th Grade Communication Arts 

Lebanon Middle School 

Lebanon School District, Lebanon Pennsylvania 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Created By:  Kelly Newswanger and Allison Sergi
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Information Sheet 

Module Title:  

The Literary Tone of Edgar Allan Poe 

 

Module Description (overview):  

In order to write mysterious and horror tales, authors use tone to create a suspenseful and eerie atmosphere for 

the reader.  Edgar Allan Poe was a master of this; one could consider him the 19th Century version of Stephen 

King.  While reading one of his most famous works, "Tell-Tale Heart" students will identify Poe's tone (paranoid, 

grim, honest, nervous).  After discussion and analysis of "Tell-Tale Heart," students will investigate Poe's life 

through textbook resources, and informational articles to understand why he used such a specific tone in his 

writings. 

 

 

Template Task (include number, type, level) Teaching Task 

Task 11 Informational (L1) :   

After researching _____________ (informational 

texts) on _____________ (content), write a 

_____________ (report) that defines 

_______________ and explains 

_______________ (content).  Support your 

discussion with evidence from your research. 

 

 

Task 11 (Informational):  After researching textbook 

resources and articles on Edgar Allen Poe, and reading 

―The Tell-Tale Heart,‖ write a report that defines tone 

and explains how Poe’s life is connected to his style of 

writing?  Support your discussion with evidence from 

your research.  

 

 

 

 

 

 

Grade(s)/Level:  8th grade 

 

Discipline: ELA 

 

Course:  Communication Arts 

 

Author(s):  Kelly Newswanger and Allison Sergi 

 

Contact information: Lebanon School District 

   www.lebanon.k12.pa.us 

   Jill Craig 

   717-675-2172 

   jcraig@lebanon.k12.pa.us 

 

    0r 

    

   Lancaster-Lebanon IU 13 

   www.IU13.org 

   Barbara Smith 

   717-606-1374  

   barbaraa_smtih@IU13.org 

 

 

 

 

http://www.lebanon.k12.pa.us/
http://www.iu13.org/
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Table of Contents 

 

 
 

 

Section 1-What Task? 

What task sets clear, measurable goals for learning? 

 

A. Template task (include number, type, level): What template task will you use? 

Informational Task 11:  L1 After researching _____________ (informational texts) on 

_____________ (content), write a _____________ (report) that defines _______________ and 

explains _______________ (content).  Support your discussion with evidence from your research. 

 

 

B. Standards: What standards will be used to build the teaching task? 

1) Common Core Standards: Informational/Explanatory:  The following College and Career 

Readiness (CCR) anchor standards apply to reading and writing in informational or explanatory 

template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and 

module being developed.  The standards numbers and general content remain the same across all 

grades, but details vary. 

 

Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical inferences 

from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the test.  

2 Determine central ideas or themes of a text and analyze their development; 

summarize the key supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, including 

visually and quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts independently and 

proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas and 

information clearly and accurately through the effective selection, organization, and 

analysis of content. 

4 Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess the 

credibility and accuracy of each source, and integrate the information while avoiding 

plagiarism. 

 

10 

Write routinely over extended time frames (time for research, reflection, and 

revision) and shorter time frames (a single sitting or a day or two) for a range of 

tasks, purposes, and audience. 
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2) Content Standards: Insert appropriate content standards as defined by your state/district.  

Number Content Standard(s) 

1.1.8.A Locate appropriate texts for an assigned purpose 

1.1.8.G Interpretation of Fiction and Nonfiction texts 

1.2.8.A Read and understand informational texts and documents in all academic areas 

1.3.8.A Read and understand works of literature 

1.3.8.B Analyze the use of literary elements by an author including characterization, setting, 

tone, plot, point of view and style. 

1.4.8.B Write multi-paragraph informational pieces 

1.5.8.B Write using well-developed content, appropriate to the topic 

1.5.8.F Edit writing using the conventions of language 

1.6.8.B Listen to selections of literature 

Content Standards Source:  

  Pennsylvania Department of Education:  Academic Standards for Reading, Writing, Speaking, and Listening 
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Teaching Task: What completed task tells students what to do? 

 

1) Teaching Task Prompt 

Background:  

In order to write mysterious and horror tales, authors use mood and tone to create a suspenseful 

and eerie atmosphere for the reader.  Edgar Allan Poe was a master of this; one could consider him 

the 19th Century version of Stephen King.  While reading one of his most famous works, "Tell-Tale 

Heart" students will identify Poe's tone and determine their mood as the reader.  After discussion and 

analysis of "Tell-Tale Heart," students will investigate Poe's life through textbook resources, websites, 

and informational articles to understand why he used such a specific tone in his writings. 

 

Prompt:  

Task 11 (Informational):  After researching articles, websites, and class notes on Edgar Allen Poe, 

write a report that defines mood and tone and explains how Poe utilizes these elements in his 

writing?  Support your discussion with evidence from your research. 

 

 

Extension (optional): 

Students will read other works by Poe to determine tone, make connections to Poe’s life, and 

acknowledge similar elements in the "Tell-Tale Heart." 

 

 

 

 

Teaching Task Comments (optional space for teacher notes) 

 

"Edgar Allan Poe." The Language of Literature. Evanston, IL: McDougal Littell, 2006. Print. 

 

Hansen, Roger, J. "Birthday Ritual a Grave Tradition." The Language of Literature.  

           Evanston, IL: McDougal Littell, 2006. Print. 

 

Poe, Edgar, A. "Annabel Lee." (1849).  Poetry Foundation. N.p., 2010. Web. 4 Nov  

2010.  <http://www.poetryfoundation.org/archive/poem.htm>. 

 

Poe, Edgar, A. "The Raven." (1845).  Poetry Foundation. N.p., 2010. Web. 4 Nov 2010.  

<http://www.poetryfoundation.org/archive/poem.htm>. 

 

Poe, Edgar, A. "Spirits of the Dead." (1827).  READ. 19 October 2007: 14-15. Print. 

 

Poe, Edgar A. "The Tell-Tale Heart." (1843).  The Language of Literature. Evanston, IL:  

McDougal Littell, 2006. Print. 

 

"Poe's Life: Death Theories." The Museum of Edgar Allan Poe. Poe Museum, 2010.  

Web. 3 Nov 2010. <http://www.poemuseum.org/life-death.php>. 

 

"Poe's Life: Who is Edgar Allan Poe." The Museum of Edgar Allan Poe. Poe Museum,  

2010. Web. 3 Nov 2010. <http://www.poemuseum.org/life.php>. 

 

Wilson, James Southall. "Poe's Life." The Museum of Edgar Allan Poe. Poe Museum,  

2007. Web. 6 Nov 2010. <http://www.poemuseum.org/poes_life/index.htm>. 
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2) Teaching Task Rubric ( Informational/Explanatory) 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 

Research 

Accurately presents and applies information relevant to prompt with effective selection of 

sources and details. L2 Addresses the credibility of sources and identifies uniquely salient 

sources. 

Controlling Idea Establishes a controlling idea that clearly states the purpose and/or addresses the task’s 

question. 

Development Presents detailed information in order to examine and convey complex topics or issues, 

answer questions, solve problems; identifies salient themes or features; concisely explains 

key information with salient details and connects relevant points among sources, where they 

agree and disagree. Identifies trend(s) in research to clarify topic and assesses any 

conclusions, implications, and consequences. *L2 Discusses in detail implication(s) relevant to 

the topic or issue. L3 Identifies and explains one or more significant gaps or unanswered 

questions about the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, synthesize, 

compare, or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. (Bibliography has few 

errors and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 

Research 

Presents and applies information relevant to prompt with general accuracy and sufficient 

detail. L2 Addresses the credibility of sources.  

Controlling Idea Establishes a controlling idea that states the purpose and/or addresses the task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer questions, solve 

problems; identifies salient themes or features; explains key information with sufficient detail. 

Identifies a trend in the research and discusses implications. *L2 Discusses relevant 

implications to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs language 

and tone appropriate to audience and purpose. (Bibliography has few errors; is in correct 

format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 

Research 

Attempts to present information relevant to task but may lack sufficient or relevant details. 

L2 Attempts to address the credibility of sources. 

Controlling Idea Controlling idea is weak and does not establish a purpose or address task’s question. 

Development Tends to retell rather than synthesize information with sufficient detail in order to examine 

topics or issues, answer questions, solve problems attempts or fails to explain key elements. 

*L2 Fails to discuss implications. L3 Fails to identify a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language 

and tone are inappropriate to audience and purpose. (Bibliography has several errors or is 

not in correct format. 
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Section 2- What Skills?  

What skills do students need to succeed on the teaching task? 

 

 

Section 2-Skills: What skills do students need to succeed on the teaching task? 

 

Specific Skills 

What skills are essential? 

 

Skills Defined (―Ability to…‖) 

How do you define/describe those skills? 

 

Cluster 1:Classroom Pre-instruction  

 

1. Bridging Conversation Ability to connect content and teaching task to existing knowledge, skills, experiences, 

interests, and concerns 

2. Task analysis Ability to understand and explain the teaching task’s prompt and rubric.   

 

3. Project planning Ability to plan a task so that reading and writing processes are accomplished on time 

 

Cluster 2: Reading Process 

 

1. Reading ―habits of mind‖ Ability to select appropriate texts and understand necessary reading strategies needed 

for the task. 

2. Essential Vocabulary Ability to apply strategies for developing an understanding of a text by locating words 

and phrases that identify key concepts and facts, or information.   

3. Note-taking Ability to read purposefully and select relevant information; to summarize and/or 

paraphrase.   

4. Organizing Notes Ability to prioritize and narrow notes and other information. 

 

Cluster 3: Transition to Writing 

 

1. Bridging Conversation Ability to transition from reading or researching phase to the writing phase. 

 

Cluster 4: Writing Process  

 

1. Initiation of Task Ability to establish a controlling idea and consolidate information relevant to task. 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

Informational/Explanatory task. 

3. Development Ability to construct an initial draft with an emerging line of thought and structure. 

4. Revision Ability to apply revision strategies to refine development of argument, including line of 

thought, language usage, and tone as appropriate to audience and purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 

Note: Each module is required to identify the essential skills, define them, and cluster them.  The prototype above shows one way to 

do that.  Module builders can use this version, change it, or create a different skill list, different definitions, and different clusters. 
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Section 3: What Instruction? 

How will teachers teach students to succeed on the teaching task? 

 

LDC Prototype Instructional Ladder  

Background/content: Content can be taught before or during the module.    

 

Classroom Pre-Instruction 
Optional Pre-test Read ―Dracula and Voldermort‖ from SCOPE magazine on pages 10-11.  After 

reading, explain the connection between these two characters – what qualities do 

they possess?  Provide details to support your ideas. 
 

 

1.Bridging 

Conversation 

Ability to connect content and teaching task to existing knowledge, 

skills, experiences, interests, and concerns. 

Pacing plan: see attachment 

Mini-task Prompt:  In a quick write, write your first reaction to the task 

prompt.  
What do you need to know and know how to do to 

accomplish this task? What materials will you need to 

accomplish this task? Which text structure best fits this 

task?  

Product: short response 

 

Mini-task scoring 

guide 

no scoring 

Instructional 

strategies/ notes:  
 Preview ―Tell-Tale Heart‖ vocabulary and concepts related to task (mood and tone). 

 Discuss, connect, and build background knowledge 
o acute, audacity, conceived, crevice, derision, hypocritical, stealthy, stifled, 

vehemently, vex 

 Conduct a seminar to help students focus on the task’s question or ideas and to ―open‖ their 

minds to possible ways of thinking about the prompt.   

PD/ preparation:   Read the text, while visualizing and discussing active reading questions throughout the 

reading. 

 Model how to identify the mood and tone after reading, ―Tell-Tale Heart‖.  Students will 

view excerpts from the story and determine mood/tone and will be given a mood/tone and 

have will have to find a text example to support. 

 

 

 

2. Task analysis Ability to understand and explain the teaching task’s prompt and 

rubric.   

 

Pacing plan: see attachment 

Mini-task Prompt: 3 minutes-5lines:  In your own words, write a brief 

explanation of what the task is asking you to do. 

12 minutes – 10 lines - Choose one of Poe’s tones that is evident in 

―The Tell-Tale Heart.  Explain how this tone is evident with an 

example from the reading.  Choose one direct quote or citation 

from the story to support your idea.  Properly cite with quotation 

marks and page number.  

 

Product:  Short 

constructed response 

 

Mini-task No scoring 
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scoring guide  

Instructional 

strategies/ 

notes:  

 

 Review each student’s response to ensure she/he understands the task. Ensure relevant 

reading material is selected or provided. 

 Have students share responses so that students can hear/know what each other is doing and 

encourage them to help each other when appropriate.   

 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 

PD/ 

preparation:  
 Collaboratively plan the task: (e.g.) 

o How much time to teach each step? 

o How much time to score? 

o How to conduct scoring? 

o Do we need any training on specific aspects of the task? 

o What resources can support teaching? 

o Who has the expertise? 

 

 

3. Project planning Ability to plan a task so that reading and writing processes are 

accomplished on time 

Pacing plan: see attachment 

Mini-task Prompt: Create a project timeline Product: Timeline 

 

Mini-task 

scoring guide 

Meets: 

 Creates a ―doable‖ timeline that paces reading and writing 

processes 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

Instructional 

strategies/ 

notes:  

 

 Model a common or sample timeline & homework 

 Provide students with a timeline template 

 Discuss the importance of planning 

PD/ 

preparation:  
 Create sample timelines, homework, timeline template and other appropriate tools to 

support student planning. 

 

Reading Process  
 

1. Reading “habits of 

mind” 

Ability to select appropriate texts and understand necessary 

reading strategies needed for the task. 

Pacing plan: see attachment 

Mini-task Prompt:  

1) Identify sources you will use and note how each source relates to 

your task.   

―The Tell-Tale Heart‖ By: Edgar Allan Poe 

―Poe’s Life‖ By: James Southall Wilson 

―Birthday Ritual a Grave Tradition‖ By:  Roger J. Hansen 

 

2) Note sources in bibliographic format (if applicable) 

Product: Works Cited  

 

Mini-task 

scoring guide 

Meets: 

 Selects appropriate text(s) for task (if applicable) 

 Creates a first draft of a bibliography (if applicable) 

 Writes in readable prose 

Not yet:  

Attempts to meet the 

criteria for ―meets‖ 

Instructional 

strategies/ 

notes:  

 

 Assist students in selecting text/s or provide texts. Teachers may select texts for students, 

direct them to a collection, or have them select on their own. (See resources above) 

 Demonstrate reading strategies relevant to a type of text to prepare students for next steps 

in the ladder. 

 Provide students with template for bibliography and explain format and use 

PD/ 

preparation:  
 Discuss and analyze the appropriateness of texts for specific tasks 

 Review and discuss reading strategies that pertain to specific types of texts (e.g. literary, 

information, technical) and to the task 
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 Agree on a bibliographic format 

 Plan for students who need extra time, resources, or assistance 

 

2. Essential 

Vocabulary 

Ability to apply strategies for developing an 

understanding of a text(s) by locating words and 

phrases that identify key concepts and facts, or 

information.   

Pacing plan: see attachment 

Mini-task Prompt: In your notebook, identify key words or phrases as you 

read and define them denotatively and connotatively in context 

of the passage in the work you are reading.  Add terms we 

identified as the ―language of the discipline.‖  

 

Product: vocabulary notebook 

entries 

 

Mini-task 

scoring guide 

Meets: 

 Identifies vocabulary, phrases and notes their denotative 

meaning and, if applicable, their meaning in context of the 

passage(s).  

 Writes in readable prose 

Not yet: Attempts to meet the 

criteria for ―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 Review ―denotation‖ and ―connotation.‖   

 Use of dictionary and other sources to acquire understanding 

 Teach strategies for understanding words in context 

 Introduce language of reading and writing relevant to task (e.g. composition, memo, rhetoric, 

tone, concise) 

 Introduce or review relevant terms used in the discipline (e.g. longitude, socialization, 

demographics) 

 Introduce or reinforce language that applies to the discipline and literacy practices: e.g. 

rhetoric, headings, symbolism.  

PD/ 

preparation:  
 Determine strategies for teaching vocabulary and language of the discipline and literacy 

practices in reading and composition 

 Determine what the ―language of the discipline‖ relevant to this task will be 

 

 

3. Note-taking Ability to read purposefully and select relevant information; to 

summarize and/or paraphrase.   

Pacing plan: see attachment 

Mini-task Prompt: Using a note taking method, select information (passages, 

facts, data) relevant to the task; list (bullet) each source and note 

relevant information.   

L2 What strategies will you use to discern ―credible 

sources‖? 

L3 Why is it important in the process of inquiry to ―identify 

gaps‖ or ―unanswered questions‖ about the topic? 

 

What does ―plagiarism mean and what strategies can you use to 

avoid it?‖  

Product: notes & short 

response/ note-taking 

graphic organizer 

 

Mini-task 

scoring guide 

Meets: 

 Accomplishes task by selecting relevant source material to 

support controlling idea (include L2 and 3 if applied to task) 

 Answers question about plagiarism correctly and provides 

appropriate strategies for avoiding it 

 Writes in readable prose 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 Review policy for plagiarism and develop students’ understanding of it. 

 Provide students with a note taking method(s) and template 

 Discuss the term ―relevant‖ and what it means stay on task--two demands embedded in the 
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rubric 

 Teach strategies for identifying and selecting source material in the form of quotes, passages, 

data, etc. as it relates to a controlling idea and task – give students strategies for avoiding 

―highlight sprawl.‖ 

 L2 Discuss what is meant by ―credible sources‖ and strategies for knowing what is a credible 

source 

 L3 Discuss and demonstrate how authors ―identify gaps‖ or ―unanswered questions‖ and why 

this is important to inquiry 

 Identify any gaps or unanswered questions as you do you read about your topic. 

 Teach strategies for summarizing or paraphrasing 

PD/ 

preparation:  
 Strategies for teaching note taking skills, summarizing and paraphrasing 

 L2 Discuss and share strategies for discerning credible sources from suspect ones 

 L3 Discuss how authors ―identify gaps‖ or ―unanswered questions‖ and why this is important 

to inquiry; share strategies for helping students think through these demands 

 Review or develop a plagiarism policy. Determine strategies for avoiding it. 

 

 

 

 

4. Note-evaluation Ability to prioritize and narrow supporting information. Pacing plan: see attachment 

Mini-task Prompt: Prioritize relevant information in your notes on which to 

build your sequence or process. 

Product: notes and graphic 

organizer 

Mini-task 

scoring guide 

Meets: 

 Provides a prioritized set of notes that connect points for logic 

structure or line of thought 

 Suggests implications drawn from information about the issue or 

topic  

 Writes in readable prose 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 Students prioritize notes from ―most important‖ to ―least important‖ or ―most relevant‖ to 

―least relevant‖  

 

PD/ 

preparation:  
 Strategies for developing cognitive strategies as well as practical ones for prioritizing ideas, 

supporting evidence.   

 

Transition to Writing 
1. Bridging 

Conversation 

Ability to transition from reading or researching phase to 

writing phase. 

Pacing plan: see attachment 

Mini-task Prompt: In a quick write, write about what you know now that 

you’ve read about Edgar Allan Poe. What strategies might you use 

to ensure your information is accurate? 

Product: short response 

(with bullets) class work 

 

Mini-task 

scoring guide 

No scoring  

 

 

 

Instructional 

strategies/ 

notes:  

 

 Review professional or other samples of writing type and structure. 

 Deconstruct professional samples of the type of writing students will engage in   

o Demonstrate patterns of development (e.g. from most important to least important) 

o Note the difference between a claim and a controlling idea or thesis 

o Note the difference between an ―explanation‖ and an ―argument‖ 

o Analyze purpose and audience 

o Analyze tone and language choices 

o Evaluate effectiveness – Do you get the information and explanation you expect? 
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Why? 

 Discuss the prompt and what students need to do to complete the writing portion 

 Refer to rubric – point out demands and qualities of performance, such as ―substantive and 

credible, clear, thorough, relevant, etc.‖ 

 Conduct a seminar on the prompt’s question ( if using that version) or key issue or topic 

 Conduct a value-line exercise to ensure students understand a range of issues or options 

PD/ 

preparation:  
 Collect professional samples with a range of structures and patterns of development (e.g. 

deductive and inductive logic) 

 

Writing Process  

1. Initiation of Task Ability to establish a controlling idea and consolidate 

information relevant to task. 

Pacing plan:  

Mini-task Prompt: Write a summary paragraph that includes a controlling idea 

and sequences the key points you plan to make in your 

composition. 

Product: Five paragraph 

theis essay 

 

Mini-task 

scoring guide 

Meets: 

 Writes a concise summary statement or draft opening that 

establishes a controlling idea and identifies key points that 

support development of information and/or explanation. 

 Writes in readable prose 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 Show students’ summaries and abstracts or opening paragraphs from professional work 

 Demonstrate or provide a check-list for the ―ingredients‖ of an opening paragraph, such as 

author’s name, etc. and a range of approaches for establishing an informational/explanatory 

composition 

 Collectively write a summary demonstrating a controlling idea with key points that support 

the development of the explanation 

PD/ 

preparation:  
 Deconstruct the demands and qualities of performances embedded in the rubric.  What 

strategies or methods can help students acquire these skills and qualities of performance?  

 

 

 

 

2. Planning Ability to develop a line of thought and text structure 

appropriate to an Informational/Explanatory task. 

Pacing plan: see attachment 

Mini-task Prompt: Create an outline including key elements drawn from your 

reading or research and order them in some logical way – 5 

paragraph essay format 

Product: Outline/plan 

 

Mini-task 

scoring guide 

Meets: 

 Applies an outline strategy to develop reasoning for argument 

 Provides citations and references with elements for correct 

form  

 Draws a credible implication from information about an issue or 

topic 

 Writes in readable prose 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 Mini-lessons in logic structures – completed in following Communication Arts writing 

curriculum. 

 Use discussion-based strategies to develop thinking relevant to prompt 

 Have students connect ideas among the arts, literature, events 

PD/ 

preparation:  
 Teachers develop templates – thesis essay organizer 

 PD in discussion-based strategies and questioning 

 PD in logic structures 
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3. Development Ability to construct an initial draft with an emerging line of 

thought and structure. 

Pacing plan: see attachment 

Mini-task Prompt: Redraft an opening for your composition with one or 

more paragraphs that establishes the controlling idea and provides 

a lead in for your reader.  

 

Write an initial draft to include 5 paragraphs: an introduction with 

thesis statement, body with three major ideas and supporting 

details, and conclusion which restates the thesis. 

Product: Opening 

paragraph with thesis and 

first draft 

 

Mini-task 

scoring guide 

Meets: 

 Provides an opening to include a controlling idea and an 

opening strategy relevant to the prompt 

 Provides an initial draft with all elements of the prompt 

addressed 

 Writes in readable prose 

 Model incorporating citations into paragraphs at appropriate 

places 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 How to open an informational/explanatory composition – e.g, with background information, 

a question, quote, or grand sweeping statement - hook 

 How to end a composition –e.g. as a comment about next steps, a restatement of main 

finding or a description of unanswered questions 

 Use of template for all levels to guide students through first draft 

 Student-led revision sessions – use transitions words 

PD/ 

preparation:  
 Drafting strategies – conferencing and whole group 

 Discuss use of technology to manage some of the feedback to students 

 

4. Revision Ability to apply revision strategies to refine development of 

argument, including line of thought, language usage, and tone 

as appropriate to audience and purpose. 

Pacing plan: see attachment 

Mini-task Prompt: Apply revision strategies for clarity, logic, language, cohesion 

(students should do at least 2 drafts).   

Product: Revised drafts (2 

or more) 

Mini-task 

scoring guide 

Meets: 

 Demonstrates use of revision strategies that clarify logic and 

development of ideas; embeds relevant details; improves word-

usage and phrasing; and creates smooth transitions between 

sentences and paragraphs – using CA editing checklist  (see 

attached editing checklist) 

 Applies a text structure to organize reading material content and 

to explain key points related to the prompt 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 

 Develop ways to manage revision process so that students get feedback in timely and helpful 

ways 

 Draft study (students volunteer a segment for class or small group help and discussion) 

 Peer feedback on clarity of thinking and development of claim/argument 

 Read-aloud for peer and adult feedback 

 Strategies for embedding informational – citation methods, quoting, paraphrasing 

PD/ 

preparation:  
 Identify strategies for revising for IDEAS and LOGIC before editing for grammar. Strategies 

such as 

o individual & small group mentoring 

o ―what’s good, what’s needed‖ feedback 
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o peer feedback methods 

 

5. Editing Ability to apply editing strategies and presentation applications. Pacing plan: see attachment 

Mini-task Prompt: Finalize draft for the readership; apply finishing touches (e.g. 

visuals, neatness, formatting, copy editing). 

Product: Next to final draft 

 

Mini-task 

scoring guide 

Meets: 

 Demonstrates use of strategies that 

enhance the readability and appearance of 

the work for presentation 

Not yet: Attempts to meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes:  

 Use of error analysis to encourage self-correction of language usage and grammatical errors  

 Use of copy-editing mark 

 FCS explanation and partner checklist 

PD/ 

preparation:  
 Editing strategies 

 Technology and publishing methods 

 

Final Draft Submit your final draft before or on due date for scoring and feedback. 

 

Optional post-test Administer classroom assessment as post-test to measure ability to perform 

independently on shorter version of same template task 

 
Optional Extension An activity that allows students to apply what is learned in the classroom to an experience involving 

non-school or other audiences and situations. 

Students will read the "Raven, ―Annabel Lee,‖ and/or ―Spirits of the Dead‖ discuss the mood and tone, while 

acknowledging similar themes and elements from "Tell-Tale Heart." 

 

 

 

 

 

 

 

Materials, references and supports 
For Teachers For Students 

―The Tell-Tale Heart‖ McDougal-Littell resources 

Active Reading PowerPoint 

 

"Edgar Allan Poe." The Language of Literature. 

Evanston, IL:  

           McDougal Littell, 2006. Print. 

 

Hansen, Roger, J. "Birthday Ritual a Grave Tradition." 

The           

          Language of Literature.  Evanston, IL: 

McDougal    

          Littell, 2006. Print. 

 

Poe, Edgar, A. "Annabel Lee." (1849).  Poetry 

Foundation.    

         N.p., 2010. Web. 4 Nov 2010.        

<http://www.poetryfoundation.org/archive/poem.htm>. 

 

Poe, Edgar, A. "The Raven." (1845).  Poetry 

―The Tell-Tale Heart‖ By: Edgar Allan Poe 

―Poe’s Life‖ By: James Southall Wilson 

―Birthday Ritual a Grave Tradition‖ By:  Roger J. 

Hansen 

Additional sources used with advanced students – 

see works cited in Teacher’s column 
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Foundation.         

        N.p., 2010. Web. 4 Nov 2010.  

<http://www.poetryfoundation.org/archive/poe

m.htm>. 

 

Poe, Edgar, A. "Spirits of the Dead." (1827).  READ. 

19  

        October 2007: 14-15. Print. 

 

Poe, Edgar A. "The Tell-Tale Heart." (1843).  The 

Language  

      of Literature. Evanston, IL: McDougal Littell, 

2006. Print. 

 

 

 

"Poe's Life: Death Theories." The Museum of Edgar 

Allan  

        Poe. Poe Museum, 2010. Web. 3 Nov 2010.  

      <http://www.poemuseum.org/life-death.php>. 

 

"Poe's Life: Who is Edgar Allan Poe." The Museum of 

Edgar  

        Allen Poe. Poe Museum, 2010. Web. 3 Nov 2010.  

         <http://www.poemuseum.org/life.php>. 

 

Wilson, James Southall. "Poe's Life." The Museum of 

Edgar  

         Allen Poe. Poe Museum, 2007. Web. 6 Nov 

2010.     

<http://www.poemuseum.org/poes_life/index.htm>. 
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Section 4: What Results? 

How good is good enough? 

Classroom Assessment Rubric (Informational/Explanatory) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/Research Presents and applies relevant information with general accuracy. 

Controlling Idea Establishes a controlling idea that states the main purpose and/or question for the 

tasks. L2 Addresses the credibility of sources. 

Development Presents sufficient information in order to examine or convey topics or issues, 

answer questions, solve problems; identifies salient themes or features; explains key 

information with sufficient detail. *L2 Discusses relevant implications to topic. L3 

Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, 

compare, or explain cause/effect, or problem/solution. 

Conventions 

 

Demonstrates a command of standard English conventions and cohesion; employs 

language and tone appropriate to audience and purpose.  

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Attempts to present information relevant to prompt.  

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a research 

question. 

Development Tends to retell rather than present information in order to answer questions, solve 

problems; lacks details to develop topic. *L2 Implications are weak or not relevant to 

topic. L3 Does not identifies a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; 

language and tone are inappropriate to audience and purpose.  
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Appendix: Teacher Work Section 

What now, what next? 

 

The LDC modules and tasks are just the beginning.  It is putting these—and others--into play in many classrooms 

with many different students that will allow individual teachers and all of us together to improve on how we build 

students reading and writing skills to meet the common core standards.   This is a working section for teachers.  

It should include teacher notes, comments and feedback on the original module after it is taught.  No doubt it 

will be expanded and change as LDC partners weigh in and as the Foundation develops the platform for sharing 

work.   

 

A. Thoughts. Provide thoughts and ideas after teaching the module to different students in different 

classes  

 

B. Variations.  Add ideas for spin-offs or extensions to the module. 

 

 

Revised Prompt: 

 

Task 11 (Informational):  After reading ―The Tell-Tale Heart,‖ and other works by Edgar Allen Poe, write a 

report that defines tone and explains how Poe established tone in the text. 
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Instructions 

I. Instructions for Section 1 

A.  Template task 

 Decide whether you want an argumentation, informational, or narrative task and review the 

template tasks in the section you choose.  
  Keep in mind that each type requires students to manage different skills and purposes. Which 

template best fits the content your students will be working with? Which template best set up 

opportunities for students to apply literacy skills they need to learn and practice? 
 

B. Standards 

 Review and start thinking about the Common Core Standards related to selected task. 

 Further investigate the Common Core Standards at the grade level for the task they are 

developing, if they seek more specific grade-appropriate specifics. 

 Specify the state and/or district content standards that will also be reflected in the module. 

 

C. Teaching Task 

 Fill in the blanks as the template directs, inserting, for example, a question, content, and product. 

Be sure to not change the provided language of the template. The written parts of the template 

ensure that your task is aligned to the common core standards. 
 Provide the necessary background or information students will need to begin to address the 

teaching prompt. 

 Outline an extension of the task if desired. 

 The filled in template task is now a teaching task, designed by you. Check it to make sure it’s 

manageable, appropriate, and clear. 

 

D. Classroom Assessment Task 

 Determine whether or not a pre and/or post assessment will be given for this particular task 

based on other assessments being conducted 

  For the pre and/or post assessment, use the same informational or explanatory template task as 

selected for the teaching task.  

 For both the pre/post assessment, change the fill-in-the-blank content to reflect the shorter time 

frame that students will be given to complete the classroom assessment.   

 Resist temptation to change the provided language of the selected template task in order to 

ensure alignment with the teaching task. 

II. Instructions for Section 2 

A. Back-map the requirements of the task to identify the specific skill students need to complete the 

task.  Adjust the number of lines/headers as needed to make the chart work for you.   

 

B. To define each skill, describe each starting with the statement ―Ability to….‖ 

 

C. Cluster skills in a way that makes sense for instruction.   

 

III. Instructions for Section 3 

A. Organize Section 3 around the skills identified, defined, and clustered in Section 2.  

 

B. Mini-tasks: Adopt or develop the ―mini-tasks‖ or short assignments you will teach students and have 

them complete based on the skills you have identified they will need for the overall task. Make sure 

to include a measurable product and rubric for each task and be explicit about how the mini-task 

relates to the skills required for the overall task and is not just a ―fun activity‖ for students. 
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C. Instructional strategies/notes: For each mini-task adopted or developed, outline/bullet the types of 

instructional strategies you will use with students to teach them the identified skills and guide them in 

producing products. 

 

D. Pacing plans: Based on where your students are, think through the amount of time it will take for you 

to teach and students to complete the mini-tasks and the overall task –make notations including 

notes on moving from the broader instructional strategies to more specific day-to-day lesson plans 

and differentiating time based on level of student skill. 

 

E. Professional development/preparation:  If you choose, think through what type of support you would 

need – or others may need—to teach students the skills you have identified.  What do you already 

know?  What would you need to know?  Where could you find support? 

 

F. Materials, references, and supports:  What supports do teachers need?  What supports do students need? 

You should provide information on the instructional materials, resources and supports necessary for 

teaching and learning of skills and content required by the task in this section.  There are two 

sections: one for teachers, one for students.  Check out the example materials and resources that 

others have listed in their modules--this section should identify specific learning resources related to 

the developed task such as specific articles, on-line learning sites, books, etc not just day-to-day 

school tools such as a notebook and highlighter.  Complete one section for student materials and 

one section for teachers’ materials—think though how and why these might be different. 

 

IV. Instructions for Section 4 

A. Provide exemplary student work samples resulting from the teaching of your module. 

 

B. Add any other supports needed to support scoring and using results (TBD). 

 

C. As an option, create a classroom assessment task to use as an ―un-coached‖ measure of student 

performance on a short, 1-2 period test built on the same template as the teaching task.  This type 

task can also be used as a pre-test. 

 

Appendix Instructions 

A. Provide thoughts and ideas after teaching the module to different students in different classes 

including addressing: 

 

 What worked?  What didn’t? 

 What changes would make, if had it to do over 

 Evaluation information 

 

B. Variations on a theme:  Add ideas for spin-offs or extensions to the module…. 

 

 

 

 

 

 



Pacing Guide for “Mood and Tone” Module 
Grade 8 Communication Arts Task 11 

 
Day 1 
 

 Literacy By Design  
o Instructional ladder, Section 1- Pre-test 

 Complete classroom assessment task (“Dracula and 
Voldemort”) 

 
Day 2  
 

 Content: Mood and Tone  
o EQ:  How do authors use tone to create a mood for the reader? 

 Literacy By Design  
o Instructional Ladder, Section 1- Bridging Conversation  

 Introduction of the Prompt/ Rubric 
 
Day 3-5 
 

o   Content: Define mood and tone and “Tell-Tale Heart” vocabulary 
o EQ:  How can visualizing help determine the mood and tone in a 

story? 
o Assessment Quiz (matching) 

 Literacy By Design  
o Instructional Ladder, Section 1- Begin Instructional Sequence 

 Understanding teaching task prompt  
o Instructional Ladder, Section 2- Reading “Habits of mind”  

 Selecting appropriate tests/ reading strategies  
o Instructional Ladder, Section 2- Essential Vocabulary  

 
Day  6-8 

 Content: Read “Tell-Tale Heart” and model for students how to determine 
mood and tone and utilize the active reading strategies 

o EQ: How can visualizing help determine the mood and tone in a story? 
o Assessment Quiz (matching) 

 Literacy By Design  
o Instructional Ladder, Section 1- Begin Instructional Sequence 

 Understanding teaching task prompt  
o Instructional Ladder, Section 2- Reading “Habits of mind”  

 Selecting appropriate tests/ reading strategies  
o Instructional Ladder, Section 2- Essential Vocabulary  

 
 
 



Day 10-11  
 Literacy By Design  

o Instructional ladder, Section 2- Researching information on Poe to 
support main ideas 

o Instructional ladder, Section 2- Bridging Conversation  
 Transition to writing (identification of examples in paragraph) 

 
Day 12-14 

 Literacy By Design  
o Instructional Ladder, Section 4- Initiation of task  

 Brainstorm and establish thesis 
 
Day 15-18 

 Literacy By Design  
o Instructional Ladder, Planning 

 Develop line of thought and appropriate text structure (thesis 
organizer) 

 
o Instructional ladder, Section 4- Development 

 Begin writing rough draft 
 
Day 19-20  

 Literacy By Design 
o Instructional ladder, Section 4- Revisions 

 Rough draft revisions 
 
Day 21 

 Literacy By Design  
o Instructional ladder, Section 4- Editing  

 Finishing touches prior to final draft  
 

o Instruction ladder, Section 4- Final Draft  
 Students turn in final draft  

 



The Raven 
By:  Edgar Allen Poe 
 
Once upon a midnight dreary, while I pondered, weak and weary, 
Over many a quaint and curious volume of forgotten lore-- 
While I nodded, nearly napping, suddenly there came a tapping, 
As of some one gently rapping, rapping at my chamber door. 
"'Tis some visiter," I muttered, "tapping at my chamber door-- 
Only this and nothing more."  
 
Ah, distinctly I remember it was in the bleak December, 
And each separate dying ember wrought its ghost upon the floor. 
Eagerly I wished the morrow;--vainly I had sought to borrow 
From my books surcease of sorrow--sorrow for the lost Lenore-- 
For the rare and radiant maiden whom the angels name Lenore-- 
Nameless here for evermore.  
 
And the silken sad uncertain rustling of each purple curtain 
Thrilled me--filled me with fantastic terrors never felt before; 
So that now, to still the beating of my heart, I stood repeating 
"'Tis some visiter entreating entrance at my chamber door-- 
Some late visiter entreating entrance at my chamber door; 
This it is and nothing more."  
 
Presently my soul grew stronger; hesitating then no longer, 
"Sir," said I, "or Madam, truly your forgiveness I implore; 
But the fact is I was napping, and so gently you came rapping, 
And so faintly you came tapping, tapping at my chamber door, 
That I scarce was sure I heard you"--here I opened wide the door-- 
Darkness there and nothing more.  
 
Deep into that darkness peering, long I stood there wondering, fearing, 
Doubting, dreaming dreams no mortals ever dared to dream before; 
But the silence was unbroken, and the stillness gave no token, 
And the only word there spoken was the whispered word, "Lenore?" 
This I whispered, and an echo murmured back the word, "Lenore!"-- 
Merely this and nothing more.  
 
Back into the chamber turning, all my sour within me burning, 
Soon again I heard a tapping something louder than before. 
"Surely," said I, "surely that is something at my window lattice; 
Let me see, then, what thereat is and this mystery explore-- 
Let my heart be still a moment and this mystery explore;-- 
'Tis the wind and nothing more.  
 
Open here I flung the shutter, when, with many a flirt and flutter, 
In there stepped a stately Raven of the saintly days of yore. 
Not the least obeisance made he; not a minute stopped or stayed he, 
But, with mien of lord or lady, perched above my chamber door-- 
Perched upon a bust of Pallas just above my chamber door-- 



Perched, and sat, and nothing more.  
 
Then the ebony bird beguiling my sad fancy into smiling, 
By the grave and stern decorum of the countenance it wore, 
"Though thy crest be shorn and shaven, thou," I said, "art sure no craven, 
Ghastly grim and ancient Raven wandering from the Nightly shore-- 
Tell me what thy lordly name is on the Night's Plutonian shore!" 
Quoth the Raven, "Nevermore."  
 
Much I marvelled this ungainly fowl to hear discourse so plainly, 
Though its answer little meaning--little relevancy bore; 
For we cannot help agreeing that no living human being 
Ever yet was blessed with seeing bird above his chamber door-- 
Bird or beast upon the sculptured bust above his chamber door, 
With such name as "Nevermore."  
 
But the Raven, sitting lonely on that placid bust, spoke only 
That one word, as if its soul in that one word he did outpour 
Nothing farther then he uttered; not a feather then he fluttered-- 
Till I scarcely more than muttered: "Other friends have flown before-- 
On the morrow he will leave me, as my Hopes have flown before." 
Then the bird said "Nevermore."  
 
Startled at the stillness broken by reply so aptly spoken, 
"Doubtless," said I, "what it utters is its only stock and store, 
Caught from some unhappy master whom unmerciful Disaster 
Followed fast and followed faster till his songs one burden bore-- 
Till the dirges of his Hope that melancholy burden bore 
Of 'Never--nevermore.'"  
 
But the Raven still beguiling all my sad soul into smiling, 
Straight I wheeled a cushioned seat in front of bird and bust and door; 
Then, upon the velvet sinking, I betook myself to linking 
Fancy unto fancy, thinking what this ominous bird of yore-- 
What this grim, ungainly, ghastly, gaunt, and ominous bird of yore 
Meant in croaking "Nevermore."  
 
This I sat engaged in guessing, but no syllable expressing 
To the fowl whose fiery eyes now burned into my bosom's core; 
This and more I sat divining, with my head at ease reclining 
On the cushion's velvet lining that the lamp-light gloated o'er, 
But whose velvet violet lining with the lamp-light gloating o'er 
She shall press, ah, nevermore!  
 
Then, methought, the air grew denser, perfumed from an unseen censer 
Swung by Seraphim whose foot-falls tinkled on the tufted floor. 
"Wretch," I cried, "thy God hath lent thee--by these angels he hath sent thee 
Respite--respite and nepenthe from thy memories of Lenore! 
Quaff, oh quaff this kind nepenthe and forget this lost Lenore!" 
Quoth the Raven, "Nevermore."  



 
"Prophet!" said I, "thing of evil!--prophet still, if bird or devil!-- 
Whether Tempter sent, or whether tempest tossed thee here ashore, 
Desolate, yet all undaunted, on this desert land enchanted-- 
On this home by Horror haunted--tell me truly, I implore-- 
Is there--is there balm in Gilead?--tell me--tell me, I implore!" 
Quoth the Raven, "Nevermore."  
 
"Prophet!" said I, "thing of evil!--prophet still, if bird or devil! 
By that Heaven that bends above us--by that God we both adore-- 
Tell this soul with sorrow laden if, within the distant Aidenn, 
It shall clasp a sainted maiden whom the angels name Lenore-- 
Clasp a rare and radiant maiden whom the angels name Lenore." 
Quoth the Raven, "Nevermore."  
 
"Be that word our sign of parting, bird or fiend!" I shrieked, upstarting-- 
"Get thee back into the tempest and the Night's Plutonian shore! 
Leave no black plume as a token of that lie thy soul has spoken! 
Leave my loneliness unbroken!--quit the bust above my door! 
Take thy beak from out my heart, and take thy form from off my door!" 
Quoth the Raven, "Nevermore."  
 
And the Raven, never flitting, still is sitting, still is sitting 
On the pallid bust of Pallas just above my chamber door; 
And his eyes have all the seeming of a demon's that is dreaming 
And the lamp-light o'er him streaming throws his shadows on the floor; 
And my soul from out that shadow that lies floating on the floor 
Shall be lifted--nevermore! 



Birthday ritual a grave tradition - New figure brings tribute to 
Poe 

The Washington Times - Tuesday, January 20, 1998 
Author: Ronald J. Hansen, THE WASHINGTON TIMES 
 
BALTIMORE - With customary stealth but wearing a newfangled get-up, a black-clad 
stranger carried on the half-century tradition here of placing three red roses and a 
bottle of cognac at the grave of Edgar Allan Poe in a pre-dawn visit yesterday.  
 
Because he was dressed in ordinary street clothes, the man slipped in unrecognized 
past some of the two-dozen people who had gathered at 3 a.m. at Westminster Church 
to watch the ritual.  
 
Beginning in 1949, one man - his identity unknown - visited the grave on the poet and 
author's birthday. In recent years, a new man, dressed in black and wearing a hat, has 
sneaked into the small graveyard tucked in downtown Baltimore.  
 
"I thought for sure he wouldn't show up or would get stuck in the traffic," said Jeff 
Jerome, curator of the Edgar Allan Poe House and Museum.  
 
Instead, the stranger walked through the crowd undetected and left his gifts at 3:05 
a.m.  
 
"What? He walked right past here?" asked one breathless woman who sat in her 
parked car waiting for a glimpse. About 20 Poe devotees handpicked by Mr. Jerome 
did see the brief tribute from the windows of the church. One man, Christoffer Nilsson, 
23, came from Sundsvall, Sweden, to see the stranger.  
 
Born 189 years ago, Poe lived in Baltimore for seven years and died here in 1849 at 
age 40. He penned classic horror stories such as "The Fall of the House of Usher," 
"The Pit and the Pendulum," "The Telltale Heart" and "The Masque of the Red Death." 
His famous poems include "The Raven" and "Annabel Lee."  
 
Mr. Jerome and others were baffled by the appearance of yet another mystery man.  
 
"I don't know what that indicates," Mr. Jerome said. "We thought maybe it was a father-
and-son tradition and Dad got too sick or too ill to come down here in the middle of the 
night. But when we started seeing different people, it put a hole in that theory. It's open 
to speculation."  
 
As in years past, the stranger placed the roses and a half-empty bottle of Martell 
cognac at the grave, knelt at the grave, touched the white marble, stood up, tipped his 
cap and walked away.  



 
"The guy last year was big and walked with an attitude," Mr. Jerome said. "This guy 
seemed like a regular Joe."  
 
Unlike previous years, this 6-foot-tall man eschewed a long black cape or coat and 
entered with a waist-length black leather jacket and scarf. Befitting the frightening tales 
Poe wrote, two black cats walked around the cemetery, one of them across the grave 
exactly at midnight.  
 
The visitor believed to be the original carried on the tradition until 1993, when he left a 
cryptic note saying, "The torch will be passed." A younger man took up the task for two 
years.  
 
Last year's 6-foot-5 stranger did not creep into the rear of the cemetery to the site of 
Poe's original grave to deposit his tribute. Instead, he strode up to the monument at the 
front of the church, where Poe was reburied in 1875, drank a long toast, then bent over 
and kissed the relief image of the poet carved into the monument.  
 
Martha Womack, a high school literature teacher in Farmville, Va., was as thrilled to 
see the tribute this year as in her three prior visits.  
 
"It's one of those mysteries we just don't want to lose," she said. "Every year it's a little 
bit different."  
 
Poe "was our first literary critic and the originator of the detective story. Sherlock 
Holmes stories were based on Poe stories," Ms. Womack said. "I think people are still 
interested in him because of the mystery surrounding his life and his death."  
 
What happened during the last four days of Poe's life remains unknown and is the 
subject of a play written by Michael I. Schmitt, who drove from Philadelphia and stood 
in the 38-degree chill to watch the tradition he had read about. Unfortunately, he and 
about four others were standing near the white marble Poe family marker instead of 
near Poe's grave in the back of the cemetery.  
 
The roses are thought to represent the poet, his wife and her mother, who are all 
buried in the graveyard. Poe's grandparents and brother also are buried here.  
 
And what would Poe make of the curious birthday tradition?  
 
"He would love it," Ms. Womack said, her eyes lighting up. "Without a doubt, he would 
love it because he didn't get the attention he deserved in life. But he gets it now."  
 
Mr. Jerome, 47, said he doesn't know who carries out the visits, and no attempts have 
been made to confront the stranger.  



 
"It's harmless, and I hope it will continue," Mr. Jerome said. "I think it's an act of love, 
and it's captured everyone's imagination all over the world." 
 
 
Caption: Photos (A, color), A) Flowers adorn the Baltimore grave of 19th-century poet 
and author Edgar Allan Poe yesterday as they have mysteriously every year on the 
anniversary of his birth.(WILD ART, C1); B) Edgar Allan Poe's grave is the scene of an 
oddly endearing ritual., Both By Charles Weiss/The Washington Times  
 



Poe's Life 
Who is Edgar Allan Poe? 
The name Poe brings to mind images of murderers and madmen, premature burials, and mysterious women 

who return from the dead. His works have been in print since 1827 and include such literary classics as 

“The Tell-Tale Heart,” “The Raven,” and “The Fall of the House of Usher.” This versatile writer’s oeuvre 

includes short stories, poetry, a novel, a textbook, a book of scientific theory, and hundreds of essays and 

book reviews. He is widely acknowledged as the inventor of the modern detective story and an innovator in 

the science fiction genre, but he made his living as America’s first great literary critic and theoretician. 

Poe’s reputation today rests primarily on his tales of terror as well as on his haunting lyric poetry. 

 

Just as the bizarre characters in Poe’s stories have captured the public imagination so too has Poe himself. 

He is seen as a morbid, mysterious figure lurking in the shadows of moonlit cemeteries or crumbling 

castles. This is the Poe of legend.  But much of what we know about Poe is wrong, the product of a 

biography written by one of his enemies in an attempt to defame the author’s name. 

 

The real Poe was born to traveling actors in Boston on January 9, 1809.  Edgar was the second of three 

children. His other brother William Henry Leonard Poe would also become a poet before his early death, 

and Poe’s sister Rosalie Poe would grow up to teach penmanship at a Richmond girls’ school.  Within three 

years of Poe’s birth both of his parents had died, and he was taken in by the wealthy tobacco merchant John 

Allan and his wife Frances Valentine Allan in Richmond, Virginia while Poe’s siblings went to live with 

other families. Mr. Allan would rear Poe to be a businessman and a Virginia gentleman, but Poe had 

dreams of being a writer in emulation of his childhood hero the British poet Lord Byron. Early poetic 

verses found written in a young Poe’s handwriting on the backs of Allan’s ledger sheets reveal how little 

interest Poe had in the tobacco business. By the age of thirteen, Poe had compiled enough poetry to publish 

a book, but his headmaster advised Allan against allowing this.   

 

In 1826 Poe left Richmond to attend the University of Virginia, where he excelled in his classes while 

accumulating considerable debt. The miserly Allan had sent Poe to college with less than a third of the 

money he needed, and Poe soon took up gambling to raise money to pay his expenses. By the end of his 

first term Poe was so desperately poor that he burned his furniture to keep warm.   

 

Humiliated by his poverty and furious with Allan for not providing enough funds in the first place, Poe 

returned to Richmond and visited the home of his fiancée Elmira Royster, only to discover that she had 

become engaged to another man in Poe’s absence.   The heartbroken Poe’s last few months in the Allan 

mansion were punctuated with increasing hostility towards Allan until Poe finally stormed out of the home 

in a quixotic quest to become a great poet and to find adventure. He accomplished the first objective by 

publishing his first book Tamerlane when he was only eighteen, and to achieve the second goal he enlisted 

in the United States Army. Two years later he heard that Frances Allan, the only mother he had ever 

known, was dying of tuberculosis and wanted to see him before she died. By the time Poe returned to 

Richmond she had already been buried. Poe and Allan briefly reconciled, and Allan helped Poe gain an 

appointment to the United States Military Academy at West Point.   

 

Before going to West Point, Poe published another volume of poetry. While there, Poe was offended to 

hear that Allan had remarried without telling him or even inviting him to the ceremony. Poe wrote to Allan 

detailing all the wrongs Allan had committed against him and threatened to get himself expelled from the 

academy. After only eight months at West Point Poe was thrown out, but he soon published yet another 

book. 

 

Broke and alone, Poe turned to Baltimore, his late father’s home, and called upon relatives in the city. One 

of Poe’s cousins robbed him in the night, but another relative, Poe’s aunt Maria Clemm, became a new 

mother to him and welcomed him into her home.  Clemm’s daughter Virginia first acted as a courier to 

carry letters to Poe’s lady loves but soon became the object of his desire.   

 

While Poe was in Baltimore, Allan died, leaving Poe out of his will, which did, however, provide for an 



illegitimate child Allan had never seen. By then Poe was living in poverty but had started publishing his 

short stories, one of which won a contest sponsored by the Saturday Visiter. The connections Poe 

established through the contest allowed him to publish more stories and to eventually gain an editorial 

position at the Southern Literary Messenger in Richmond. It was at this magazine that Poe finally found his 

life’s work as a magazine writer.   

 

Within a year Poe helped make the Messenger the most popular magazine in the south with his sensational 

stories as well as with his scathing book reviews. Poe soon developed a reputation as a fearless critic who 

not only attacked an author’s work but also insulted the author and the northern literary establishment. Poe 

targeted some of the most famous writers in the country.  One of his victims was the anthologist and editor 

Rufus Griswold. 

 

At the age of twenty-seven, Poe brought Maria and Virginia Clemm to Richmond and married his Virginia, 

who was not yet fourteen. The marriage proved a happy one, and the family is said to have enjoyed singing 

together at night. Virginia expressed her devotion to her husband in a Valentine poem now in the collection 

of the Enoch Pratt Free Library, and Poe celebrated the joys of married life in his poem “Eulalie.” 

Dissatisfied with his low pay and lack of editorial control at the Messenger, Poe moved to New York City. 

In the wake of the financial crisis known as the “Panic of 1837,” Poe struggled to find magazine work and 

wrote his only novel, The Narrative of Arthur Gordon Pym.   

 

After a year in New York, Poe moved to Philadelphia in 1838 and wrote for a number of different 

magazines. He served as editor of Burton’s and then Graham’s magazines while continuing to sell articles 

to Alexander’s Weekly Messenger and other journals.  In spite of his growing fame, Poe was still barely 

able to make a living. For the publication of his first book of short stories, Tales of the Grotesque and 

Arabesque, he was only paid with twenty-five free copies of his book. He would soon become a champion 

for the cause of higher wages for writers as well as for an international copyright law. To change the face of 

the magazine industry, he proposed starting his own journal, but he failed to find the necessary funding. 

In the face of poverty Poe was still able to find solace at home with his wife and mother-in-law, but tragedy 

struck in 1842 when Poe’s wife contracted tuberculosis, the disease that had already claimed Poe’s mother, 

brother, and foster mother.   

 

Always in search of better opportunities, Poe moved to New York again in 1844 and introduced himself to 

the city by perpetrating a hoax. His “news story” of a balloon trip across the ocean caused a sensation, and 

the public rushed to read everything about it—until Poe revealed that he had fooled them all.  

 

The January 1845 publication of “The Raven” made Poe a household name. He was now famous enough to 

draw large crowds to his lectures, and he was beginning to demand better pay for his work. He published 

two books that year, and briefly lived his dream of running his own magazine when he bought out the 

owners of the Broadway Journal. The failure of the venture, his wife’s deteriorating health, and rumors 

spreading about Poe’s relationship with a married woman, drove him out of the city in 1846. At this time he 

moved to a tiny cottage in the country. It was there, in the winter of 1847 that Virginia died at the age of 

twenty-four. Poe was devastated, and was unable to write for months. His critics assumed he would soon be 

dead. They were right. Poe only lived another two years and spent much of that time traveling from one 

city to the next giving lectures and finding backers for his latest proposed magazine project to be called The 

Stylus. 

 

While on lecture tour in Lowell, Massachusetts, Poe met and befriended Nancy Richmond. His idealized 

and platonic love of her inspired some of his greatest poetry, including “For Annie.” Since she remained 

married and unattainable, Poe attempted to marry the poetess Sarah Helen Whitman in Providence, but the 

engagement lasted only about one month. In Richmond he found his first fiancée Elmira Royster Shelton 

was now a widow, so began to court her again. Before he left Richmond on a trip to Philadelphia he 

considered himself engaged to her, and her letters from the time imply that she felt the same way. On the 

way to Philadelphia, Poe stopped in Baltimore and disappeared for five days.   

He was found in the bar room of a public house that was being used as a polling place for an election. The 

magazine editor Joseph Snodgrass sent Poe to Washington College Hospital, where Poe spent the last days 

of his life far from home and surrounded by strangers. Neither Poe’s mother-in-law nor his fiancée knew 



what had become of him until they read about it in the newspapers. Poe died on October 7, 1849 at the age 

of forty. The exact cause of Poe’s death remains a mystery. 

Days after Poe’s death, his literary rival Rufus Griswold wrote a libelous obituary of the author in a 

misguided attempt at revenge for some of the offensive things Poe had said and written about him. 

Griswold followed the obituary with a memoir in which he portrayed Poe as a drunken, womanizing 

madman with no morals and no friends.  Griswold’s attacks were meant to cause the public to dismiss Poe 

and his works, but the biography had exactly the opposite effect and instead drove the sales of Poe’s books 

higher than they had ever been during the author’s lifetime. Griswold’s distorted image of Poe created the 

Poe legend that lives to this day while Griswold is only remembered (if at all) as Poe’s first biographer.  
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Poe's Life 

Death Thoeries 

 

On October 3, 1849, Dr. Joseph E. Snodgrass received the following note: 

Baltimore City, Oct. 3, 1849  

 

Dear Sir,  

There is a gentleman, rather the worse for wear, at Ryan's 4th ward polls, who goes 

under the cognomen of Edgar A. Poe, and who appears in great distress, & he says he is 

acquainted with you, he is in need of immediate assistance. 

Yours, in haste,  

JOS. W. WALKER  

To Dr. J.E. Snodgrass.  

 

This is the first verifiable evidence available of Poe's whereabouts since departing 

Richmond in the early morning of September 27. His intended destination had been 

Philadelphia, where he was to edit a volume of poetry for Mrs. St. Leon Loud. Dr. 

Snodgrass found Poe semiconscious and dressed in cheap, ill-fitting clothes so unlike 

Poe's usual mode of dress that many believe that Poe's own clothing had been stolen. Poe 

was taken to Washington College Hospital on the afternoon of October 3 and did not 

regain consciousness until the next morning. For days he passed from delirium to 

unconsciousness, but never recovered well enough to tell how he had arrived in such a 

condition. For no known reason he started calling loudly for "Reynolds" on the fourth 

night. 

 

In the early morning hours of October 7, Poe calmly breathed a simple prayer, "Lord, 

help my poor soul," and died. His cause of death was ascribed to "congestion of the 

brain." No autopsy was performed, and the author was buried two days later. In dying 

under such mysterious circumstances, the father of the detective story has left us with a 

real-life mystery which Poe scholars, medical professionals, and others have been trying 

to solve for over 150 years. 
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Name:  ____________________________________ 
 
Date:  ___________________ 
 
Section:  ________________ 
 
 

Module Title:  
The Literary Tone of Edgar Allan Poe 

 
Background Information: In order to write mysterious and horrific tales, authors use 
tone to create a suspenseful and eerie atmosphere for the reader.  Edgar Allan Poe was a 
master of this; one could consider him the 19th Century version of Stephen King.  While 
reading one of his most famous works, "Tell-Tale Heart," you will identify Poe's literary 
tone.  After discussion and analysis, you will investigate Poe's life through textbook 
resources and informational articles to understand why he used such a specific tone in his 
writings. 
 
Your Task:  After researching textbook resources/articles on Edgar Allen Poe, and reading 
“The Tell-Tale Heart,” write a report that defines tone and explains how Poe’s life is 
connected to the specific tone of his writing.  Support your discussion with evidence from 
your research. 
 
Think about: 
 
 What do you need to know and know how to do to accomplish this task? 
 
 
 
 
 
 
 
 
 
  
 What materials will you need to accomplish this task? 
 
 
 
 
 
  
 Which text structure best fits this task?   
 



Name:  _________________________    Date Due:  ______________ 

Style of Writing Piece:  ________________________ 

Subject of Writing Piece:  ______________________ 

 

Editing Checklist – Use with FCA’s 

1. Write the transition words that you have used in the following areas of your paper: 

Body Paragraph 1: 

Body Paragraph 2: 

Body Paragraph 3: 

 If you cannot complete at least one transition for each paragraph, you need to edit 

your paragraphs so you can completely answer Question 1! 

2. Underline where you have defined tone in your introduction. 

3. Underline the thesis in your introduction. 

4. Underline the restated thesis in your conclusion. 

Use the checklist below to edit each paragraph. 

 
 Intro Body 1 Body 2 Body 3 Conclusion 

Check spelling      

Eliminate 

contractions (like 

don’t, can’t) 

     

Check ending 

punctuation 

     

Check 

capitalization 

     

________  Eliminate phrases like these: “I am going to tell you  about…” “In this paragraph…”   

“These are the reasons why…”  - Replace with transition words, or a clearer phrase 

 *Use your transition word list (avoid – first, next, last) 

 

________  Eliminate/reword: things, stuff – what do you really mean? 

 

_________  Eliminate writing in second person:  you  - use one, reader’s, or fans) 

 

________  Reference Poe as Edgar Allan Poe the first time mentioned in your introduction.  

Every other time throughout the paper as Poe, or use his full name again only in a topic sentence. 

 



 

If you are typing your final copy, follow the format below: 

Jane Doe 

Communication Arts 

Ms. Sergi 

November 10, 2010 

The Literary Tone of Edgar Allan Poe 

 

 

 

 

5. While typing your paper: 

_____ double space lines 

_____ Time New Roman Font, Size 12 

_____ two spaces after a period, question mark, or exclamation point 

_____ one space after a comma (no spaces before a comma) 

_____ paragraphs start on a new line (hit “enter” once for a new paragraph) 

_____ every paragraph is indented (by hitting “tab” once) 

 

6. _____ Spell Check 

7. _____ Print 

8. _____ Read aloud and make final corrections 

9. _____ Have a peer editor read aloud to you and make final corrections 

___________________________ 

  (Partner’s Signature)   

10. _____ Print final copy, staple, and give to teacher. 

 

* * * * * * 

If handwriting your paper: 

 Use the same format above.  Double space, skip lines, and stay between side margins. 

 Follow the same partner procedures. 

 

 

   



Name:  __________________________________ 
Date:  ___________________________________ 

 
“The Tell-Tale Heart” 

Active Listening Guide 
 

*Always consider the task while reading, listening, researching, or analyzing. 
 
Your Task:  After researching textbook resources/articles on Edgar Allan Poe, and 
reading “The Tell-Tale Heart,” write a report that defines tone and explains how 
Poe’s life is connected to the specific tone of his writing.  Support your discussion 
with evidence from your research. 
 
  
Note repeated words and phrases heard throughout the story, include the page 
number where the repetition occurs. 
 
 
 
 
 
 
 
 
 
 
What do you notice about the speed and volume of the narrator as he delivers the 
story?   
 
 
 
 
 
 
 
 
 
 
Choose at least five strong adjectives used by Poe that provide evidence to the tone 
of his work. 



4 minutes, 6 lines 
 
How does listening to “The Tell-Tale Heart” help you to determine Poe’s tone? 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 



Name:  ___________________________ 
 
Date:    ___________________________ 

 
 

The Literary Tone of Edgar Allan Poe 
Module 11 – Informational 

 
Task: After researching textbook resources/articles on Edgar Allan Poe, and reading “The 
Tell-Tale Heart,” write a report that defines tone and explains how Poe’s life is connected to 
the specific tone of his writing.  Support your discussion with evidence from your research. 
 
 

Items to complete your portfolio: 
 

1) Final Copy with Works Cited page 
2) Rough Draft 
3) Five Paragraph Outline 
4) “The Tell-Tale Heart” class work packet – completed 
5) Background information for module – completed 
6) “The Tell-Tale Heart” vocabulary 
7)  “The Tell-Tale Heart” listening guide – completed 
8) “The Tell-Tale Heart” mini-task paragraph 
9)  Note Taking for Sources 1 – 4 and any additional notes 
10) Mood and Tone Practice page 
11)  Any sources or articles obtained 

 
 
 
_______:  Final Copy 
 
_______:  Portfolio 



Name:  _____________________________________ 
 
Date:  ______________________________________ 
 

Pre-assessment of Module 11 
 
Read “Dracula and Voldermort” from SCOPE magazine on pages 10-11.  After 
reading, explain the connection between these two characters – what qualities do 
they possess?  Provide details to support your ideas. 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 



 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 



 

Two-Column Notetaking 
     Directions:  After reading assigned texts, find evidence to 

support how Poe’s childhood, adult, life, and suspicions about death relate to the 

tone of Poe’s writing.  1. Identify text resource #, 2. Write down information from 

text, 3. Include page number  Ex. #2: born in Boston, pg. 633. 
 

 

 

Guided Questions 
 

 

Details from “Birthday Ritual a Grave Tradition”  

by: Roger J. Hansen (pg. 634-637) - #1  and  

 

“Edgar Allan Poe” biography pg. 633 - #2 

 

Childhood 

 Birth facts 

 Schooling 

 Family Tragedies 

and its affects on 

Poe 

 How does this 

relate to your 

chosen tone? 

 

 

Adult Life 

 Family Tragedies 

and its affect on 

Poe 

 Career 

 Literary Works 

o Patterns 

o Topics 

o Themes 

 How does this 

relate to your 

chosen tone? 

 

Suspicions about death 

 Theories 

 How does this 

relate to your 

chosen tone? 

 

 

 

 

 

Adapted by G. Campbell, IU 13, 8/09 from Project CRISS  



Two-Column Notetaking 
     Directions:  After reading assigned texts, find evidence to 

support how Poe’s childhood, adult, life, and suspicions about death relate to the 

tone of Poe’s writing.    
 

 

 

Guided Questions 
 

 

Details from “Poe’s Life” by: James Southall Wilson - #3 

 

“Poe’s Life:  Death Theories” - #4 

 

 

Childhood 

 Birth facts 

 Schooling 

 Family Tragedies 

and its affects on 

Poe 

 How does this relate 

to your chosen tone? 

 

 

 

Adult Life 

 Family Tragedies 

and its affect on Poe 

 Career 

 Literary Works 

o Patterns 

o Topics 

o Themes 

 How does this relate 

to your chosen tone? 

 

 

 

Suspicions about death 

 Theories 

 How does this relate 

to your chosen tone? 

 

 

 

 

 

Adapted by G. Campbell, IU 13, 8/09 from Project CRISS  



Name:  ____________________________ 
Date:  _____________________________ 

 
“The Tell-Tale Heart” 

By Edgar Allan Poe 
 

Vocabulary Words 1 - 5 
 
acute (adj.) – sharp; keen 

 “Above all was the sense of hearing acute.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 
 
conceived (adj.) – thought of; conceive (v.) 

 “It is impossible to say how first the idea entered my brain; but once conceived, it 
haunted me day and night.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 

 
vex (v.) to disturb; annoy 

 “…for it was not the old man that vexed me, but his Evil Eye.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 
 

stifled (adj.) – smothered; stifle (v.) 
 “It was not groan of pain or grief – oh, no! – it was the low, stifled sound that arises 

from the bottom of the soul when overcharged with awe.” 
 

 Synonyms:  ________________________________________________ 
 

 
crevice (n.) – crack 

 “…without hearing him lie down, I resolved to open a little – very, very little crevice 
in the lantern.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 



 
 

Vocabulary Words 6 - 10 
 
stealthily (adv.) – cautiously; secretly 

 “So I opened it stealthily, stealthily – until, at length, as a single dim ray, like the 
thread of the spider, shot out from the crevice and shed upon the vulture eye.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 
 

audacity (n.) – shameless daring or boldness 
 “…while I myself, in wild audacity of my perfect triumph, placed my own seat upon 

the very spot beneath which reposed the corpse of the victim.” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 
 

vehemently (adv.) – with intense emotion 
 “I talked more quickly - more vehemently; but the noise steadily increased.” 

 
 Synonyms:  ________________________________________________ 

 
 Antonyms:  ________________________________________________ 

 
 

derision (n.) – ridicule 
 “But anything was better than this agony!  Any thing was more tolerable than this 

derision! 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 
 

 
hypocritical (adj.) – false or deceptive, like a person who is pretending to be what he or 
she is not 

 “I could bear those hypocritical smiles no longer!” 
 

 Synonyms:  ________________________________________________ 
 

 Antonyms:  ________________________________________________ 



The  
Tell-Tale  

Heart 
By Edgar Allan Poe 

 



acute (adj.) – sharp; 
keen 
 
derision (n.) – 
ridicule 



conceived (adj.) – 
thought of; 
conceive(v.) 
vex (v.) to disturb; 
annoy 



stifled (adj.) – 
smothered; stifle (v.) 
 
crevice (n.) – crack 
 



stealthily (adv.) – 
cautiously; secretly 
audacity (n.) – 
shameless daring or 
boldness 



vehemently (adv.) – 
with intense emotion 
 
 
 



hypocritical (adj.) – 
false or deceptive, 
like a person who is 
pretending to be 
what he or she is not 



Helpful Examples of Citations! 

 

1. The source is introduced by a signal phrase that names its author. 

2. The material being cited is followed by a page number in parentheses. 

3. At the end of the paper, a list of works cited (arranged alphabetically  

According to the authors’ last names) give complete publication 

information about the source. 
 

Examples: 

 

1. In-text citation:  

As lion authority John Seidensticker remarks, “The boldness 

displayed by mountain lions just doesn’t square with the shy, retiring 

behavior familiar to those of us who have studied these animals” 

(117). 

 

In works cited format: (use citationmachine.net) 

 

Seidensticker, John. “Mountain Lions Don’t Stalk People: True or False?” 

Audubon Febuary 1992: 113-22. 

 

 

Enclosing Borrowed Language in Quotation Marks: 

 

Original Source:  

We see conflicting pictures of the mountain lion through the eyes 

of hunters, ranchers, and scientists, wildlife managers, and 

preservationists. Each viewpoint, like a piece of glass in a 

kaleidoscope, is a shard, a fragment until it is combined with the 

other pieces to create a total image. 
*Karen McCall and Jim Dutcher, Cougar: Ghost of the Rockies, pg. 137. 

 

Plagiarism:  

McCall and Dutcher observe that we see conflicting pictures of the mountain 

lion through the eyes of hunters, ranchers, scientists, wildlife managers, and 

preservationists. Each viewpoint, like a piece of glass in a kaleidoscope, is a 

shard, a fragment until it is combined with the other pieces to create a total 

image (137). 

 

 

 



 

2. Borrowed Language in Quotation Marks: 

 

McCall and Dutcher observe that “hunters, ranchers, scientists, wildlife 

managers, and preservationists” see the mountain lion quite differently: 

“Each viewpoint, like a piece of glass in a kaleidoscope, is a shard, a 

fragment until it is combined with the other pieces to create a total image” 

(137). 

 

 
3. Summaries and Paraphrases in your own words: 

 

Original Source:  

The park [Caspers Wilderness Park] was closed to minors in 1992 after the 

family of a girl severely mauled there in 1986 won a suit against the county. 

The award of $2.1 million for the mountain lion attack on Laura Small, who 

was 5 at the time, was later reduced to $1.5 million. 

  *Reyes and Messina, “More Warning Signs,” pg B1. 

 

Plagiarism:  

Unacceptable Borrowing: Reyes and Messina report that Casper’s 

Wilderness Park was closed to children in 1992 after the family of a girl 

brutally mauled there in 1986 sued the county. The family was ultimately 

awarded $1.5 million for the mountain lion assault on Laura Small, who was 

5 at the time (B1). 

 

Acceptable Paraphrase:  

In 1992, officials banned minors from Casper’s Wilderness Park. Reyes and 

Messina explain that park officials took this measure after a mountain lion 

attack on a child led to a lawsuit. The child, five-year-old Laura Small had 

been severely mauled by a lion in 1986, and her parents sued the county. 

Eventually they received an award of $1.5 million (B1). 

 

 



Format your Works Cited page exactly as you see below – with Works Cited on top 
and center, double space with hanging indent.  Use ONLY sources that you 

referenced in your paper. 
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What is a citation? 

• Citing a source: process of placing the citation 
(information you researched) in your paper 

 

• Citations are required when you quote from a 
source, summarize or paraphrase, and when you 
borrow facts that are unknown. 

 

• *If the information is common knowledge: it does 
not need to be cited! 

 

Why must I cite information? 

• If you borrow from another person’s ideas, you 
must indicate the source! If not, you are guilty of 
PLAGIARISM! 
 

• 3 plagiarizing ways: 
– Failing to cite quotations 
– Failing to enclose borrowed language (exact words) in 

“quotation marks” 
– Failing to put summaries and paraphrases in your 

OWN words. (You only change a couple of words from 
the source). 

How to begin? 

• Use signal phrases at the beginning of the 
sentence before you introduce information from 
a source: 
– In the words of…(Author’s name) 

– As (author) states, 

-(Author’s name) pointed out… 

-According to… 

 

Word to the wise: always explain the quotation, if not, 
the quotation is considered a fragment 

 

 

Citing from a story 

• If introducing the title, use quotation marks to set 
it off from the rest of the sentence! 
– “The Tell-Tale Heart” 

 

– Quoting from a character’s dialogue?  
• Name the character who is speaking and provide some 

background info about the scene. 

 

• Ex. The narrator in “The Tell-Tale Heart” confesses to the 
deed, “I was never kinder to the old man than during the 
whole week before I killed him” (626). 

How it works… 

• 1. source is introduced  by a signal phrase that 
names its author 

• 2. The material being cited is followed by a (page 
number) in parentheses. 
– Don’t forget: The end mark, usually a period, is shown 

after the citation in parentheses. 

3. At the end of the paper, a list of works cited 
(arranged alphabetically by author’s names) 
tells the reader about every source used in your 
paper. 

 

Formatting for in-text citations… 
 

• Book Source #1 – (Hansen, page #) or just (pg. #) if you reference 
Hansen in your sentence. 

 

• Article Source #2 – (“Edgar Allan Poe Biography”, 633). Must use title 
of article and page number. 
 

• Website Source #3 – (Wilson, par. 3) –use author’s name if applicable 
and paragraph where information was found  

 

• Website Source #4 – (“Poe’s Life: Death Theories”)- no author name, 
just use the title of the web page! 

 

 



2/11/2011 

1 

Research Directions 

• Complete Source #3 

• Complete Source #4 – One per pair!! 

• Go to back desks to take a look at other sources 
(please do not write on these!) 
– Annabel Lee – his last complete poem, 1849 

– The Raven 

– Spirits of the Dead 

– Poe’s Life – Who was Edgar Allen Poe? 

*Use lined paper to take notes from any of these 
sources – follow same procedures! 

Formatting for in-text citations… 
 

• Source #1 – (Hansen, page #). or just (pg. #) if you reference Hansen 
in your sentence. 

• Source #2 – (“Edgar Allan Poe”, 633). 

• Source #3 – (Wilson) – do not use this format if Wilson is referenced 
in sentence. 

• Source #4 – (“Poe’s Life: Death Theories”) 

• “The Tell-Tale Heart” – reference title in text 

 

Optional Sources 

• “The Raven” – reference title in text 

• “Annabel Lee” – reference title in text 

• “Spirits of the Dead” – reference title in text 

• Poe’s Life – (“Poe’s Life”) 
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Information Sheet 
 
Module Title: Development of the First Civilization 

 
 

Module Description (overview): As the population of a civilization shifts, new challenges tend to arise. 

This common theme of cause-and-effect and solving issues connected to population growth has been 

existent since the days of the Fertile Crescent.  Without a blueprint, the settlers of the Fertile Crescent 

had to figure out how to deal with these challenges head-on and their decisions set a precedent for 

future societies.  The purpose of this module will be to engage the students in identifying how a 

civilization developed as a result of population growth.  In the end, students will be able to make 

connections to other civilizations that have experienced changes as a result of population growth.   
 

 

 

 

 

 

 

 
 

Template Task (include number, type, level) Teaching Task 

Task 11B (Informational or 

Explanatory/Definition L1, L2): After researching 

_____ (informational texts) on _____ (content), write 

a ________(report or substitute) that defines ____ 

and explains _____ (content). Support your discussion 

with evidence from your research. L2 What 

implications can you draw?  

 

 

After researching the textbook and secondary        

resources on Mesopotamia, write a report that 

defines ―civilization‖ and explains the development of 

civilization as a result of population growth in 

Mesopotamia.  Support your discussion with 

evidence from your research.  L2 What implications 

can you draw? 
 

 

 

 

 
 

 

Grade(s)/Level:  8 

 

Discipline:  Social Studies 

 

Course:  Ancient World History 

 

Author(s):  Chad Thomas/Dan Rau  

 

Contact information:  

Lebanon Middle School 

1000 South Eighth Street 

Lebanon, PA 17042  

Phone: 717-273-9391 
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Section 1: What Task? 

What task sets clear, measurable goals for learning? 

 

 

A. Template task (include number, type, level) 

 

Task 11B (Informational or Explanatory/Definition L1, L2): After researching _____ 

(informational texts) on _____ (content), write a ________(report or substitute) that defines 

____ and explains _____ (content). Support your discussion with evidence from your research. 
L2 What implications can you draw?  

 

After researching the textbook and secondary resources on Mesopotamia, write a report that 

defines ―civilization‖ and explains the development of civilization as a result of population growth 

in Mesopotamia.  Support your discussion with evidence from your research.  L2 What 

implications can you draw? 

 
 

 

B. Standards 

Number  CCR Anchor Standards for Reading (Informational or Explanatory) 

1 Read closely to determine what the text says explicitly and to make logical inferences from 

it; cite specific textual evidence when writing or speaking to support conclusions drawn from 

the test.  

2 Determine central ideas or themes of a text and analyze their development; summarize the 

key supporting details and ideas.  

7 Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words. 

9 Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take. 

10 Read and comprehend complex literary and informational texts independently and 

proficiently. 

 CCR Anchor Standards for Writing (Informational or Explanatory) 

2 Write informative/explanatory texts to examine and convey complex ideas and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

4 Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

8 Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

10 Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 

audience. 
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Content Standards 
Number Content Standard(s) 

8.1.8.C Produce an organized product on an assigned historical topic that 
presents and reflects on a thesis statement and appropriate primary 
and secondary sources. (Reference RWSL Standard 1.8.8 Research) 

8.4.8.A Compare the role groups and individuals played in the social, 
political, cultural, and economic development throughout world 
history. 

8.4.8.C Illustrate how continuity and change have impacted world history. 
•  Belief systems and religions  
•  Commerce and industry  
•  Technology  
•  Politics and government  
•  Physical and human geography  
•  Social organizations 

 

  

 
 

Content Standards Source: Pennsylvania Grade 8 History Standards 
 

 

 

C. Teaching Task: Design your teaching task.   

Background:  After humans made the transition from hunters and gatherers to farmers, they began to 

settle in one area.  These settlements led to a growth in population, a surplus of od, job 

specialization, and a development of culture. 

 
 

Prompt:  After researching the textbook and secondary resources on Mesopotamia, write a report 

that defines ―civilization‖ and explains the development of civilization as a result of population 

growth in Mesopotamia.  Support your discussion with evidence from your research.  L2 What 

implications can you draw? 

 

 

Extension (optional):  No Extension 
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LDC Informational or Explanatory Rubric for Teaching Task 

ADVANCED 

Focus Addresses all aspects of prompt with a highly focused and detailed response. 

Reading/ 

Research 

Accurately presents and applies information relevant to prompt with effective selection of 

sources and details. L2 Addresses the credibility of sources and identifies uniquely salient 

sources. 

Controlling Idea Establishes a controlling idea that clearly states the purpose and/or addresses the task’s 

question. 

Development Presents detailed information in order to examine and convey complex topics or issues, answer 

questions, solve problems; identifies salient themes or features; concisely explains key 

information with salient details and connects relevant points among sources, where they agree 

and disagree. Identifies trend(s) in research to clarify topic and assesses any conclusions, 

implications, and consequences. *L2 Discusses in detail implication(s) relevant to the topic or 

issue. L3 Identifies and explains one or more significant gaps or unanswered questions about 

the topic. 

Organization Applies an effective structure to explain, examine, convey, define, analyze, synthesize, compare, 

or explain cause/effect, problem/solution. 

Conventions Demonstrates a well-developed command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. (Bibliography has few errors 

and is in correct format.) 

MEETS EXPECTATIONS 

Focus Addresses prompt with a focused response. 

Reading/ 

Research 

Presents and applies information relevant to prompt with general accuracy and sufficient detail. 

L2 Addresses the credibility of sources.  

Controlling Idea Establishes a controlling idea that states the purpose and/or addresses the task’s question. 

Development Presents sufficient information in order to examine topics or issues, answer questions, solve 

problems; identifies salient themes or features; explains key information with sufficient detail. 

Identifies a trend in the research and discusses implications. *L2 Discusses relevant implications 

to topic. L3 Identifies a gap or unanswered question. 

Organization Applies a generally effective structure to explain, examine, define, analyze, synthesize, compare, 

or explain cause/effect, or problem/solution. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs language and 

tone appropriate to audience and purpose. (Bibliography has few errors; is in correct format.) 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/ 

Research 

Attempts to present information relevant to task but may lack sufficient or relevant details. L2 

Attempts to address the credibility of sources. 

Controlling Idea Controlling idea is weak and does not establish a purpose or address task’s question. 

Development Tends to retell rather than synthesize information with sufficient detail in order to examine 

topics or issues, answer questions, solve problems attempts or fails to explain key elements. 

*L2 Fails to discuss implications. L3 Fails to identify a relevant gap or unanswered question. 

Organization Applies an ineffective structure; text rambles or line of thought is disconnected. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language and 

tone are inappropriate to audience and purpose. (Bibliography has several errors or is not in 

correct format.) 



 
 

Development of the First Civilization. Informational. Lebanon Page 6 

Section 2: What Skills? 

What skills do students need to succeed on the teaching task? 

 

LDC Skills List 

 

Specific Skills 

What skills are essential? 

 

 

Skills Defined (―Ability to…‖) 

How do you define/describe those skills?  

Skills Cluster 1: Preparing for the Task  

1. Bridging Conversation Ability to connect the task and new content to existing knowledge, skills, 

experiences, interests, and concerns. 

2. Task analysis Ability to understand and explain the task’s prompt and rubric.   

 

3. Project planning Ability to plan so that the task is accomplished on time. 

Skills Cluster 2: Reading Process 

1. Reading ―habits of mind‖ Ability to select appropriate texts and understand necessary reading strategies 

needed for the task. 

2. Essential Vocabulary Ability to apply strategies for developing an understanding of a text(s) by locating 

words and phrases that identify key concepts and facts, or information.   

3. Note-taking Ability to read purposefully and select relevant information; to summarize and/or 

paraphrase.   

4. Organizing Notes Ability to prioritize and narrow supporting information. 

Skills Cluster 3: Transition to Writing 

1. Bridging Conversation Ability to transition from reading or researching phase to the writing phase. 

Skills Cluster 4: Writing Process  

1. Initiation of Task Ability to establish a controlling idea and consolidate information relevant to 

task. 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

informational or explanatory task. 

3. Development Ability to construct an initial draft with an emerging line of thought and 

structure. 

4. Revision Ability to apply revision strategies to refine development of information or 

explanation, including line of thought, language usage, and tone as appropriate to 

audience and purpose. 

5. Editing Ability to apply editing strategies and presentation applications. 
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Section 3: What Instruction? 

How will teachers teach students to succeed on the teaching task? 

 

THE LDC INSTRUCTIONAL LADDER 1  

(with slight modifications) 
Skills Cluster 1:  Preparing for the Task 

Optional Pre-test Administer classroom assessment as pre-test if need to gather information.   

 
1.Bridging 

conversation 

Ability to connect the task and new content to existing knowledge, skills, experiences, 

interests, and concerns. 

Pacing:  

Mini-task Prompt:  In a quick write, write your first reaction to the task prompt. What 

strategies might you use to gain knowledge of the issue? 

Product: short 

response 

Mini-task scoring  No scoring 

Instructional 

strategies/ notes  
 Teach or review content required for the task depending on when in the sequence they 

teach the content – before or during the production of the task.  If teaching Level 2, discuss 

the demands embedded in the Level 2 as well.  
PD/ preparation   Discuss in detail the reading strategies that apply to the task. 

 Discuss in detail the type of writing, the structure, and the rubric and materials you will use 

(e.g. literature, maps, data). 

 Do the task to ensure understanding of the demands and cognitive processes in it. 

 Create a template for students to use during the writing process. 

 
2. Task analysis Ability to understand and explain the task’s prompt and rubric.   Pacing: 

Mini-task Prompt: In your own words, write a brief explanation of what the task is 

asking you to do. What texts (non-fiction, informational, technical, data, 

maps) might you consider for this task? 

Product:  Short 

response 

Mini-task scoring  No scoring 

Instructional 

strategies/ notes 

 

 Review each student’s response to ensure she/he understands the task. Ensure relevant 

reading material is selected or provided. 

 Have students share responses so that students can hear/know what each other is doing 

and encourage them to help each other when appropriate.   

 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 

PD/ preparation   Collaboratively plan the task: e.g. How much time to teach each step? How much time to 

score? How to conduct scoring? Do we need any training on specific aspects of the task? 

Who has the expertise? 

 
3. Project planning Ability to plan so that the task is accomplished on time. Pacing: 

Mini-task Prompt: Create a project timeline. Product: Timeline 

Mini-task 

scoring guide 

Meets:  Creates a ―doable‖ timeline that paces reading and writing 

processes. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

Instructional 

strategies/ 

notes 

 Model a common or sample timeline & homework. 

 Provide students with a timeline template. 

 Discuss the importance of planning. 

PD/ preparation  Create sample timelines, homework, timeline template and other appropriate tools to 

support student planning. 
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Skills Cluster 2: Reading Process 

1. Reading “habits of 

mind” 

Ability to select appropriate texts and understand necessary 

reading strategies needed for the task. 

Pacing: 

Mini-task Prompt:  

1) Identify sources you will use and note how each source relates to 

your task. 

2) Note sources in bibliographic format (if applicable). 

Product: List or Bibliography 

 

Mini-task 

scoring guide 

Meets: 

 Selects appropriate text(s) for task (if applicable). 

 Creates a first draft of a bibliography (if applicable). 

 Writes in readable prose. 

Not yet:  

Attempts to meet the 

criteria for ―meets‖ 

Instructional 

strategies/ 

notes 

 

 Assist students in selecting text(s) or provide texts. Teachers may select texts for students, 

direct them to a collection, or have them select on their own. 

 Demonstrate reading strategies relevant to a type of text to prepare students for next steps 

in the ladder. 

 Provide students with template for bibliography and explain format and use. 

PD/ preparation   Discuss and analyze the appropriateness of texts for specific tasks. 

 Review and discuss reading strategies that pertain to specific types of texts and to the task 

 Agree on a bibliographic format. 

 Plan for students who need extra time, resources, or assistance. 

 
 

 

2. Essential 

vocabulary 

Ability to apply strategies for developing an understanding of a text(s) by locating 

words and phrases that identify key concepts and facts, or information.   

Pacing: 

Mini-task Prompt: In your notebook, identify key words or phrases as you read and 

define them denotatively and connotatively in context of the passage in the 

work you are reading.  Add terms we identified as the ―language of the 

discipline.‖  

Product: vocabulary 

notebook entries 

 

Mini-task 

scoring guide 

Meets: 

 Identifies vocabulary, phrases and notes their denotative meaning and, if 

applicable, their meaning in context of the passage(s).  

 Writes in readable prose. 

Not yet: Attempts to 

meet the criteria for 

―meets‖ 

 

Instructional 

strategies/ 

notes 

 

 Review ―denotation‖ and ―connotation.‖   

 Use of dictionary and other sources to acquire understanding. 

 Teach strategies for understanding words in context. 

 Introduce language of reading and writing relevant to task (e.g. composition, memo, rhetoric, 

tone, concise). 

 Introduce or review relevant terms used in the discipline (e.g. longitude, socialization, 

demographics). 

 Introduce or reinforce language that applies to the discipline and literacy practices: e.g. 

rhetoric, headings, symbolism.  

PD/ 

preparation  
 Determine strategies for teaching vocabulary and language of the discipline and literacy 

practices in reading and composition. 

 Determine what the ―language of the discipline‖ relevant to this task will be. 
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3. Note-

taking 

Ability to read purposefully and select relevant information; to summarize 

and/or paraphrase.   

Pacing:  

Mini-task Prompt: Using a note taking method, select information (passages, 

facts, data) relevant to the task; list (bullet) each source and note 

relevant information.   

L2 What strategies will you use to discern ―credible 

sources‖? 

L2* What implications can you draw? (Tasks 11,12) 

 

What does ―plagiarism mean and what strategies can you use to 

avoid it?‖  

Product: notes & short 

response 

 

Mini-task 

scoring guide 

Meets: 

 Accomplishes task by selecting relevant source material to 

support controlling idea (include L2 if applied to task). 

 Answers question about plagiarism correctly and provides 

appropriate strategies for avoiding it. 

 Writes in readable prose. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

 

Instructional 

strategies/ 

notes 

 

 Review policy for plagiarism and develop students’ understanding of it. 

 Provide students with a note taking method(s) and template. 

 Discuss the term ―relevant‖ and what it means stay on task—two demands embedded in the 

rubric. 

 Teach strategies for identifying and selecting source material in the form of quotes, passages, 

data, etc. as it relates to a controlling idea and task – give students strategies for avoiding 

―highlight sprawl.‖ 

 L2 Discuss what is meant by ―credible sources‖ and strategies for knowing what is a credible 

source. 

 L2* Discuss implications drawn from your sources (Tasks 11,12) 

 Identify any gaps or unanswered questions as you do you read about your topic. 

 Teach strategies for summarizing or paraphrasing. 

PD/ preparation   Strategies for teaching note taking skills, summarizing and paraphrasing. 

 L2 Discuss and share strategies for discerning credible sources from suspect ones. 

 L2* Discuss possible implications (Tasks 11, 12)  

 Review or develop a plagiarism policy. Determine strategies for avoiding it. 

 

 

 

 

4. Organizing notes Ability to prioritize and narrow supporting information. Pacing plan: 

Mini-task Prompt: Prioritize relevant information in your notes on which to 

build your sequence or process. 

Product: notes and graphic 

organizer 

Mini-task 

scoring guide 

Meets: 

 Provides a prioritized set of notes that connect points for logic 

structure or line of thought. 

 Suggests implications drawn from information about the issue or 

topic.  

 Writes in readable prose. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

 

Instructional 

strategies/ 

notes  

 

 Students prioritize notes from ―most important‖ to ―least important‖ or ―most relevant‖ to 

―least relevant‖.  

 

PD/ preparation   Strategies for developing cognitive strategies as well as practical ones for prioritizing ideas, 

supporting evidence.   
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Skills Cluster 3: Transition to Writing 

1. Bridging 

Conversation 

Ability to transition from reading or researching phase to the writing phase. Pacing plan: 

Mini-task Prompt: In a quick write, write about what you know now that you’ve read 

about Mesopotamia. What strategies might you use to ensure your 

information is accurate? 

Product: short 

response (with 

bullets) class work 

Mini-task scoring  No scoring  

Instructional 

strategies/ notes  

 

 Review professional or other samples of writing type and structure. 

 Deconstruct professional samples of the type of writing students will engage in:   
o Demonstrate patterns of development (e.g. from most important to least important) 

o Note the difference between a claim and a controlling idea or thesis 

o Note the difference between an ―explanation‖ and an ―argument‖ 

o Analyze purpose and audience 

o Analyze tone and language choices 

o Evaluate effectiveness – Do you get the information and explanation you expect? Why? 

 Conduct a seminar on the prompt’s question (if using that version) or key issue or topic. 

 Conduct a value-line exercise to ensure students understand a range of issues or options. 

 Discuss the prompt and what students need to do to complete the writing portion. 

 Refer to rubric – point out demands and qualities of performance. 

PD/ preparation   Collect professional samples with a range of structures and patterns of development (e.g. 

deductive and inductive logic). 

 

 

Skills Cluster 4: Writing Process 

1. Initiation of task Ability to establish a controlling idea and consolidate information relevant to task. Pacing: 

Mini-task Prompt: Write a summary paragraph that includes a controlling idea and sequences 

the key points you plan to make in your composition. 

Product: 

Paragraph 

Mini-task 

scoring guide 

Meets: 

 Writes a concise summary statement or draft opening that 

establishes a controlling idea and identifies key points that 

support development of information and/or explanation. 

 Writes in readable prose. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

 

Instructional 

strategies/ 

notes  

 Show students’ summaries and abstracts or opening paragraphs from professional work. 

 Collectively write a summary demonstrating a controlling idea with key points that support 

the development of the explanation. 

PD/ 

preparation  
 Deconstruct the demands and qualities of performances embedded in the rubric.  What 

strategies or methods can help students acquire these skills and qualities of performance?  

 
 

2. Planning Ability to develop a line of thought and text structure appropriate to an 

informational or explanatory task. 

Pacing plan: 

Mini-task Prompt: Create an outline including key elements drawn from your reading or 

research and order them in some logical way (chronologically, sequentially, 

etc). 

Product: 

Outline/plan 
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Mini-task scoring 

guide 

Meets: 

 Applies an outline strategy to develop reasoning for argument. 

 Provides citations and references with elements for correct form.  

 Draws a credible implication from information about an issue or topic. 

 Writes in readable prose. 

Not yet: Attempts 

to meet the 

criteria for 

―meets‖ 

Instructional 

strategies/ notes 
 Use mini-lessons in logic structures. 

 Use discussion-based strategies to develop thinking relevant to prompt. 

 Have students connect ideas among the arts, literature, events. 

PD/ preparation  Teachers develop templates. 

 PD in discussion-based strategies, questioning and logic structures. 

 

 

3. Development Ability to construct an initial draft with an emerging line of thought and 

structure. 

Pacing plan:  

Mini-task Prompt: Write an opening for your composition with one or more 

paragraphs that establishes the controlling idea and provides a lead 

in for your reader.   Write an initial draft to include multiple 

paragraphs: an opening, development of your process, an ending to 

include either a comment, conclusion, or implication. 

Product: Opening paragraph 

and first draft 

 

Mini-task 

scoring guide 

Meets: 

 Provides an opening to include a controlling idea and an opening 

strategy relevant to the prompt. 

 Provides an initial draft with all elements of the prompt 

addressed. 

 Writes in readable prose. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

 

Instructional 

strategies/ 

notes 

 How to open and end an informational/explanatory composition  

 Use of template for all levels to guide students through first draft 

 Student-led revision session 

PD/ 

preparation  
 Drafting strategies – conferencing and whole group 

 Discuss use of technology to manage some of the feedback to students. 

4. Revision Ability to apply revision strategies to refine development of information or 

explanation, including line of thought, language usage, and tone as appropriate to 

audience and purpose. 

Pacing plan: 

Mini-task Prompt: Apply revision strategies for clarity, logic, language, 

cohesion (students should do at least 2 drafts).   

Product: Revised drafts (2 or 

more) 

Mini-task scoring 

guide 

Meets: 

 Demonstrates use of revision strategies that clarify logic and 

development of ideas; embeds relevant details; improves 

word-usage and phrasing; and creates smooth transitions 

between sentences and paragraphs. 

 Applies a text structure to organize reading material content 

and to explain key points related to the prompt. 

Not yet: Attempts to meet 

the criteria for ―meets‖ 

 

Instructional 

strategies/ notes 

 

 Develop ways to manage revision process so that students get feedback in timely and helpful 

ways. 

 Draft study (students volunteer a segment for class or small group help and discussion) 

 Peer feedback on clarity of thinking and development of claim/argument 

 Read-aloud for peer and adult feedback 

 Strategies for embedding information – citation methods, quoting, paraphrasing 

PD/ preparation   Identify strategies for revising for IDEAS and LOGIC before editing grammar. Strategies such 

as individual & group mentoring; ―what’s good, what’s needed‖ and peer feedback  
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5. Editing Ability to apply editing strategies and presentation applications. Pacing plan:  

Mini-task Prompt: Finalize draft for the readership; apply finishing touches (e.g. 

visuals, neatness, formatting, copy editing). 

Product: Final draft 

 
Mini-task scoring 

guide 

Meets: 

 Demonstrates use of strategies that 

enhance the readability and appearance of 

the work for presentation. 

Not yet: Attempts to meet the criteria for 

―meets‖ 

 

Instructional 

strategies/notes  
 Use of error analysis to encourage self-correction of language usage and grammatical errors  

 Use of copy-editing mark 

PD/ preparation     Editing strategies 

 Technology and publishing methods 

 

 

Final Draft Submit your final draft before or on due date for scoring and feedback. 
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E. Materials, references and supports 

 

For Teachers For Students 

Video 

 

 

 

 

 

 

Pictures 

 

 

 

 

Maps/Graphics 

 

 

 

Quizzes 

 

 
 

 

Graphic Organizers 

 

 

 

 

 

 

 

 

 

 

 

Students will watch a series of short videos that can 

be found on United Streaming 

http://streaming.discoveryeducation.com/ , 

“Mesopotamia: From Nomads to Farmers”. 
 

 

Students will be introduced to a variety of images 

from around the world that compare/contrast the 

daily lives of people depending upon the population 

density of the region. 

 

Students will be shown and asked to analyze 

maps and graphs that show population 

growth worldwide over recorded history. 

 

There will be several summative 

assessments as checks for content 
knowledge as the students learn about the 

Mesopotamia.   

 

These will be used to aid student learning 

and guide them through the writing process.  

A variety of graphic organizers will be 

available to the students. 
 

 

 

 

 

 

 

http://streaming.discoveryeducation.com/
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Section 4: What Results? 

How good is good enough? 

 

A. Student work samples: Forthcoming 

 

B. Other scoring supports: To be determined as scoring work progresses. 
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Teacher Work Section 

What now, what next? 

 

 

 

A. Teacher thoughts. Provide thoughts and ideas after teaching the module to different students in 

different classes  

 

 What worked?  What didn’t?   

- The prompt and the ladder are well written and served our needs 

- Choosing the readings for the students worked really well 

- Using the same prompt and content, but narrowing it for the pre-test proved to be 

valuable 

- Student motivation hindered the progress for certain individuals 

 

 

 What changes would we make, if had it to do over 

- We would take some time to make sure the students thoroughly understand the 

LDC Rubric 

- We would refine our note-taking strategies 

- We would spend more time teaching thesis statements and opening paragraphs 

- More focus on areas of student weaknesses through the revision process to help 

push them to the next level 

 

 

 

B. Possible variations.  Add ideas for spin-offs or extensions to the module. 

 

We used the same pre-test prompt but changed it to the Nile River Valley in order to begin our next 

unit that is not a module for LDC…This has also given us a way to assess the students progress from the 

beginning of the LDC module as well as add a new level of clear expectations to our classes. 

 

 

 

  

 








